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MOTTOS 
 
 
 
 
 
 
 
 
Allah does not charge a soul except [with that within] its capacity. It will have 
[the consequence of] what [good] it has gained, and it will bear [the consequence 
of] what [evil] it has earned. "Our Lord, do not impose blame upon us if we have 
forgotten or erred. Our Lord, and lay not upon us a burden like that which You 
laid upon those before us. Our Lord, and burden us not with that which we have 
no ability to bear. And pardon us; and forgive us; and have mercy upon us. You 
are our protector, so give us victory over the disbelieving people." 
(QS. Al Baqarah: 286) 
 
 
 
 
In order to succeed, your desire for success should be greater than your fear of 
failure. 
Bill Cosby 
 
 
 
Don’t worry about failures, worry about the chances you miss when you don’t 
even try. 
Jack Canfield 
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ABSTRACT 
 
This research is aimed at improving the speaking ability of grade XI 
students’ of SMAN 2 Klaten in the academic year of 2012/ 2013 with the use of 
Think-Pair-Share (TPS) technique. 
The research was carried out through action research that consisted of two 
cycles. Each cycle consisted of three meetings. The researcher worked 
collaboratively with the English teacher, the students, and the collaborator. The 
data were obtained from the observation during the implementation of the actions; 
interview to the English teacher and the XI grade students’ of OSN class; and the 
discussion with the English teacher. The data were in the forms of field notes, 
observation checklist, interview transcript, and photographs. The validity of the 
data was gained by applying democratic, outcome, process, catalytic, and dialogic 
validity. To get the trustworthiness, the researcher used a triangulation technique. 
It was done by gathering data from different points of view, including the 
students’, the teacher’s, and the collaborator’s. 
The results of the research show that there is improvement of the students’ 
speaking ability through the use of Think-Pair-Share. The students made a good 
improvement in some aspects of speaking skills, such as pronunciation, 
vocabulary, and interactive communication. They were more confident to speak 
English. They had more chances to speak up. They actively participated during 
the teaching and learning process. They were able to speak with proper 
expression, gesture, and intonation. Moreover, they were not reluctant anymore to 
ask the teacher when they found difficulties. The research findings were also 
supported by the result of means of the students’ speaking scores that improved 
from 6.76 in Cycle I to 7.99 in Cycle II. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background of the problem 
Communication is a crucial need for human being. Language as the 
tool of communication has an important role to reveal an intention to 
someone else. People will be able to express their thought and feeling by 
using language. We use language in our daily life to gain information from 
the others, since language, communication, and life cannot be separated. 
One of the ways in communication is through speaking.  As one of the 
four language skills, speaking is really important for senior high schools’ 
students. As it is stated in Permendiknas no.23 Tahun 2006, the aim of 
speaking in the curriculum is to make students be able to express the meaning 
in transactional and interpersonal language in daily life context. They are also 
expected to be able to express the meaning of a short functional text and a 
monologue in many kinds of texts like recounts, descriptives, narratives, 
expositions, procedures, news items, reports, explanations, and discussion 
either formally or informally. People who have a good ability in speaking will 
be better in sending and receiving information or message from the others, 
since most of real communication is in spoken language. However, good 
speaking skill is difficult to achieve. It needs a lot of practices and a suitable 
technique to improve the speaking skill. 
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Students’ lacks in speaking skill are also seen in SMAN 2 Klaten. 
From the observation, it was found that the teaching and learning process 
emphasized on reading and writing skills, particularly to pass the national 
examination. The students just answered the questions if the teacher asked 
them one by one. When one of the students produced a wrong pronunciation, 
the other students laughed at them. They seemed afraid to speak in English 
for making mistake in grammar and pronunciation. Consequently, the 
students became passive during the class. 
Moreover, during the observation the teacher was observed using less 
various techniques in teaching speaking. He simply asked his students to 
write their opinions about a situation in pair. Then, he asked one of the 
students from each pair to tell their opinions orally. It caused every student 
did not get the same opportunity to speak. It made the students bored and 
unmotivated in the teaching and learning process. Instead of working on the 
tasks given by the teacher, some of them were busy with their own business. 
They chatted with their friends and did not pay attention to the activity in the 
class. As a result, they were not encouraged to practice in speaking during the 
class, which is the most important element in improving speaking skill. 
By having the problems above, there must be a suitable technique for 
teaching speaking that can increase their oral skill. Having a good ability in 
speaking is not a simple thing. To help students achieve a good ability in 
speaking requires the use of appropriate strategies. One of them is using a 
cooperative learning strategy. Cooperative learning gives the students 
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opportunity to interact with each other and work together to maximize their 
own and each other’s learning (Macpherson, A., 2007: 12). One of the 
techniques in cooperative learning is Think Pair Share (TPS). 
TPS introduces the elements of “think time” and peer interaction, 
which are two important features of cooperative learning. It also involves 
posing a question to students, asking them to take a few minutes of thinking 
time and then turning to a nearby student to share their thoughts (Lyman, 
1981). It is designed to provide the students with a clear focus and time to 
formulate individual ideas with other students. It can also encourage thinking 
and creativity, leads students to develop and practice new language, and also 
creates motivation and involvement. By using this technique, the whole class 
can participate in the lesson actively. 
Considering the problems above and the advantages of using TPS 
technique in improving the speaking ability of the students, it is necessary to 
conduct research on improving the speaking ability of the students of SMAN 
2 Klaten through TPS.  
 
B. Identification of the problem 
There are some factors that contribute to the students’ low speaking 
ability. Those factors may come from the teacher, the students, the technique, 
and the media being used by the teacher.  
The first problem comes from the teacher. As observed, he 
emphasized the teaching and learning process in reading and writing skill in 
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order to help the students pass the national final test. It was found that he 
focused on grammar. The exercises given were in the form of completing 
vocabulary tasks, making English sentences, and doing some grammar tasks.  
The second problem is derived from the students. During the 
observation, the students had low motivation and awareness to learn English. 
They also were not confident enough in speaking. They were really afraid of 
making mistakes. Another problem is that the vocabulary mastery of the 
students is still low. It was hard for them to construct a sentence because they 
did not know many English words. As observed, they got difficulty in 
expressing their utterances and spoke less fluently in English.  
The third problem is the technique, materials, and media that were 
used by the teacher. The teacher did not provide the students with appropriate 
technique to gain the speaking ability of the students. The teacher dominated 
the whole session of the lesson as he talked to the students most of the time. 
In fact, during the observation the teacher seldom used recording or other 
exposures to help the students know the pronunciation of the English words. 
As a result, the students felt bored and did not enjoy the lesson 
 
C. Limitation of the problem 
In reference to the background of the study and identification of the 
problem, the focus of the technique in particularly is TPS. The reason for the 
limitation is that the technique can be crucial case in reaching the speaking 
ability of the students. Furthermore, TPS is seen as an effective technique to 
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improve the speaking ability of the students. It also has not ever been used by 
the teachers of SMAN 2 Klaten as a technique in teaching speaking. In light 
of this view, a research study was conducted by focusing on improving the 
speaking ability of the students in SMAN 2 Klaten by using TPS. 
 
D. Formulation of the problem 
From the identification and limitation of the problem above, the 
problem is formulated as follows: How is TPS conducted in the effort to 
improve the speaking ability of grade XI students of SMAN 2 Klaten? 
 
E. Objective of the study 
The objective of the study is to improve the speaking ability grade XI 
of SMAN 2 Klaten using TPS. 
 
F. Significance of the study 
There are some advantages that can be taken from this research. The 
following presents some possible ways: 
1. Practical Significance 
a. For the teachers, the result of this study will be useful as informative 
input for them to improve their ability in choosing appropriate 
techniques in teaching speaking. 
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b. For the students of XI OSN as the subject of the research, this 
research can motivate the students in improving their speaking skills 
and help them solve their problems in speaking. 
 
2. Theoretical Significance 
 Theoretically, this study provides beneficial and referential 
contributions in giving general knowledge of the way to improve the 
students’ speaking skills through the use of TPS. By using TPS, the 
teacher could explore the students’ ability in speaking. It is in line with 
Robertson (2006: 2), that TPS is a technique designed to enable the 
students formulate their individual ideas and share these ideas with 
another students. Therefore, this technique can encourage student 
classroom participation. 
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CHAPTER II 
REVIEW OF RELATED THEORIES 
 
A. Review of Related Theories 
It is mentioned in the previous chapter that the aim of this study is to 
improve the speaking ability of the students by using Think-Pair-Share (TPS). 
Thus, in this chapter some theoretical descriptions on speaking ability and TPS 
that support this study will be described. 
 
1. The Nature of Speaking Skill 
a. The Definition of Speaking 
Many definitions about speaking have been proposed by language 
experts. According to Spratt, Pulverness, and William (2005: 21), speaking 
is one of the four skills that is taught in language teaching. Together with 
writing, it is included as productive skill that involves using speech to 
express meaning to other people. The essential components mentioned to 
exist in speaking are the speakers, the hearers, the message and the 
response. In the process of speaking, the students have to pronounce words, 
use intonation and use stress properly because they are all connected each 
other which the listener can get the message of the conversation. 
Turk (2003: 9) defines speaking as the direct route from one mind to 
another, and is the way we usually choose when we want to ask a question, 
or give an explanation. We can infer that spoken language is the first form 
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of communicative between human beings. Research shows that ideas and 
information are more easily understood and processed through speech than 
through writing. One of the reasons of it is that when speaking, interest and 
enthusiasm in the listeners are generated by non-verbal and verbal signal. 
Harmer (2001: 269) defines speaking as the ability to speak fluently 
presupposes not only knowledge of language features, but also the ability to 
process information and language „on the spot‟. It requires the ability to 
cooperate in the management of speaking turns and non-verbal language. It 
happens in the real situation and has little time for detailed planning of the 
speech. Therefore, spoken fluency is required to reach the goal of the 
conversation. 
From some definitions above, it can be concluded that speaking is 
the process of negotiating meaning through verbal and non-verbal language 
that involves two or more people. Both the speaker and hearer have to react 
or give feedback to what they hear so that the communication can run well. 
 
b. Types of Classroom Speaking Performance 
  It is necessary to recognize the different function of speaking 
performances in daily communication. According to Brown (2001: 271-
274), six categories are applied to the oral production that students are 
expected to carry out in the classroom. They are imitative, intensive, 
responsive, transactional, interpersonal, and extensive. 
  The first type of speaking performance is imitative. The learners 
practice an intonation or pronounce a certain word correctly. It offers 
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students an opportunity to listen and to orally repeat certain sound of 
language. Drilling is one of the techniques in imitating. The second is 
intensive speaking performance. It includes any speaking performance that 
is designed to practice some grammatical aspects of language. Intensive 
speaking can be self-initiated or it can even form part of some pair work 
activities. 
The third is responsive speaking performance. It is the short replies 
to teacher or student initiated questions or comments. These replies are 
usually sufficient and do not extend into dialogue. Transactional is the next 
type of speaking performance. Transactional language is an extended form 
of responsive language. It is carried out for the purpose of conveying or 
exchanging specific information. 
The next type of speaking performance is interpersonal. It is carried 
out for the purpose of maintaining social relationships than for the 
transmission of facts and information. The last type is extensive speaking 
performance. It is in the form of monologue, such as oral reports, 
summaries, and short speeches. The register used in this type is more formal 
and deliberative. It can be planned or impromptu. 
 
c. Micro- and Macro-skills of Speaking 
  The micro-skills of speaking refer to producing the smaller chunks 
of language such as phonemes, morphemes, words, collocations, and phrasal 
units. The macro-skills imply the speaker‟s focus on the larger elements: 
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fluency, discourse, function, style, cohesion, nonverbal communication, and 
strategic options (Brown, 2004: 142-143). The following presents. 
Micro-skills 
1) produce differences among English phonemes and allophonic variants 
2) produce chunks of language of different lengths 
3) produce English stress patterns, words in stressed and unstressed 
positions, rhythmic structure, and intonation contours 
4) produce reduced forms of words and phrases 
5) use an adequate number of lexical units (words) to accomplish 
pragmatic purposes 
6) produce fluent speech at different rates of delivery 
7) monitor one‟s own oral production and use various strategic devices – 
pauses, fillers, self-correction, backtracking- to enhance the clarity of 
the message 
8) use grammatical word classes (nouns, verbs, etc.), systems (e.g., tense, 
agreement, pluralisation), word order, patterns, rules, and elliptical 
forms 
9) produce speech in natural constituents: in appropriate phrases, pause 
groups, breath groups, and sentence constituents 
10) express a particular meaning in different grammatical forms 
11) use cohesive devices in spoken discourse 
 
Macro-skills 
1) appropriately accomplish communicative functions according to 
situations, participants, and goals 
2) use appropriately styles, registers, implicature, redundancies, 
pragmatic conventions, conversation rules, floor-keeping and –
yielding, interrupting, and other sociolinguistic features in face to face 
interactions 
3) convey links and connections between events and communicate such 
relations as focal and peripheral ideas, events and feelings, new 
information and given information, generalization and exemplification 
4) convey facial features, kinesics, body language, and other nonverbal 
cues along with verbal language 
5) develop and use a battery of speaking strategies, such as emphasizing 
key words, rephrasing, providing a context for interpreting the 
meaning of words, appealing for help, and accurately assessing how 
well your interlocutor is understanding you 
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d. The difficulties in Speaking 
Usually, students also find difficulties when they have to express 
their opinion. They are afraid to speak since they feel that they do not have a 
good ability in English. They do not want to be judged as stupid students 
when they did some mistakes or errors. According to Brown (2001: 269), 
one of the major difficulties of the learners is the anxiety generated over the 
risks of blurting things out that are wrong, stupid, or incomprehensible. To 
overcome that problem, the teacher should create a kind of warm and 
comfortable situation that makes them are encouraged to speak. 
In addition, based on Brown (2001: 269), the other greatest difficulty 
that learners encounter in attempts to speak is not the multiply of sounds, 
words, phrases, and discourse forms that characterize any language, but 
rather the interactive nature of most communication. In conversation, each 
person must work collaboratively with the other people to engage in a 
process of negotiation of meaning. Thus, it is important to consider how to 
say things, when to speak, and other discourse constraints. To deal with this 
problem, the researcher should use Think-Pair Share Technique. By using 
this technique, the students have more opportunity to interact with their 
friends. As a result, the students will be trained to speak spontaneously. 
 
2. Teaching Speaking 
a. Principles for Designing Speaking Technique 
In teaching speaking, the teachers need to consider the technique being 
used in the classroom. It is important to implement the appropriate 
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technique in the teaching and learning process since it will provide a good 
atmosphere for the learners in practicing English. Brown (2001: 275) 
proposes some principles for designing speaking technique. 
1) Use technique that cover the spectrum of learner needs, from 
language based focus on accuracy to message-based focus on 
interaction, meaning, and fluency. 
2) Provide intrinsically motivating techniques. 
3) Encourage the use of authentic language in meaningful contexts. 
4) Provide appropriate feedback and correction. 
5) Capitalize on natural link between speaking and listening. 
6) Give students opportunities to initiate oral communication. 
7) Encourage the development of speaking strategies. 
 
The principles above imply that in designing the technique in 
speaking, the teacher should consider the learners‟ need due to their English 
proficiency.  It will cover the students‟ lack and improve their speaking 
skills as well. Thus, the technique should be companied by the attractive 
activities that can encounter them in practicing English. The appropriate 
technique will also boost their motivation in the teaching and learning 
process. 
The teacher‟s role in class is another important aspect in designing 
the speaking technique. In the speaking class, the teacher should provide a 
sense of authenticity. It can be implemented by drilling and providing the 
class with the exposure from the target language. The teacher should gives 
feedback in order to support the speaking technique. In addition, the teacher 
should integrate the listening skill and the speaking skill. Since the oral 
speech derives from the listening, the teacher should maintain the students 
with the listening activity. It will give the students chances in analyzing the 
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right oral speech. Another aspect is the opportunities to start oral 
communication. By having the chance in starting oral communication, the 
students will be accustomed in using the target language. The last, the 
teacher should build the atmosphere that improve their confidence in 
speaking up their mind by asking for clarification (Are you sure?), asking 
someone to repeat something (What did you say?), and using mime and 
nonverbal expressions to convey meaning. 
 
b. Teaching Speaking for Senior High School 
According to Peraturan Menteri Pendidikan Nasional number 23 
year of 2006 (Permendiknas), KTSP (Kurikulum Tingkat Satuan 
Pendidikan) is the curriculum used in the school. It is also stated that here 
are three goals in the teaching and the learning process in senior high 
school. First, the students are expected to develop their communication 
competencies in spoken and written form to reach the functional literacy. 
Second, they are expected to have the awareness about the importance of 
English in improving the competitiveness of nation in the global 
community. Third, they are expected to develop the comprehensible about 
the relation between language and culture. The expected speaking 
competence of the eleventh grade students of senior high school in the 
second semester is displayed in the table below. 
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Table 1: The Standard of Competence and Basic Competencies 
Standard of Competence Basic Competencies 
9. Expressing the meaning 
of short functional texts 
both formal and 
informal accurately, 
fluently, and acceptably 
in the daily life context. 
 
9.1 Expressing the meaning of the formal 
and informal transactional (to get things 
done) and interpersonal conversation (in 
socialization) accurately, fluently and 
appropriately using simple spoken 
languages in the daily life contexts that 
involve the expression of stance, love, and 
sadness. 
9.2 Expressing the meaning of the formal 
and informal transactional (to get things 
done) and interpersonal conversation (in 
socialization) accurately, fluently and 
appropriately using simple spoken 
languages in the daily life contexts that 
involve the expressions of embarrassment, 
anger and annoyance. 
 
From the table above, it can be seen that the eleventh grade students 
in the second semester need to acquire some expressions. They are the 
expression of stance, love, sadness, embarrassment, anger, and annoyance. 
Therefore, the teacher should give the students more exposures and more 
chances in practicing their oral speech in conversation. Thus, it is expected 
that the students are able to master those expressions well. Moreover, the 
students are able to implement it in their daily life. 
 
c. Assessing Speaking 
Assessing speaking is not an easy thing because there are some factors 
influenced teacher‟s impression on how well they can speak English or the 
other language. The score of the students may differ from one teacher to the 
other. To overcome with that problem, the teacher needs to assign several 
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scores for each response, and each score representing one of several traits, 
like pronunciation, fluency, vocabulary use, grammar, and 
comprehensibility (Brown, 2004:140). 
According to Thornburry (2005: 127-129), there are two main 
methods in assessing oral speech. They are holistic scoring and analytic 
scoring. Holistic scoring means giving score by an overall impression, while 
analytic scoring means giving score by separating score for different aspects 
of the task. Holistic scoring is quick in assessing and maybe appropriate for 
informal assessing progress. Whereas, analytic scoring takes longer time but 
compel the testers to take a variety of factors into account and it is perhaps 
fairer and more reliable. Nevertheless, the testers may be distracted by all 
the categories and lose sight of overall situation on the performance.  
It is also stated that based on Cambridge Certificate in English 
Language Speaking Sills (CELS), the scorers need to consider the four 
categories that are grammar and vocabulary, discourse management, 
pronunciation, and interactive communication. In grammar and vocabulary 
aspects, students should use accurate and appropriate syntactic forms and 
vocabulary to meet the task requirements at each level. The students‟ ability 
to maintain a coherent flow of language with an appropriate range of 
linguistics is assessed in discourse management aspects. To fulfil the 
pronunciation aspect, they have to produce the appropriate linking of words, 
the use of stress and intonation to convey the intended meaning. Besides, 
interaction communication means the ability to maintain the coherence of 
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the discussion and if necessary, ask the others for clarification. Brown 
(2001: 406-407) also states the similar aspects of assessing speaking: 
grammar, vocabulary, comprehension, fluency, pronunciation, and task. 
 
3. Cooperative Learning 
a. The Definition of Cooperative Learning 
Cooperative learning has been defined as small group of learners 
working together as a team to solve a problem, complete task, or accomplish 
a common goal (Knight, 2009). In the teaching and learning process, the 
students have to work together and interdependence in its task to achieve the 
learning objectives. Teacher just guides the learners to be able to express 
their intention. 
Cooperative learning can also be defined as the technique which the 
learners can interact with each other and work together to maximize their 
own and each other‟s learning (Macpherson, A., 2007: 12). The activities in 
cooperative learning are designed to make the students contribute to the 
task. Therefore, all the students are able to participate in the class 
discussion, practicing their oral speech. 
Sudzina (1993) as cited in Cohen, Brody, and Sapon-Shevin (2004: 3) 
also reports that cooperative learning is an effective way in reducing 
prejudice among students and in meeting the academic and social needs of 
students at risk for educational failure. The students are expected to gain 
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mutual respect among students with varying talents and abilities, languages, 
racial, and ethnic backgrounds, since they have to work as a team. 
According to Frank Lyman and Neil Davidson in Cohen, Brody, and 
Sapon-Shevin (2004: 86), cooperative learning is one of several allied 
elements in an overall model designed to give every student the opportunity 
to respond. Cooperative learning is to be understood as a means rather than 
an end, and is most effective when combined with other techniques and their 
underlying principles. 
 
b. The Elements of Cooperative Learning  
In cooperative learning, there are several elements that must be taken 
into account. Johnson and Johnson as cited in Gilies, Ashman, and Terwel 
(2008: 11) propose some basic elements of cooperative learning inn 
teaching and learning process. 
1) Positive interdependence 
The students have succeeded in structuring positive interdependence 
when they perceive that they “sink or swim together”. Group members 
must believe that each person‟s efforts benefit not only for himself, but 
all group members as well. For example, if the group success to finish 
the task, it is because of their effort as a team. They cannot blame a 
person in their group since they have to work cooperatively in doing the 
task. 
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2) Face-to-Face Promotive Interaction 
Promotive interaction involves individuals encouraging and facilitating 
each other‟s efforts as they work together on the group task. They 
exchange ideas and teach each other how to solve problems. One of the 
benefits of these exchanges is an increased awareness of what other 
children do not understand and this enables them to provide help that is 
more easily understood (Webb and Farivar 1994). If a person in a group 
finds some difficulties in doing the task, the other members are able to 
help by giving feedback when they are interacting. 
3) Individual accountability  
Personal responsibility or individual accountability occurs when 
members accept responsibility for their part of the task and actively 
facilitate the work of others in the group. This ensures that no one can 
depend on the work of others. Even each person in the group 
contributes to their work; they will be also scored individually, 
depending on each person‟s ability. 
4) Appropriate Use of Collaborative Skills 
In cooperative learning groups, they learned to interact appropriately 
with each other; they felt more supported in their endeavours and were 
more willing to work together on their problem solving activities. By 
applying cooperative learning, the students are encouraged and helped 
to develop and practice trust-building, leadership, decision-making, and 
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communication skills. Thus, the students will also improve the other 
skill in communicating with others. 
5) Group processing 
This involves members determining what they have done well and what 
they will need to do to achieve the group‟s goals; in other words, giving 
group members the opportunity to reflect on the learning process has 
clear academic and social benefits. Practically, the students will talk 
about their previous performance in order to reflect what they have 
done and what should be done in their performance. The purpose of 
group processing is to clarify and improve the effectiveness of the 
members to achieve the group‟s goals. 
 
Similar to Johnson and Johnson, Kagan (1994) offers the following 
basic elements of cooperative learning: positive interdependence, individual 
accountability, equal participation, and simultaneous interaction. From the 
elements above, it can be concluded that the main point in this method is 
interaction. As cited in Brown (2001: 165), interaction is the collaborative 
exchange of thoughts, feelings, or ideas between two or more people, resulting 
in a reciprocal effect on each other. Therefore, interaction emphasize the 
importance of negotiating meaning  to reach a clear understanding of each 
other, like asking clarification and confirming of what‟s in your mind. 
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c. Advantages of Cooperative Learning 
Slavin (1995: 19-66) states that there are some advantages of the 
use cooperative learning. They are presented as follows. 
1) Cooperative learning methods that use group goals and individual 
accountability will increase students‟ achievement. 
2) The most psychological outcome of cooperative learning methods is 
their effect on students‟ self-esteem. Students‟ beliefs that they are 
valuable and important individuals are of critical importance for their 
ability to withstand the disappointments of life, to be confident 
decision-makers, ultimately to be happy and productive individuals. 
3) Cooperative goals create peer norms that support high achievement. 
Essentially, the argument is that cooperative incentives motivate 
students to try to get each other to do academic work and thereby gets 
students to feel that their classmates want them to do their best. 
4) To increase time on-task by engaging students attention and to 
increase their motivation to master academic materials. 
5) Cooperative learning increases contact between students, gives them a 
shared basis similarity (group membership), engages them in pleasant 
activities together, and has them work toward common goals. 
6) Cooperative learning increases student retention. 
7) Cooperative Learning helps students develop skills in oral 
communication. 
8) Cooperative learning promotes equality in the learning session by 
allowing every participant to assume the role of instructor. 
9) Cooperative Learning provides an opportunity for learners who may 
not wish to speak out in a larger group a more comfortable setting in 
which to voice their opinion. 
 
Since there are many advantages of cooperative learning, teachers 
should consider this as one of the techniques being used in the teaching 
and learning process. There are also a number of different cooperative 
learning techniques that can be used to improve the students‟ speaking 
ability. Teachers need to choose one among them and consider the goals of 
the teaching and learning process. 
 
 
21 
 
d. Types of Cooperative Learning 
There are a lot of types of cooperative learning right now since it 
has been developed by some expertises. The followings are some types of 
cooperative learning based on Knight (2009). 
1) Think-Pair-Share 
TPS technique involves three components. First, each student is 
prompted to complete a task or answer a question that requires them to 
think. Second, each student is prompted to pair up with another 
student to compare, contrast or confirm the product created during the 
thinking phase. Students are also prompted to adjust their product 
based on their conversation with their learning partner. Third, students 
are prompted to share with the rest of the class what they have learned 
during the entire activity. 
2) Jigsaw 
Each student, in a four to five member team, is given information for 
only one part of the learning activity. However, each student needs to 
know all information to be successful. Students work cooperatively in 
two different teams, their original team and an expert team. All 
students in the expert team seek the same information, study it, and 
decide how best to teach it to their peers in the original team. After 
this is accomplished, students return to their original teams to teach 
their portion of the lesson to the others in the team. 
 
22 
 
3) Value Line or Four Corners 
The teacher presents an issue, topic, or question to the students. Then, 
the teacher assigns a value scale to each possible student response. For 
example, the teacher might introduce a 1-10 scale where 1=strong 
agreement and 10=strong disagreement. Students are then asked to 
form a line based on how they rank their response based on the scale. 
After students line up, the teacher guides a discussion about the topic. 
After discussion, consider having the students re-evaluate where they 
wish to stand in the line.  
4) Round Table (also called Round Robin) 
In this type, the teacher divides the class into groups and poses a 
question. Ask one student to write an answer on a paper and then pass 
paper to the person beside him or her in the group. Every student has a 
turn at answering the question. The group with the most correct 
answers is recognized. Another way of doing Round Table is to have 
all student answer on paper and then have the group put all of their 
answers together with, again, the group with the most right answers 
being recognized. At the end of the activity, review answers, 
strategies, and ways of improvement. 
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4. Think-Pair-Share (TPS) 
a. The Nature of TPS 
TPS is a cooperative discussion strategy proposed by Professor 
Frank Lyman at the University of Maryland in 1981 and adopted by many 
writers in the field of cooperative learning since then. Frank Lyman (1988: 
19) promotes that TPS is a multi-mode discussion cycle in which students 
listen to a question or presentation, have time to think individually, then 
talk with each other in pairs, and finally shared responses with larger 
group. It introduces the elements of “think time” and peer interaction, 
which are two important features of cooperative learning. It also involves 
posing a question to students, asking them to take a few minutes of 
thinking time and then turning to a nearby student to share their thoughts. 
Robertson (2006: 2) states that TPS is a strategy designed to enable 
the students formulate their individual ideas and share these ideas with 
another students. It is a learning strategy to encourage student classroom 
participation. Rather than using a basic presentation method in which a 
teacher poses a question and one student offers a response, TPS 
encourages a high degree of students‟ response and can help keep the 
students on task. In addition, Judi Fenton (2009) defines TPS as 
collaborative learning strategy in which students work together to solve 
problem or answer a question about the topic.  
This technique requires the students to think individually about a 
topic or answer to a question; and then share ideas with classmates. 
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Discussing an answer with a partner serves to maximalize participation, 
focus attention, and engage students in comprehending the materials. 
 
b. Purpose of TPS 
Think-Pair-Share‟s purpose is to help students process information, 
develop communication skills, and refine their thinking. It is because 
students have time to think about their answer, then share with a peer and 
get a different perspective, they may be more willing and less 
apprehensive about sharing with a larger group. It also gives them time to 
change their response if needed and relieves the fear of giving the “wrong” 
answer. 
According to Millis and Cottel (1998), the purposes of TPS 
techniques are: 
1) The quality of students responses will increase by giving the think 
time 
2) Students become actively involved in thinking about the concepts 
presented in the lesson 
3) Research tells us that we need time to accept the new ideas to store 
them in memory, when teachers present too much information all at 
once, much of that information is lost. If we give student‟s time to 
do TPS, more of the critical information will be retained. 
4) When students talk over new ideas, they are forced to make sense 
of those new ideas in terms of their prior knowledge. Their 
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misunderstanding about the topic are often revealed and resolved 
during this discussion stage. 
5) Students are more willing to participate since they do not feel the 
peer pressure involved in responding in front of the whole class 
6) TPS is easy to use on the prompt of the moment 
7) TPS is easy to use in large class 
 
c. The Benefit of TPS 
1) To the students 
There are some benefits for the students in applying this 
technique. According to Solomon (2009), TPS is a technique that 
provides students with (a) „think time‟, a period to reflect and compose 
their answer, (b) „behavioural rehearsal time‟, a period to practice 
stating their thought with a classmate, (c) five safe options including 
sharing the thought of a learning partner. The research on TPS is 
compelling, that is encourages increased the students‟ participation, and 
higher levels of student thinking and questioning. 
Whether Lyman (1981) states that the students have time to at 
least think through their own answers to questions before the questions 
are answered by the other peers and the discussion moves on. They 
have the chance to think further, so they are able to solve the problem 
or give their best answer of the case given. It will make a productive 
class, since there may be some different opinions. Thus by having some 
different opinions, they are unconsciously guided to convince to other 
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students about their opinion. They also take a note in this period to 
remember the main point of their thought. 
In addition, it can increase the students‟ confidence. Students 
also have the opportunity to think aloud with another student about their 
responses before being asked to share their ideas publicly. They can 
make sure to their partner about their opinion. If their opinion is 
different to their partner, they can think further about it and relate it to 
the other fact. Furthermore, the students are given the opportunity to 
share it with a larger group, or a whole class. All students have an 
opportunity to share their thinking with at least one other student. It also 
increases their sense of involvement. It is found that students' learning 
is enhanced when they have many opportunities to elaborate on ideas 
through talk. The TPS strategy increases the kinds of personal 
communications that are necessary for students to internally process, 
organize, and retain ideas. In sharing their ideas, students take 
ownership of their learning and negotiate meanings rather than rely 
solely on the teacher's authority. 
From the statement above, it can be concluded that TPS is a 
cooperative learning strategy that has advantages for students in the 
areas of acceptance, peer support, achievement, self-esteem, and liking 
of other students. 
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2) To the teachers 
The advantage is not only for the students but also for the 
teacher. By using this technique, the teacher can motivate the students 
to be brave in expressing their opinion or answering a question. 
Therefore, the class will not be a silent class anymore. It can create the 
enjoyable atmosphere in the teaching and learning process, since the 
students are motivated to be an active speaker. 
The teacher can manage the classroom well and consider the 
learner as the centre of the teaching and learning process. The teachers 
can engage the entire class and allow quiet students to answer questions 
without having to stand out from their classmates. The students spend 
more time on task and listen to each other more when engaged in 
Think-Pair-Share activities. More students are willing to respond in 
large groups after they have been able to share their responses in pairs. 
The quality of students‟ responses also improves. The teacher can also 
have the think time to think about a higher level of question to provoke 
the students‟ responses. 
 
d. Steps of TPS 
According to Arends (2008: 122), there are three steps in 
implementing TPS technique. It is described as follows. 
Step 1: Thinking The teacher poses a question or issue associated with 
the lesson and asks students to spend a minute 
thinking alone about the answer or issue. Students 
need to be taught that talking or walking about is not 
part of thinking time. 
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Step 2: Pairing Next, the teacher asks students to pair off and 
discuss what they have been thinking about. 
Interaction during this period could be sharing 
answer if a question was posed or sharing ideas if a 
specific issue was identified. Normally, teachers 
would allow no more than 4 or 5 minutes for pairing. 
Step 3: Sharing In the final step, the teacher asks the pairs to share 
with the whole class what they have been talking 
about. It is effective to simply go around the room 
from pair to pair and continue until about the fourth 
or a half of the pairs have had a chance to report. 
 
In line with Arends, Knight (1998: 28) states that in the teaching 
and learning process, the learners are divided into pairs. The teacher shares 
a thinking device with the participants and asks them a question recipe 
then they think about their personal answer to the question, perhaps 
writing down their response. Later, participants turn to their partner, and 
together they share and discuss their response to the thinking device. At 
last, the teacher asks partners to share with the larger group the insights 
they gained from their short conversation with their partner. 
  From the explanation above, we can conclude that the teacher 
gives the students „think time‟ and directs them to think about the question.  
Second, students pair up and compile a list of their ideas. This step follows 
the „think time‟ students turn to face their partner and work together, 
sharing ideas, discussing, clarifying and challenging. Third, the pairs then 
share their ideas with another pair, or with the whole class. It is important 
that students need to be able to share their partner‟s ideas as well as their 
own. 
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e. Problems in Implementing TPS 
The TPS technique requires the students to work in a pair and in a 
group. Thus, they may feel bored if they have to work with the same team 
members. To overcome this problem, the teacher can switch the members 
so that they can interact with other students in the class. Thus, it can 
minimize their boredom in implementing this technique. 
Furthermore, some of the students will be dominant in doing the 
task since they have to work in small group and the larger group. Jaffe 
(2007:356) states that some members of the group may do more work than 
others. To avoid this, the teacher can provide each member of the group 
different role so that it can minimize that problem. Thus, the using of the 
worksheet for each person will control the work of the individual students. 
Besides, there may be a gap among the groups. The group consists 
of smarter students may have a better work. This situation can make the 
other students feel not as smart as the other teams so that the competition 
is not really fair. In facing this situation, teachers can make a group 
heterogenic, consisting of students with different speaking ability. Spratt, 
Pulverness, and Williams (2005:149) state that teachers can group students 
for some activities so that students of the same ability work together, and 
for other activities so that students of different abilities work together. 
In conclusion, it shows that the using of TPS is a good technique 
for teaching English. However, there are also the problems that may 
appear in using this technique, since it will be hard to assist all students 
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during the discussion since they have so many groups. Thus, teachers 
should be careful in implementing this technique to minimize the problem. 
 
B. Reviews of Related Studies 
Think-Pair-Share (TPS) technique is one of the attractive techniques in 
the teaching and learning process. It can improve the students‟ achievement in 
the class. There are some similar research that had been conducted before. The 
result of the research is described as follows. 
The first research was conducted by Robertson (2006). The title of the 
research was “Increase Student Interaction with Think-Pair-Shares and Circle 
Chats”. From the research, it can be seen that TPS technique improved the 
students‟ interaction during the teaching and learning process. By discussing 
the students‟ answer with a partner and the class, they had the opportunity to 
increase the interaction among their friends, and teachers could monitor their 
comprehension.  
 Another research was conducted by Adzkiyah (2011). Based on the result, 
the researcher was successful in improving the English speaking learning 
process by using TPS technique. Their motivation in the teaching and learning 
class had improved significantly. The students showed their eagerness in 
joining the speaking class and doing all the activities enthusiastically. The 
reluctant students were also willing to get involved in the classroom activities. 
In addition, Niken (2011) conducted experimental research in applying 
Think-Pair-Share technique during the teaching and learning process. From the 
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result of the research, there was an improvement in students‟ speaking ability. 
The mean score of the experimental class using TPS technique was higher than 
the control class (i.e. 88.240 > 81.086). It means that the TPS technique given 
has a positive influence on students‟ speaking ability. 
Based on those previous research conducted, it can be concluded that TPS 
gives a good impact towards the students‟ speaking ability. That is the reason 
why the researcher tried to conduct a research on “Improving the Speaking 
Ability of Grade XI Students‟ of SMA N 2 Klaten through Think-Pair-Share 
(TPS) Technique”. 
 
C. Conceptual Framework 
Communication is a crucial need for human being. One of the ways in 
communication is through speaking. As it is stated in the previous chapter, 
speaking is really important in for senior high schools‟ students. Students are 
expected to have the ability to express the meaning of short functional texts 
both formal and informal accurately, fluently, and acceptably in the daily life 
context. 
However, there are some problems related to their speaking ability. One 
of them is the technique in the teaching and learning process. Sometimes, the 
technique used by the teacher is not appropriate with the situation of the 
classroom and the condition of the students. The teacher sometimes dominates 
the process of the teaching and learning process. She barely lets the students 
have discussion with other students and tends to let the students work 
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individually. Consequently, the students do not have enough time to practice 
their English. It makes them not confidents when they have to speak in front of 
their friends. They are afraid in making mistakes in pronouncing the words and 
arranging the words into sentence. Then they tend to be silent when they are 
asked to speak up. 
Based on these problems, the TPS will be applied as a technique in the 
effort to improve the speaking ability of the students. TPS is a discussion cycle 
in which students listen to a question or presentation have time to think 
individually talk with each other in pairs, and finally share responses with the 
larger group (Lyman, 1988:19). According to Solomon (2009), TPS is seen as 
a technique that provides students with (a) „think time‟, a period to reflect and 
compose their answer, (b) „behavioural rehearsal time‟, a period to practice 
stating their thought with a classmate, (c) five safe options including sharing 
the thought of a learning partner. 
The use of this technique is based on some reasons, like the quality of 
students responses will increase by giving the think time, the students become 
actively involved in thinking about the concepts presented in the lesson, 
students are more willing to participate since they do not feel the peer pressure 
involved in responding in front of the whole class. In addition, students need 
many opportunities to talk in a linguistically rich environment. It is found that 
students' learning is enhanced when they have many opportunities to elaborate 
on ideas through talk.  
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By using TPS, the students will have more opportunity to practice 
English orally. It is also used to make the students active in the teaching and 
learning process. Since all of the students get the same turns to speak up, this 
activity will give both the brave students and the shy students the same 
opportunity. Hopefully, this technique can also motivate the students to be 
brave to speak up and not to be afraid of making mistake since they have the 
think time and the time for discussion with their partner, then they have the 
opportunity to share it in a larger group. It is expected that there will be some 
positive changes in the speaking teaching and learning process after applying 
this new technique. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Type of the Research 
The type of this research was action research. The nature of the action 
research was to identify the problems happened in the teaching and learning 
class then decides an action to overcome the problems. In this research, the 
researcher identified some problems related to the students’ speaking skill. 
Thus, she formulated the actions to solve the problem, 
In improving the students’ speaking skill, the researcher decided to 
conduct an action research based on Kemmis and Mc Taggart model as cited in 
Burns (2010: 7-9). There were three phases in each cycle involved in this 
research. Those were planning, action, observation, and reflection. The 
processes of the phases could be drawn as figure 1. 
 
 
 
 
 
 
 
 
 
Figure1: Scheme of Action Research by Kemmis and McTaggart 
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 According to Figure 1, the researcher and the collaborator identified some 
problems, formulated some actions to overcome the problems, implemented 
the actions, and reflected the result of the actions. In the action phase, the 
researcher implemented the TPS technique during the teaching and learning 
process. These whole steps were conducted in two cycles. 
 
B. Subject of the Research 
 The subject of this research was the students at grade XI of SMAN 2 
Klaten in the academic year of 2012/2013. The students in class XI OSN were 
chosen as the source of collecting the data because the students in that class 
have problems in speaking ability. It was based on the discussion with the 
English teacher of the school. Besides, a discussion with the collaborator was 
also conducted to support it. 
 
C. Research Setting 
The research was conducted in SMAN 2 Klaten. It is located in Jl. 
Angsana, Trunuh, Klaten Selatan, Klaten. The school is one of the favourite 
schools in Klaten. This school has 31 classrooms with 11 classes for grade X, 
10 classes for grade XI, 10 classes for grade XII. Grade XI and XII have two 
majors field of study, science program and social program. This school also 
provides the students with bilingual class for grade X, XI, XII, and Olimpiade 
Sains Nasional (OSN) class for grade XI. 
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The school has a lot of facilities which can support the teaching and 
learning process such as science laboratory, language laboratory, computer 
laboratory, multimedia laboratory, and library. There are also some 
extracurricular activities conducted both academic and non-academic. 
 
D. Procedure of the Research 
 The researcher used the action research’s model proposed by Kemmis and 
Mc Taggart as follows. 
1. Planning 
In this phase, the researcher identified and analyzed the problem by 
doing observation in the class. She also conducted depth interview with the 
students and the English teacher to get further information related to the 
problems. The researcher and the teacher then discussed the problems in 
their speaking skill and how to solve them. In improving the students’ 
speaking ability, the researcher and the teacher agreed to use TPS 
technique. The lesson plan was prepared based on the curriculum and the 
syllabus from the school. Thus, the researcher and the collaborator 
determined the activities in implementing the TPS technique in the 
teaching and learning process. 
 
2. Action 
After planning the actions, the researcher and the collaborator 
implemented the actions in the teaching and learning. The action was 
conducted until the improvement has been achieved. The action was done 
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in two cycles with three meetings for each cycle. During the actions, the 
teaching and learning processes was observed by the researcher and the 
collaborator. 
 
3. Observation 
During the actions, the teaching and learning processes was 
observed by the researcher and the collaborator. It was done to know the 
impact of the technique that had been used and to find out the problem that 
occurred during the implementation of the technique. During the class, the 
researcher wrote the students’ attitude in the lesson. The collaborator also 
helped the researcher to note the class situation during the teaching and 
learning process.. The researcher also interviewed some students and the 
English teacher to get the other opinions and feelings after the action. 
 
4. Reflection 
Based on the observation, the researcher and English teacher 
reflected the teaching and learning process. It was done by discussing the 
result of the action. Evaluation was done after each cycle was completed. 
In this step, the researcher and the collaborator analyzed the problems 
occurred in the action and determined the solution of the problems to make 
the teaching and learning process better in the next cycle. 
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E. Data Instruments of the Research 
 In gaining the data of the teaching and learning process, the researcher 
used field notes. By having field notes, the researcher was able to record 
everything happened in the class during the action. The collaborator also noted 
the field situation that could not be seen by the researcher in the teaching and 
learning process. From the field note, the researcher and the collaborator could 
find the weaknesses and the obstacles in the research. Moreover, they were 
able to see and take notes of the students’ speaking progress in the classroom. 
The other instruments were observation checklist and interview guideline. 
They were used to check the implementation of the TPS technique in the 
teaching and learning process. In completing the observation checklist, the 
collaborator gave a tick to the statements describing the teaching and learning 
process which had been conducted. The researcher also used interview 
guideline to keep the discussion on the track. 
In order to gain the valid data on the students’ speaking performance, the 
researcher used speaking rubric. The rubric of the students’ speaking 
performance was used to get the information about the students’ speaking 
ability after the TPS technique had been conducted. It was used two times to 
assess the first and second cycle. To collect all the data, a camera and a 
recorder were utilized to record the students’ performances in the teaching and 
learning process. 
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F. Data Collection Technique 
 The data were collected in the form of qualitative data and were supported 
by quantitative data. The qualitative data were gained by giving the description 
of the situation in the teaching and learning process. Meanwhile, the 
quantitative data were also taken from the score of the students’ performances 
in the end of the cycles. It was conducted to find out the improvement of the 
speaking ability of the students. In gaining the data, the researcher collected the 
data by using some data collection techniques as follows: 
1. Observation 
Cohen, Manion & Morrison (2000: 305) state that observation can 
allow the researcher to gather live data from the live situation. By doing 
the observation, the researcher had the opportunity to know the situation 
that happened during the action, to see things that might be unconsciously 
unnoticed, and discover the unexpected things that might not be discussed 
in the interview situations. The researcher observed the condition of the 
teaching and learning process, the student’s behaviour, and the new 
problems that appeared when the action was implemented by using 
observation checklist. She also noted the whole situation during the action 
in the form of field notes. 
2. Interview 
Some interviews with the students and the English teacher were 
conducted in gathering the data. Lodico, Spaulding, & Voegtle (2010: 
338) state that interview can reveal participant’s own perception of their 
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views, feelings, or experiences. The interviews were done by the 
researcher to gather the responses, opinions, suggestions, and expectations 
of the students and the English teacher about the implementation of the 
technique.  
3. Test 
Brown (2001: 384) states that test is a method of measuring a 
person’s ability or knowledge in a given domain. In this research, the 
researcher administered the test in order to know the improvement of the 
students’ speaking skill using TPS technique. The test was conducted 
twice, in the last meeting of each cycle. In testing the students, the 
researcher asked them to do a conversation in a group, in the form of role 
play. 
 
G. Technique of Data Analysis 
 The data collected were qualitative and quantitative. To analyze the 
quantitative data, the researcher referred to the stages of the data analysis that 
are suggested by Burns (1999: 157-160). They are assembling the data, coding 
the data, comparing the data, building interpretations, and reporting the 
outcomes. The first step was by assembling the data. The researcher collected 
the data from the observation and interviews. They were in the forms of field 
notes, and interview transcripts. The second step was coding the data. In this 
step, the researcher reduced the large amount of data to be more manageable 
categories of concept. The third was comparing the data. The researcher made 
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a comparison to see whether patterns were repeated or developed across 
different data gathering technique. The next step was building interpretations. 
To make sense of the data, the researcher analysed the data several times to 
pose questions, rethink the connections, and develop explanation of the 
situation. The last step was reporting the outcomes. In this step, the researcher 
was describing the context of the research, outlining the findings and providing 
data samples to support them, interpreting how the findings relate to the 
context and suggesting how the project could lead to other areas for research. 
 Meanwhile, the quantitative data of this research were obtained from the 
tests conducted. They were used as supporting qualitative data. Descriptive 
analysis was used to analyze the quantitative data. It was the mean which was 
used to represent the central tendency of the scores. The mean was used to 
know the improvement of the students after the cycles were done. 
 
H. Validity and Reliability of the Data 
 Data that were obtained from the research must be valid and reliable. To 
make the data valid, the researcher used five kinds of validity. The data validity 
of this research were based on Anderson in Burns (1999:161-162). They are 
explained as follows: 
1. Democratic validity 
Democratic validity is related to the extent in which the research is 
truly conducted collaboratively and includes multiple voices. To get this 
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validity, the researcher interviewed the students of XI OSN and discussed 
with the teacher to find out the students’ problem in the speaking class. 
2. Outcome validity 
Outcome validity is related to the notions of actions leading to 
outcomes that are successful within the context. The solution of the problem 
is not only the main goal of this research, but also the reframe of the 
problem into questions. To get this validity, the researcher not only solved 
the problem, but also formulated new questions related to the research. 
3. Process validity 
Process validity is closely related to the reliability and competency 
of the researcher itself. In achieving this validity, the researcher observed 
the teaching and learning process by using observation checklists and field 
notes, interviewed the students, and had discussions with the English 
teacher, and the collaborator. 
4. Catalytic validity 
Catalytic validity is related to the extent in which the research could 
allow the participants to understand the social context. To achieve this 
validity, the researcher asked the students and the teacher’s response after 
the implementation of the actions. 
5. Dialogic validity 
To obtain dialogic validity, the researcher conducted dialogues with 
the English teacher and the collaborator. The discussion was related to the 
observation held during the teaching and learning process. Thus, the 
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researcher got their comments about the implementation of the technique in 
every meeting. It was done to know the strengths and weaknesses of the 
action to make a better action in the next meeting. 
Meanwhile, the trustworthiness was obtained from the triangulation 
technique. According to Burns (1999: 164), the aim of triangulation is to 
gather multiple perspectives on the situation being studied. Burns also 
proposes three forms of triangulations. Those are described as follows. 
1. Time triangulation 
Time triangulation means that the data are collected over period 
of time. It was done to get a sense of what factors are involved in change 
processes. In this research, the researcher conducted the action from 
February 11
st
 2013 until March 2
nd
 2013. 
2. Investigator triangulation 
Investigator triangulation means that more than one observer is 
used in the same research setting. To fulfil the investigator triangulation, 
the researcher invited the English teacher and the collaborator to the 
class. It was done to avoid bias or subjective observations.  
3. Theoretical triangulation 
Theoretical triangulation means that the data are analyzed from 
more than one perspective from some theoretical reviews. In this 
research, the researcher reviewed theories from some books. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
  
A. Research Procedure and Findings 
In this research, some procedures were conducted to solve the problem. 
Those were planning, action, observation, and reflection. In the planning phase, 
some steps were conducted to determine the problems. First, the English 
teacher was interviewed to find the problem in the teaching and learning 
process. It was done to get the most suitable class to conduct the research. 
Second, the observation was done in the OSN class at SMAN 2 Klaten. Third, 
the English teacher and the students were interviewed to confirm the data 
gained from the observation.  
After that, the researcher planned the actions that might be implemented 
to overcome the problems. In the action phase, Think-Pair-Share (TPS) 
technique was applied in the teaching and learning process of speaking. During 
the implementation, the researcher, the English teacher, and the collaborator 
observed the condition of the teaching and learning process. It was done to 
know the students‟ responses and the impact of the actions. The actions were 
conducted in two cycles for three meetings in each cycle. In the last phase, 
reflections were done on each meeting and each cycle. They were done to 
evaluate the actions and to solve the other problems appearing during the 
actions.  
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1. Identification of the Field Problems 
The findings of the problems were based on the observation and the 
result of the interviews. The observation was done on Monday, January 21
st
 
2013 at 08.15 a.m. in the XI OSN class. The situation in the teaching and 
learning process of speaking could be seen from the vignette. It was 
presented as follows.  
January 21
st
 2013 
R : Researcher 
ET : English Teacher 
Ss : Students 
 
As the bell rang at 08.15, ET invited R to the classroom. When ET 
entered the classroom followed by R, Ss were busy doing their own 
activities. As ET and R entered the class, Ss kept silent. ET introduced R 
that R would conduct an observation. Then ET asked R to sit at the back of 
the room. While observing the lesson, R took notes. 
ET started the lesson by greeting Ss and asking their condition. ET 
said that today was speaking class since the R would observe the 
speaking skill of the students. He asked the students to use only English 
while they were in the class. Next, ET gave a situation to the Ss. “What will 
you ask if Ariel Noah is coming to this class?” asked the ET. The Ss then 
wrote a question based on the situation given. Five minutes passed, the ET 
asked the Ss to tell their questions. Most of the Ss were hesitant in 
expressing their questions and some of them made wrong 
pronunciations. The ET just listened and did not give any feedback. 
After that, the ET asked them to do role play. ET pointed two 
students to stand in front of the class. One student acted as Ariel and another 
student acted as his manager. The other students should ask „Ariel‟ the 
questions that they had already made. The ET asked the „manager‟ to be the 
moderator of the press conference. The Ss should ask some questions, but 
they just keep silent. They seemed afraid in asking the question to their 
friend. They were whispering to the other friends, asking them to ask 
something. Because no one was brave enough to be a volunteer, the ET 
pointed some Ss to ask. Then „Ariel‟ should answer the questions given 
until the manager closed the conference. 
Next, the ET gave another situation, and the Ss should ask some 
questions again. In this case, the Ss were not allowed to write. They had to 
ask their friend orally. The Ss looked afraid and shy to speak up their 
(Continued) 
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mind. Realizing this fact, then the ET asked the Ss. “Memangnya enggak 
pernah diajari tentang speaking?” asked the ET. “Jarang Pak”, answered 
the Ss. “Ya besok 15 menit di awal pelajaran kalian harus mencoba untuk 
speaking”, said the ET. 
The ET then continued to teach about reading, explaining about 
hortatory exposition. He gave the Ss a situation. In pair, the Ss should give 
at least one argument. After giving time to the Ss to think, the ET pointed 
some of the Ss to express their arguments. Next, the ET asked the Ss to give 
elaboration, but everyone was silent. The ET then confirmed what they had 
learnt today in Bahasa Indonesia. Ss looked unenthusiastic; some of them 
did not pay attention to ET. Sometimes ET asked Ss about their opinions, 
but just two or three students who answered the question and the 
others just keep silent. As the time was up, ET asked Ss to do the 
homework at home. He ended the lesson by greeting the Ss. 
 
2. Determining of the Research Problems 
From the vignette, two problems could be identified during the 
teaching and learning process of speaking in XI OSN class. First, the 
teacher paid less attention to the teaching of speaking. It made the students 
not confident to speak in English. They felt shy and spoke hesitantly when 
the teacher asked them a question. It seemed that the students were afraid in 
making mistakes when they spoke in English. In addition, the interaction 
between the English teacher and the students did not work well. When the 
English teacher asked them some questions, some of them just kept silent. 
They rarely asked questions when they found difficulties.  
After conducting the observation, the researcher interviewed the 
English teacher and the students. It was conducted after the teaching and 
learning process of speaking. Based on the observation and interview above, 
there were some problems related to the students‟ speaking ability. Those 
problems could be seen as follows. 
(Continued) 
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Table 2: Field Problems in the English Teaching and Learning Process 
of XI OSN Class at SMAN 2 Klaten 
No. Field Problems Code 
1. The students were not confident to speak English. S 
2. The students were afraid of making mistakes when they spoke. S 
3. The students lacked vocabulary. S 
4. The students‟ pronunciation was still weak. S 
5. The use of media was monotonous. Md 
6. The teacher was dominant in the teaching and learning process. T 
7. The teacher did not give conclusion of the lesson at the end of 
the class. 
T 
8. Javanese and Indonesian were the dominant languages used in 
the English class. 
S 
9. The technique of teaching speaking was monotonous M 
S: Students T: Teacher M: Materials Md: Media 
This research aimed at improving the students‟ speaking skill by using 
TPS technique. Therefore, we decided to deal with the field problems based 
on the urgency and feasibility to be solved. The following are presented 
below. 
Table 3: The Field Problems to Solve 
No. Field Problems Code 
1. The students were not confident to speak English. S 
2. The students had low motivation in learning. S 
3. The students‟ pronunciation was still poor. S 
4. The students lacked vocabulary. S 
5. The technique of teaching speaking was monotonous. M 
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From the problems listed above, we can conclude that the students 
needed activities with appropriate technique to improve their speaking 
ability. They needed a technique that could encourage them to speak in 
English. The researcher conducted democratic validity by having 
discussions with the teacher and the collaborator to overcome the problems 
and find the solution. 
 
B. Implementation of Cycle I 
1. Planning  
Considering the problems identified above, some efforts were planned 
to solve the problems in the teaching and learning process. It was used to 
improve the students‟ speaking skill through TPS technique. According to 
the discussion with the collaborator, the action plans of the first cycle were 
presented below. 
 
a. Using the classroom English during the teaching and learning 
process 
During the actions, the researcher acted as the teacher in the class. 
She decided to use classroom English during the teaching and learning 
process to make the students more familiar with the English words and 
encourage them to speak in English. She planned to use classroom 
English to greet in the beginning of the lesson, explain the materials, 
give instructions, give feedback, review the materials, and close the 
lesson. According to the interview with some students, they did not 
49 
 
clearly understand when the teacher used English in the class all the 
time. Therefore, the researcher planned to use Bahasa Indonesia in 
some difficult aspects like explaining the materials and giving the 
instructions so that they could get the point. 
 
b. Applying Think-Pair-Share technique  
Think-Pair-Share technique was applied in this research. The 
students cooperated with their pairs to finish the tasks given. They 
worked together to create a dialogue based on the situation given. The 
researcher provided a cue dialogue to help them arrange the 
conversation. Moreover, they could use TPS sheet to write what they 
would say in the dialogue. Later, they practiced it with their pairs 
before sharing it in front of the class.  
 
c. Giving feedback to the students’ pronunciation 
The researcher gave feedback to the students‟ pronunciation in all 
meetings in Cycle I. It was implemented using several ways as suggested 
by Harmer (2001: 106-107) in the form of comments, grades, or marks 
on the learner‟s record sheet. In the form of comments, the researcher 
showed the students‟ mistake by repeating the words, asking question, 
and giving facial expression. Next, she helped the students to correct it 
by giving the correction. Feedback was given during the teaching and 
learning process. The students are being expected to be able to correct 
themselves once the problem has been pointed out. 
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2. Actions and Observations of Cycle I 
The actions were carried out three times on February 11
st
, 18
th
, and 
21
st
 2013. The schedule of Cycle I can be seen in the table below. 
Table 4: The Schedule of Cycle I 
Meeting Day and Date Time Material 
1 Monday, 
February 11
st
, 
2013 
2 x 35 minutes 
(08.15 a.m.– 09.25 
a.m.) 
Expressions of stance 
2 Monday, 
February 18
th
, 
2013 
2 x 40 minutes 
(12.10 p.m.– 01.30 
p.m.) 
Expressions of love 
and sadness 
3 Thursday, 
February 21
st
, 
2013 
2 x 45 minutes 
(11.30 a.m.– 01.30 
p.m.) 
Expressions of 
stance, love and 
sadness. 
 
The actions were focused on applying Think-Pair-Share technique 
which required the students to work in pairs or in small groups. The 
researcher acted as a teacher, while the English teacher became an observer. 
The other collaborator also observed the lesson through video-clipping the 
teaching and learning process. The data during Cycle I were gained from 
classroom observations, interviews, and video recording of the students‟ 
performance. The further explanation is provided below. 
a. Using the classroom English during the teaching and learning 
process 
The researcher used the classroom English in every meeting to 
make the students more aware with the English words and increase their 
vocabulary. It was used in some ways, like in opening the lesson, 
greeting the students, explaining the materials, giving instructions, giving 
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feedback, and closing the lesson. She also used Indonesian translation in 
some difficult aspects to help the students get the point of the materials 
and the instructions. It can be seen in the extract below. 
 
“Good morning”, greeted R. “Good morning” responded the Ss. 
The R asked the Ss‟ condition and the attendance. “Who‟s absent 
today?” asked the R. “Nihil” answered the Ss. The R started to review 
the last material and asked them about the homework. Then the Ss 
practiced the homework given. They practiced a conversation in front of 
the class. After giving feedback to the Ss related their conversation, the R 
continued the next materials about expressing love and sadness. The R 
gave apperception to the Ss. “Have you ever expressed your love?” 
asked the R. “Yes” shouted the Ss. “What did you say to express it?” 
asked the R. “I love you” answered some Ss. (FN.05, Monday, February 
18
th
 2013: See appendix A) 
 
During Cycle I, the use of classroom English was effective in 
improving the students‟ confidence to speak English since there was 
student-centred activity. There was always a two-way communication 
between the teacher and the students though translation was still used. 
The activity made them brave in speaking. It can be seen in the extract 
below. 
 
R started with checking students‟ attendance. Then R gave 
apperception to the students related to the topic. “Have you ever 
smoked?” asked the R. Because the Ss looked confused, R asked the Ss 
with Bahasa Indonesia “Ada yang udah pernah ngrokok?” Some of them 
said yes, and the others said no. “Is there any smoker here? Ada perokok 
gak di kelas ini?” asked the R. “Ada, ini ini” shouted the Ss while 
pointing of their friends. (FN.04, Monday, February 11
st
 2013: See 
appendix A) 
 
The R gave apperception to the Ss. “Have you ever expressed your 
love?” asked the R. “Yees” shouted the Ss. “What did you say to express 
it?” asked the R. “I love you” answered some Ss. 
(Continued) 
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 ... The Ss seemed had more confidence in speaking English. “Do 
you think they are still in love?” asked the R. “Yes” shouted the Ss. 
“Why” asked the R. “They could‟ve move on, Alex says I love you” 
answered some of the Ss. “Good” complimented the R. (FN.05, Monday, 
February 18
th
 2013: See appendix A)  
 
Generally, the use of classroom English made them more familiar 
with English words and increased their curiosity with new vocabulary. 
The quotation is presented in the following transcript interview. 
 
R : Bagaimana dengan penggunaan Bahasa Inggris yang sering 
dipake guru? (What did you think about the use of classroom 
English during the teaching and learning process?) 
S : Bagus mbak, jadi bisa tahu kosa kata baru sama cara 
ngomongnya.  Jelas juga, aku bisa nangkep artinya. (It was good 
Miss; I could get new vocabulary and know how to pronounce it. It 
was also quite clear and I could understand the meaning.) 
(Interview transcript 14) 
 
  
b. Applying Think-Pair-Share technique 
Think-Pair-Share technique was implemented in all meetings in the 
first cycle. It was done in pairs and groups. The students helped each 
other since they worked together to facilitate their learning. They did 
some tasks which needed cooperation such as creating and practicing a 
dialogue, answering some questions, and completing a dialogue. 
In the first meeting, the material was expression of stance, about 
asking and giving opinion. Before going further about the material, the 
researcher asked the students‟ opinion about smoking. Only few students 
answered the question and the others were silent. The class became noisy 
(Continued) 
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when she asked “Is there any smoker here?” They felt engaged with the 
topic and enthusiastically answered the prompt. 
After doing the warming up and explaining the materials, the 
researcher gave the students a short paragraph about smoking toddler. 
There are some difficult words there and she asked them to repeat the 
vocabulary after the researcher. Through that activity, they could know 
new vocabulary and how to pronounce the words. It can be seen in the 
interview transcripts below. 
 
R : Tadi kan ada drilling, ngulangin pengucapan gitu, menurutmu 
gimana? (What did you think about the drilling, like repeating 
teacher‟s pronunciation?) 
S : Itu mengajarkan kita untuk lebih memahami pengucapan sama 
jadi tau kata-kata baru, malah bagus kok mbak buat kita. (It taught 
us to be more aware of the pronunciation and I could know new 
vocabulary, which is good for us.) 
(Interview transcript 7) 
 
 
R : Buat kegiatan hari ini yang ngulangin pengucapan itu gimana? 
Apa kekanak-kanakan? (How about today‟s activity in repeating 
words after the teacher? Was it childish?) 
S : Ya gak sih, biar tau aja, biar belajar juga. Malah bener kayak 
gitu harusnya. (I did not think so, it made me know and learn the 
pronunciation. It is supposed to be like that.) 
(Interview transcript 9) 
 
 
Next, the researcher gave some questions to check their 
comprehension. After making sure the students had known the text, she 
asked the students to make a dialogue in asking and giving opinion 
related to smoking. The short paragraph was given in order to give them 
the wider knowledge about the topic. Later, they got the cued dialogue 
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and used TPS technique in arranging the dialogue. Since it was the first 
meeting, some students were still confused with the technique. 
After re-explaining the technique, the researcher asked the students 
to do the task. In the first five minutes, they had to think individually 
about the task. Next, they discussed and practiced it in pair. They looked 
enthusiastic when they were practicing the dialogue with their pair. She 
asked the volunteer to share it in front of the class, but no one would. 
Then she pointed two students to practice it in front of the class. She 
asked them not to read their note, but they still did it. They spoke 
reluctantly and were still shy to share their dialogue with the others. It 
can be inferred from the vignette below. 
 
... I asked the students to be a volunteer and share their dialogue but no 
one would. Then I pointed two students to practice, but they were still 
shy and afraid. “Deshynta and Rizki, please do” pointed the R. “Nggak 
Miss, yang lain dulu aja” responded the Ss. “It‟s okay, just do it. Gak 
papa, ayo” encouraged the R. They finally did it. I asked the other pair to 
do the task. They spoke hesitantly and seemed afraid in making mistake. 
The R asked them not to read their notes, but some of them did it. 
(FN.04, Monday, February 11
st
 2013: See appendix A) 
 
 
In the end, the researcher reviewed the materials they had learnt. 
They seemed happy with the lesson on that day. It can be seen in the 
following interview transcript. 
 
R : Dek Oka, gimana pelajaan hari ini? (Dek Oka, what did you 
think about today‟s lesson? 
S : Kalau hari ini enak sih, nyenengin lah. (It was fun for today, 
enjoyable.) 
R   : Kenapa? (Why?) (Continued) 
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S : Ya seru, kalau gurunya yang ngomomg, aku pasti ngantuk. 
Kalau ini tadi enggak ngantuk. (It was exciting. If the teacher 
talked too much, I would be sleepy, but I didn‟t.) 
(Interview transcript 9) 
 
The second meeting was on Monday, February 18
th
 2013. The 
material was about expression of love and sadness. Since the previous 
materials had not finished yet, the students gave time to the students to 
share the dialogue from the previous meeting. The students looked still 
hesitant when they were practicing the dialogue. After giving prompts 
about the next materials, the researcher played a video that related to the 
materials. She used a video to show the other aspects that related to the 
materials, like the gesture, facial expression, and the intonation. Then, 
she explained the materials. They seemed enthusiastic in watching the 
video. They even asked another video to be played. Later, she played 
games using TPS technique. The class situation changed drastically, 
since the class was noisy. The students not only talked to the nearest 
friend, but also to the other friends. They wanted to win the game. It 
could be seen from their enthusiasm in doing the activity. At the end of 
the game, she asked them about their experience in doing the game. The 
following vignette describes the situation. 
 
15 minutes passed, the R stopped the game. “Who is the most 
memorable one when you are expressing your feeling? Siapa yang paling 
mengesankan ketika menyatakan perasaannya?” asked the R to one of 
the Ss. “Rika miss” answered the Ss. “Why?” asked the R. “The respond 
is really touching, tapi akhirnya gak diterima” answered him. (FN.05, 
Monday, February 18
th
 2013: See appendix A) 
 
(Continued) 
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The students enjoyed the activities since they had to be more active 
in the teaching and learning process. The following interview transcript 
describes the situation. 
 
R : Dek Galuh, menurutmu hari ini gimana pelajarannya? (Dek 
Galuh, what did you think about the lesson today?) 
S : Seneng banget mbak, menyenangkan. Daripada yang kemaren, 
kayaknya lebih aktif hari ini. (I was really happy Miss. It was 
enjoyable and more active than yesterday.) 
R : Aktivitas hari ini gimana? Susah gak? (What did you think 
about the activity? Was it difficult?) 
S : Kalau susah sih enggak, soalnya kan juga sama temen, jadi 
lebih enak aja mbak ngomongnya. (It was not difficult since we 
had a partner, so it made me feel better when speaking) 
R : Kalau pake teknik TPS ini gimana? (What did you think about 
TPS technique?) 
S : Enak aja, jadi lebih banyak waktu buat belajar ngomong, gak 
cuma monoton liat gurunya nerangin. (It was fun; I had more 
time to speak in English, not only watching the teacher explaining 
the materials.) 
(Interview transcript 12) 
 
The third meeting was on Thursday, February 21
st
 2013. The 
materials for the meeting were expressions of stance, love, and 
embarrassment. In this meeting, the students completed the missing 
dialogues with the appropriate expressions and practiced it with their 
friends. The researcher also asked a pair to share it in front of the class to 
make sure that they did the task well. 
Next, they did the role play through the TPS technique. The 
researcher divided them into groups of four. The researcher gave the 
students situation and each member of the group had different roles. 
First, they had to think about their role by themselves. After that, they 
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discussed and practiced it with the other friends in their group. Last, they 
shared it in front of the class. Though the students were still shy in 
showing up their expression and giving proper intonation during the 
dialogue, they were enthusiastic in preparing the role play. It is indicated 
from this vignette in which the students asked some questions related to 
their dialogue in order to be well prepared. 
 
Some of the students had difficulty in finding the vocabulary. They 
had also difficulty in giving pre-closing. The R monitored and helped Ss 
in making the dialogue. “Kalo pre-closing itu gimana Miss?” asked one 
of the Ss. “It‟s like when you want to go sleep or want to go somewhere 
else. Misalnya, udah dulu ya, aku ngantuk, mau tidur dulu. Do you get 
the point?” answered the R. “Oh gitu, iya-iya mudeng.” replied the Ss. 
(FN.04, Monday, February 11
st
 2013: See appendix A) 
 
The Ss seemed enthusiastic in doing the activity. Some of them 
asked R when they found difficulties. “Miss, kalo kayak gini gimana? 
Betul gak?” asked one of the Ss. “Please add letter „s‟ here” answered 
the R. “Kenapa pake „s‟ miss?” he confirmed. “The subject is „she‟, so 
you must add letter „s‟ after the verb” answered the R. “Oh iya” he 
responded. (FN.06, Thursday, February 21
st
 2013: See appendix A) 
 
Generally, they improved their speaking skill, but some of the 
students still used their paper to help them to speak. They also 
mispronounced some words.  
 
c. Giving feedback to the students’ pronunciation 
In this cycle, feedback was usually given during the teaching and 
learning process. The researcher gave feedback in some ways, like 
repeating the errors or mistakes made, giving option of the right 
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pronunciation, stating confirmation “Are you sure?”, and giving a facial 
expression or gesture. They are in line with what has been said by 
Harmer (2001: 104-109). Feedback helped the students to recognize the 
wrong and the right one. It can be inferred from the vignette below. 
 
After giving some questions to the Ss, the R asked them to practice 
a conversation. The R and the Ss discussed about the performance of 
their friend. “Which is right /basi/, /busi/, or /‟bizi/” prompted the R. 
“/busi/, /‟bizi/” answered the Ss. “Are you sure?” asked the R. Then the 
R gave them the example how to pronounce the words by showing the 
Cambridge dictionary and showed it in the LCD projector. They were 
enthusiastic since this was new way of learning for them. They practiced 
to pronounce it correctly. After correcting some mistakes, the R asked 
whether any difficult words or not. The Ss mentioned some other words, 
and then the R gave the meaning and the right pronunciation. Next, they 
repeated the words enthusiastically. (FN.05, Monday, February 18
th
 
2013: See appendix A) 
 
 
Giving feedback to students‟ pronunciation also improved the 
students‟ confidence when they had to speak in English. The students 
could improve their English since they had already known how to 
pronounce the words correctly. It can be inferred from the following 
interview transcript. 
 
 
R : Kalau waktu perform di depan kelas udah berani? (Were you 
brave enough to perform a dialogue in front of the class?) 
S : Ya lumayan, soalnya masih takut salah, kan malu. (Yeah, but I 
was still afraid. If I made some mistakes, I would be ashamed.) 
(Interview transcript 11) 
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R : Hari ini jadi tambah berani buat ngomong bahasa Inggris apa 
enggak? (Have you improved your confidence in speaking English from 
todays‟ activity? 
S : Iya udah tambah berani mbak, walaupun agak malu tapi asik, 
hehe. (Yeah, I felt more confident. Although I was still shy but I enjoyed 
it, hehe.) 
(Interview transcript 12) 
 
 
 
3. Reflection 
After conducting the actions in Cycle I, the collaborators and the 
researcher discussed the teaching and learning process to make some 
reflections. It was to fulfil the democratic validity and dialogic validity as 
previously stated in chapter III. In the discussion, they analyzed the data 
from the observations and interview transcript to evaluate the action 
conducted. Everyone was free to express their opinions, feelings, and 
suggestions related to the implemented actions. The following were the 
results of the reflection. 
a. Using the classroom English during the teaching and learning 
process 
Classroom English was used regularly in the teaching and learning 
process. It was applied in opening, main activity, and closing. Generally, 
the implementation of the classroom English was successful in improving 
the students‟ speaking skill since they were more familiar with the 
language. Furthermore, it could increase the students‟ opportunity to 
practice their oral production in English during the teaching and learning 
(Continued) 
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process. It was because when the researcher asked some questions in 
English, the students should answer it in English too.  
Nevertheless, not all the students were confident enough to speak 
in English, or to answer the teacher‟s question. Some of them were still 
shy to express their opinion in English. Thus, the researcher had to ask 
more than one time for anyone who wanted to be a volunteer to answer 
the questions or perform a dialogue. She repeated the same questions to 
give instruction so that they could understand the instruction. 
Besides, their motivation in the teaching and learning process was 
not consistent. When the English class schedule was in the last lesson, 
the students seemed very tired and unenthusiastic in the first stage of the 
teaching and learning process. However, their enthusiasm would increase 
when they had to speak and perform a dialogue in front of the class. 
 
b. Applying Think-Pair-Share technique  
Think-Pair-Share technique was used during the teaching and 
learning process in Cycle I. Generally, this technique improved the 
students‟ involvement in the teaching and learning process since they had 
to interact with their friends continually. The activities helped them to 
understand the materials since they could discuss what they knew with 
the members in their group. However, they lacked expression, gesture, 
and also intonation when performing a dialogue. Even though some of 
them were still shy speaking up their mind, their chance to speak 
improved as they had a partner to interact with. They also had more 
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opportunities to get feedback from their friends since they worked in a 
group. In addition, the students improved their vocabulary because they 
might find new vocabulary related to the utterances they wanted to make. 
As a result, they were more active in the teaching and learning process 
especially in speaking. 
Unfortunately, some problems occurred during the implementation 
of this technique. First, it was related to the time management. Secondly, 
it was about the teacher‟s control during the teaching and learning 
process. Lack of time management and teacher‟s control occurred in the 
second meeting. The researcher got difficulties in controlling and 
observing them. The time management and the teacher‟s control would 
be improved for the next meetings.  
 
c. Giving feedback to the students’ pronunciation 
From the observation, it was found that the students‟ pronunciation 
improved during the teaching and learning process. The researcher 
drilled some words many times, so that they could pronounce them 
correctly when they performed a dialogue. Moreover, their participation 
during the teaching and learning process also improved. Some of them 
were more confident to answer questions and do the dialogue in front of 
the class. Some feedback given before their performance had improved 
their confidence in speaking. However, there were some students who 
still mispronounced the words. To deal with it, she also gave feedback 
after the performance. It was done to motivate the students so that they 
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could speak in English accurately. By having feedback from the teacher, 
the students knew their strengths and weaknesses of their performance. 
 
C. Implementation of Cycle II 
1. Planning  
According to the discussion with the collaborator, it was determined 
that Cycle II still focused on the same problems found in Cycle I. The 
researcher decided to apply the same activities and some new actions with 
the hope that the teaching and learning process would be more enjoyable 
and the students‟ speaking skill could be highly improved. The action plans 
of Cycle II can be seen below. 
 
a. Using the classroom English during the teaching and learning 
process 
This action was the same as the planning in the first cycle. English 
was used in opening and greeting the students, explaining the materials, 
giving the instructions, giving feedback, reviewing the materials that had 
been learnt, and closing the meeting. The difference with the previous 
actions was that the researcher did not translate the expressions which 
were usually used during Cycle I. It was done since the students already 
understood with greeting and simple instruction. Furthermore, the 
students familiarized themselves with English utterances. Thus, it 
motivated the students to speak English better than their friends. 
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b. Applying Think-Pair-Share technique 
In Cycle II, TPS technique was implemented in all the meetings. 
Similar to Cycle I, the researcher combined the technique with game and 
role play. It was done in order to attract the students with the materials 
given. Considering the problem during the meetings in the first cycle, the 
researcher managed the time so that the students would get more time in 
speaking using English. She asked her collaborator to remind her during 
the teaching and learning process related to the time allocation. She also 
changed the member of the groups, so that they could interact with the 
other students in the class. 
 
c. Giving feedback to the students’ pronunciation 
Based on the reflection from the Cycle I, it was found that the 
students‟ pronunciation was still poor. Although there were some 
improvements related to the students‟ pronunciation, they still needed to 
be guided in pronouncing the words correctly. Besides, they were very 
enthusiastic about knowing the correct pronunciation of the words. Thus, 
the researcher planned to keep giving feedback on the students‟ 
pronunciation to improve their oral skills so that they did not make the 
same mistakes next time. In addition, feedback could maintain the 
relationship between the teacher and the students since the feedback 
could build more interaction between them. 
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d. Giving rewards to the best performance 
The finding in Cycle I indicated that the students were less 
enthusiastic when they were tired after doing the other subject in that 
day. Thus, the researcher planned to give rewards to the students so that 
they could be more motivated to be the best performance in the class. 
The rewards were in the form of credit points for the active students. It 
was expected that rewards could encourage all of the students to be 
active at the class.  
Table 5: The Comparison of the Actions in Cycle I and Cycle II 
Cycle I Cycle II 
Using classroom English during 
the teaching and learning process. 
Using classroom English during 
the teaching and learning process. 
Applying Think-Pair-Share 
technique  
Applying Think-Pair-Share 
technique (changing the students‟ 
partners) 
Giving feedback to the students‟ 
pronunciation 
Giving feedback to the students‟ 
pronunciation 
- Giving rewards to the best 
performance 
 
2. Actions and Observations of Cycle II 
Cycle II consisted of three meetings. The actions were conducted on 
February 25
th
, 28
th
, and March 2
nd
 2013. The schedule of Cycle II can be 
seen in the table below. 
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Table 6: The Schedule of Cycle II 
Meeting Day and Date Time Material 
1 Monday, 
October 25
th
, 
2013 
2 x 45 minutes 
(07.30 a.m.– 09.00 
a.m.) 
Expressions of 
embarrassment 
2 Thursday, 
February 28
th
, 
2013 
2 x 45 minutes 
(11.30 a.m.– 01.30 
p.m.) 
Expressions of 
annoyance 
3 Saturday, 
Mach 2
nd
, 2013 
2 x 45 minutes 
(06.45 a.m.– 08.15 
a.m.) 
Expressions of anger 
 
The actions were still focused on the implementation of Think-Pair-
Share technique. The students learned three expressions in this cycle, 
expressions of embarrassment, annoyance, and anger. The teaching and 
learning process is described below. 
 
a. Using the classroom English during the teaching and learning 
process 
The implementation of classroom English had improved the 
students‟ speaking skills and their confidence to speak up. They 
understood the expressions that were usually said during Cycle I without 
translation, like greeting and short instructions. They also understood 
short explanation. They seemed familiar with English utterances than 
before. The students‟ participation also improved in asking and 
answering the questions. It can be inferred from the following vignette. 
 
“Good Morning” greeted the R. “Good Morning” answered the 
Ss. “How are you today?” asked the R. “I‟m fine thank you, and you?” 
responded the Ss. “I‟m fine too, thank you” answered the R. She felt the 
Ss were tired and sleepy. “Are you tired?” asked the R. “Iya, abis 
(Continued) 
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olahraga, capek” answered the Ss. “In English please” asked the R. 
“After doing exercises Miss” shouted one of the Ss. The R announced 
that there will be a reward for the best performance, the most active 
person, and the best feedback. (FN.09, February 28
th
 2013, See appendix 
A) 
 
 
“Which one stating anger expression?” asked the R. “I‟m extremely 
disappointed in your behaviour” answered one of the Ss. “Great” 
complimented the R. “What else?” continued the R. The Ss mentioned 
some other anger expressions. Then she asked the other criteria that 
could be considered as anger. “Intonation” shouted one of the Ss. 
“Great, even the words don‟t express the anger, it can be anger 
expression if using high intonation” explained the R. (FN.10, March 2nd 
2013, See appendix A) 
 
b. Applying Think-Pair-Share Technique 
Similar to the first cycle, the researcher also implemented TPS 
technique during Cycle II. They had to think individually about the case 
given, then they discussed and practiced it with their pairs and the last, 
they shared in to all students in the class. By sharing their ideas in front 
of the class, they could improve their confidence in speaking in front of 
the audience. There was a modification in this cycle. The students 
changed their partner when they discussed it with their friends. By 
changing the partner, the students would not get bored since they had to 
interact with other people in the class. They also had opportunities to 
work in pairs with all of the students. 
The first meeting in Cycle II was conducted on Monday, February 
25
th
 2013. The material in the lesson was the expressions of 
embarrassment. After greeting the students and checking the students‟ 
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condition, the researcher reviewed the last materials to make sure that 
they had understood about the previous materials. Before explaining the 
materials, she asked the students to tell their funny experience. The 
students answered it enthusiastically. 
The researcher gave them the exposure of embarrassing 
expressions through a recording. They had to complete the missing words 
from the dialogue they heard. After the researcher asked some 
comprehension questions, she asked the students to identify the 
embarrassing expressions. She asked them about different expression of 
expressing embarrassment. The students answered voluntarily. It can be 
seen in the extract below. 
 
 
The R then asked the other expressions that can be used in showing 
embarrassment. “I‟m so shy, I‟m ashamed” shouted one of the Ss. 
“Great” complimented the R. (FN.08, February 25th 2013, See appendix 
A) 
 
 
 
 
Next, the researcher gave them explanation about the other 
embarrassment expressions. The students seemed puzzled with the 
vocabulary. Then they asked some questions about it confidently. They 
were not shy anymore in asking their difficulties in the teaching and 
learning process. It can be inferred from the vignette below. 
 
 
She asked the difficult words in the expressions. “Is there any 
question?” asked the R. “I don‟t think it‟s a big deal, artinya apa Miss? 
“asked one of the Ss. She explained the meaning of the words and also 
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gave the other vocabulary related to the material. The Ss repeated the 
vocabulary after the R. (FN.08, February 25
th
 2013, See appendix A) 
 
After explaining, she asked them to repeat the vocabulary related to 
the topic. It was done to maintain their pronunciation so that they knew 
how to pronounce the words. Later, the researcher gave them another 
task. She asked them to play a game. They had to make a conversation in 
asking their friends funny experience. In a certain time, they had to ask 
five of their friends about their funny experience. If they could not find 
five students, they had to tell their own funny experience in front of the 
class. 
The students were really enthusiastic in doing the task. In doing the 
game, they used TPS technique. First, they thought about the expressions 
in asking someone‟s experience and the expression of embarrassment of 
their own experience. Second, they asked each other about 
embarrassment experience with their pairs. The researcher asked a pair to 
practice it in front of the class to make sure that they had known the task. 
Last, they shared it with other friends in the class. They also wrote the 
main story of their friends‟ experience. She gave them 15 minutes to do 
the game. The game became more interesting when the time was almost 
over. They class situation became really noisy since most of them began 
to shout one another. They looked enjoying the game as the TPS 
technique helped them in being engaged with the game. It can be seen in 
the following transcript. 
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69 
 
 
R : Dek Dian, gimana pembelajaran hari ini? (Dek Dian, how‟s the 
lesson today?) 
S : Seneng mbak, lucu. (I was happy Miss and that was fun.) 
R : Kenapa? (Why?) 
S : Ya jadi lebih brani ngomong pake bahasa Inggris terus jadi tahu 
pengalaman temen-temen juga, hehe. (I could improve my 
bravery in speaking English and I could know my friends‟ 
experiences, hehe.) 
R : Terus, terbantu gak pake Think-Pair-Share? (What did you 
think about the TPS technique? Did it help you?) 
S : Iya, kata-kata yang sebelumnya gak tahu bisa jadi tahu soalnya 
kan bisa diskusi sama temen juga. (Yeah, I could find the 
meaning of the difficult words since I could discuss it with my 
friends.) 
(Interview transcript 16) 
 
 
R : Dek April, gimana pelajaran hari ini? (Dek April, what did you 
think of the lesson today?) 
S : Seru mbak, aku bisa praktek ngomong sama bisa tau 
pengalaman lucu temen-temen, nyenengin lah aktifitasnya. (It 
was exciting, I could practice speaking and I could reveal the 
funny experiences of my friends, I‟m happy doing the activities.) 
R : Terus tadi kan pake Think-Pair-Share itu gimana? (What did 
you think about the TPS technique?) 
S : Ya mbantu mbak, jadi bisa tau pelan-pelan, gak langsung buat 
percakapan, tapi trus akhirnya bisa buat percakapan spontan 
waktu game tadi. (It helped me, I could know slowly, indirectly 
making a dialogue, and finally I could make a conversation 
spontaneously in the game.) 
(Interview transcript 17) 
 
 
 
The second meeting in Cycle II was conducted on Thursday, 
February 28
th
 2013. The material was about expressing annoyance. Like 
the previous meeting, the researcher reviewed the materials in the last 
meeting before moving on to the new materials. After prompting the 
students about the things that made them annoyed, she played a short 
video about annoyance expression. It was done to give them the visual 
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expression of annoyed people. They watched the video and noticed the 
utterances. When the researcher asked some questions related to the 
video, they actively answered them. It can be seen in the extract below. 
 
She asked some questions related to the recording. “What is it 
about?” asked the R. “anger, cheating” shouted the Ss. After asking 
some questions, the R gave the dialogue script. The R asked the difficult 
words and helped them to figure it out. The Ss then repeated the difficult 
words after the R. Later, the Ss identified the anger expression. “Which 
one stating anger expression?” asked the R. “I‟m extremely disappointed 
with your behaviour” answered one of the Ss. “Great” complimented the 
R. “What else?” continued the R. The Ss mentioned some other anger 
expressions, “I‟m angry, I‟m displeased”. (FN.10, March 2nd 2013, See 
appendix A) 
 
She also explained about the rising and falling intonation. They 
were interested in the material since it was new information for them. 
Some of them also asked questions related to the rising and falling 
intonation.  In the production step, she asked the students to do TPS. 
They had to think about the dialogue of their roles. Then they discussed 
and practiced it with their pairs. Last, they had to share it in front of the 
class and the other students gave feedback on the performances. Before 
closing the lesson, she asked them about the materials they had learned 
and gave feedback on the students‟ pronunciation. They seemed enjoying 
the teaching and learning class. It can be inferred from the interview 
transcript below. 
 
 
R : Dek Ria, hari ini gimana pelajarannya? (Dek Ria, what did you 
think about the lesson? 
S : Menyenangkan mbak. (It was fun Miss.) 
(Continued) 
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R : Kenapa menyenangkan? (Why did you think so?) 
S : Ya jadi lebih aktif daripada yang biasanya. (It was more active 
than before.) 
R : Kalau pake video gitu gimana? (What did you think about the 
use of the video? 
S : Aku pribadi sih lebih tertarik, kalau yang biasanya kan cuma 
nyatet, kalau ada video sama game gitu kan lebih menarik 
pembelajarannya. (Personally I felt more interested, usually the 
teacher just asked us to note the materials. It would be interesting 
if there was a video and game.) 
R : Terbantu gak pake teknik TPS? (Did you think that TPS helps 
you in the lesson?) 
S : Iya mbak, kan bisa mengeksplor diri sendiri dulu trus kalau gak 
bisa baru tanya temen. Jadi semua juga mikir gitu mbak. (Yeah, I 
could explore myself first then asked my friends if I had 
difficulties. As a result, all the students had the opportunity to 
think.) 
(Interview transcript 19) 
 
 
 
 
The third meeting was on Thursday, March 2
nd
 2013. The material 
was the expression of anger. After reviewing the last materials and 
warming up the lesson, the researcher played a recording related to anger 
expression. They listened carefully and noted the important information. 
After doing question-answer session, she asked them the other things that 
could be considered as anger. They answered enthusiastically. Then she 
reminded the students about the rising and falling intonation from the 
previous meeting. 
In the production stage, they performed a role-play using the TPS 
technique. The researcher divided them into groups of four and gave 
them a situation. Every member of the group got different role. First, they 
thought about their role individually. Then they discussed and did the 
dialogue with their pair in the role play. In the share step, they performed 
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the dialogue in front of the class. The students did their task amazingly. 
They could use the intonation, gesture and facial expression in doing the 
play. Every group was being creative in elaborating the situation. Most of 
them did the play spontaneously without using any hints. They looked 
really enjoying the activity. It can be shown in the extract below. 
 
 
R : Dek Deshynta, gimana pelajaran hari ini? (Dek Desynta, how‟s 
today lesson? 
S : Asik mbak. Jadi kan bisa mengekspresiin marah tapi ya masih 
sopan. (It was fun. I could express my anger politely.) 
R : Tadi kan pake Think-Pair-Share, itu mbantu gak? (Did the TPS 
technique help you in doing the task?) 
S : Sangat membantu, bisa mempermudah komunikasi sama yang 
lain. (Yeah, it helped a lot; it was easier to communicate with the 
others.) 
(Interview transcript 22) 
 
 
R : Dek Ratih, gimana pembelajaran hari ini? (Dek Ratih, what do 
you think about the lesson today?) 
S : Nyenengin mbak, bisa belajar ngungkapin ekspresi lewat drama 
gitu. (It was fun, I could learn express something through role-
play.) 
R : Terus tadi kan pake Think-Pair-Share, itu mbantu gak? (You 
used TPS technique in doing the task, did it help you?) 
S : Mbantu banget, jadi kita juga bisa tau yang belum bisa itu 
bagian apa gitu. (It did help; I could know the things that I didn‟t 
understand.) 
(Interview transcript 23) 
 
 
To end the lesson, the researcher checked the students‟ 
understanding about the materials that had been learned. She also 
summarized the lesson and gave the reward to the students who gave the 
best performance. 
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c. Giving feedback to the students’ pronunciation 
Giving feedback to the students‟ pronunciation was always given in 
all the meetings in Cycle II. It successfully assisted the students in 
improving their speaking skills. The feedback covered not only the 
pronunciation but also the other aspects like intonation. The feedback 
was always given so that the students felt more comfortable to ask some 
questions. It could be seen in every meeting that some students always 
asked the researcher related to the materials they did not know. They 
were not shy to ask if they were confused in doing their task. Thus, the 
atmosphere at the class was enjoyable since she created a good 
relationship with the students. It minimized the anxious feeling in the 
class. As a result, most students actively participated in the teaching and 
learning process. It can be seen from the extract below. 
 
 
The R and the Ss discussed about the performance of their friend. 
“Which is right /bɔrɔwed/ or /‟bɔrəud/” promted the R. “/borowed/, 
/‟bɔrəud/” answered the Ss. “The first or the second one? asked the R. 
“The second Miss” answered some of the Ss. “Yes, the second one, 
/‟bɔrəud/. How about annoyed, /ə‟nɔid/ or /ə‟nɔyed/?” asked the R. 
“/ə‟nɔid/” shouted the Ss. “Great, /ə‟nɔid/” complimented the R. (FN.09, 
February 28
th
 2013, See appendix A) 
 
 
Later, the R explained about the rising and falling intonation. The Ss 
seemed more enthusiastic knowing the explanation and asked question 
about it. “Is there any differences between the American and British 
English?” asked one of the Ss. “No, it just depends on the sentence” 
answered the R. “Soalnya denger-denger tu beda” continued him. “No, 
there‟s no difference about it, yes/no questions, or WH questions” 
explained the R. “Oh ya ya” responded him. (FN.09, February 28th 2013, 
See appendix A) 
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Since the researcher gave much feedback on their pronunciation, 
the students‟ errors or mistakes in pronouncing words could be 
minimized. The feedback was followed by drilling. As a result, they 
rarely made the same mistake or errors. 
 
d. Giving rewards to the best performance 
The rewards were given to certain students due to their best 
performance. The extract points were given to the students who had the 
significant improvement in their speaking skill. After knowing that there 
would be the rewards at the end of the activity, they were encouraged to 
do their best. All the students worked hard to be the strongest team. They 
also became more active in discussion. It can be inferred in the following 
field note. 
 
 
The R monitored the students. “You have to improve the story, and don‟t 
forget the facial expression” said the R to one of the group. “Terserah 
kan nanti gimana performnya?” asked one of the Ss. “Yeah, it‟s up to 
you. You can use your creativity to perform the dialogue” replied the R. 
“Iya, ini baru buat skenario, hehe. Nanti pake kertas gak majunya?” 
asked one of the Ss. “No, you have to do spontaneously in front of the 
class” said the R. “Tapi gak hafal” said one of the Ss. “You can do it, 
practice it with your friends first” motivated the R. “Okay, I‟ll try” said 
one of the Ss. Then they continued practicing the dialogue and the R kept 
monitoring the Ss. (FN.10, March 2
nd
 2013, See appendix A) 
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3. Reflection 
The collaborator and the researcher did the last discussion in reflecting 
all the actions in Cycle II. The problems which happened in the second cycle 
were discussed with the collaborator to achieve the democratic validity and 
dialogic validity. The data of the reflection were captured from the 
observations during the teaching and learning process and the interviews after 
each meeting. They are described as follows. 
 
a. Using the classroom English during the teaching and learning 
process 
The use of classroom English was effective in encouraging the 
students to be more active using English. The students became 
accustomed to using classroom English and actively answered the 
teacher‟s questions. They also responded to the teacher‟s instructions 
enthusiastically. The students‟ participation using English improved 
during the teaching and learning process. Besides, the classroom English 
was also effective to increase the students‟ opportunities to speak 
English. Sometimes, the researcher found they were using English even 
in their break time. Their progress in English especially in speaking was 
highly improved. 
 
b. Applying Think-Pair-Share technique  
Think-Pair-Share technique was successful in improving the 
students‟ confidence to speak up. They were enthusiastic in doing the 
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group works through this technique since they had more opportunities to 
practice speaking with their friends. They were able to perform a good 
dialogue with proper expression, gesture, and the intonation. Their 
participation to ask and answer questions highly improved. Discussion 
and practice before the performance helped them to improve their 
speaking ability in vocabulary and pronunciation. Their speaking 
improvement could be seen from their performance when they spoke 
English with their friends in group and when they shared the dialogue in 
front of the other students.  
From the teacher side, the researcher could manage the time during 
the teaching and learning process. She could give more time to the main 
activity. Thus the students had more time in practicing their oral skill and 
performing the result of their discussion. As a result, the students did not 
feel bored since they had to actively participate in the teaching and 
learning process. 
 
c. Giving feedback to the students’ pronunciation 
Giving feedback to the students‟ pronunciation had improved their 
confidence in speaking. Besides, it helped them to pronounce the words 
correctly. The students rarely made the same mistakes or errors. The 
frequent feedback the researcher gave made them closer to her. They did 
not hesitate to ask many questions. As a result, the class atmosphere was 
enjoyable for the students since they felt comfort with it. Thus, the 
objective of the teaching and learning process could be achieved. 
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d. Giving rewards to the best performance 
Giving rewards to the students in certain meetings successfully 
encouraged the students to do their best. They prepared the dialogue in 
the form of role play well. They seemed really enthusiastic in discussing 
the dialogue for the performance. They worked really hard to be the best 
group. At the end of the lesson, the teacher felt confused in deciding the 
best one, since they all done the role play amazingly. They performed 
without any hints and looked really natural. They also expressed their 
words through gesture, facial expression, and also the intonation.  
Since the objective of the research was fulfilled and all actions 
were successful in improving the students‟ speaking ability, the 
collaborator and the researcher agreed to end the research in this cycle. 
The improvement of the teaching and learning process during Cycle I and 
Cycle II can be seen in the table. 
 
Table 7: The Result after Implementing TPS Technique in 
Improving Students’ Speaking Ability 
No Actions Cycle I Cycle II 
1. Using 
classroom 
English during 
the teaching 
and learning 
process. 
The researcher gave 
more translation after 
explaining something in 
English. Some students 
answered the questions 
in English especially in 
responding the greeting.   
The researcher 
decreased the amount 
of translation. The 
students actively 
answered the English, 
like in greeting and 
answering the questions 
related to the materials. 
2. Applying 
Think-Pair-
Share technique  
TPS technique helped 
the students in 
improving their 
vocabulary since they 
Think-Pair-Share 
technique was 
successful in improving 
the students‟ confidence 
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had time to think what 
they wanted to say. 
The students‟ 
motivation and 
involvement in the 
teaching and learning 
process also improved.  
However, when the 
English class schedule 
was in the last lesson, 
the students seemed 
very tired and 
unenthusiastic.  In 
addition, the students 
were still shy to speak. 
They lacked of 
expression, gesture, and 
also intonation when 
performing a dialogue. 
The researcher faced 
difficulty in controlling 
the students when 
conducting TPS 
technique.  
to speak. They were 
able to perform a good 
dialogue with proper 
expression, gesture, and 
the intonation. Their 
participation to ask and 
answer questions highly 
improved. 
The time management 
for the activity was 
under control. The 
researcher could 
manage the students 
when conducting TPS 
technique. 
3. Giving 
feedback to the 
students‟ 
pronunciation 
 
Feedback helped the 
students to correct their 
pronunciation. 
Nevertheless, some of 
them made a lot of 
errors or mistakes in 
pronouncing the words. 
Giving feedback helped 
the students to speak 
better. They more 
confident in 
pronouncing the words 
since they had known 
how to pronounce it 
correctly. They made 
less errors or mistakes 
in pronouncing the 
words then. 
4. Giving rewards 
to the best 
performance 
 
- The rewards 
successfully boosted 
their motivation to do 
the task well and be the 
best performer. They 
worked really hard to 
be the best group. 
 
 
(Continued) 
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D. The Scores of the Students’ Speaking Skills 
As had been stated in the reflection of Cycle II, the implementation of 
the technique was successful in improving the students‟ speaking skills. The 
finding can be concluded from the observations of the teaching and learning 
process and the interviews with the students and the collaborator. To support 
the data from the observation and interviews, the researcher assessed the 
students‟ speaking skill when the students performed a dialogue in front of 
the class. They did a role play using the TPS technique. 
The assessment was conducted in the third meeting of Cycle I, on 
February 21
st
 2013. Students created a dialogue then performed it in front of 
the class. The second assessment was on March 2
nd
 2013. They created the 
dialogue and performed a role play about anger expression. The comparison 
between two performances supported the findings of the research. We used 
the same speaking rubric in assessing the students‟ speaking performances. 
The tables below show the mean scores of the students. The scores gained 
were from the accumulation of the total scores from the collaborator and the 
researcher. Then, the scores were divided by two to get the mean score. 
The mean score of the students in Cycle I was 6.76, and 7.99 in Cycle 
II. Based on the comparison between each student‟s mean score in both 
performances, there was an improvement in the students‟ speaking skill. 
Many of the students got higher scores in the second performance. In general, 
the students made a good improvement in pronunciation, vocabulary, and 
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interactive communication. The tables below describe the score of the 
students‟ speaking skills. 
 
E. Discussion 
The implementation of the action of this research was over. The research 
was focused on improving students‟ speaking ability using Think-Pair-Share 
(TPS) technique. This technique was implemented both in the first and second 
cycle. The findings of the research show that TPS was successful in improving 
the students‟ speaking ability. According to the actions, observation, and the 
reflections, the research find as the following. 
First, TPS is believed to be effective to improve the students‟ speaking 
skill in some aspects like fluency, vocabulary, pronunciation, and intonation. 
Formerly, they had difficulty in those aspects of speaking. They often 
mispronounced words and did not use the proper intonation. It was because 
they rarely practiced to speak in English. By using this technique, the students 
were able to practice more in speaking since they had more time to speak with 
their pairs. 
Second, TPS technique is believed to be effective in gaining the students‟ 
confidence in speaking up their mind. Previously, they were shy in saying 
something in English. They lacked of confidence since the teaching and 
learning process tended to focus on reading comprehension so that they were 
not accustomed to speaking. As a result, they were afraid in asking something 
to the teacher when they found difficulties. This technique allowed the teacher 
to monitor, guide, and give feedback to the students so that the teacher could 
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know if the students had difficulties in the teaching and learning process. By 
using this technique, the teacher allowed the students to be accustomed to 
sharing their ideas and being brave to ask questions when they found 
difficulties in reading. 
Third, TPS technique is believed to be effective in gaining the students‟ 
motivation in speaking. Since the class situation was active and enjoyable, they 
were motivated to show their improvement in speaking. However, the teacher 
needed to do the other action in improving the students‟ motivation by giving 
reward or credit points to the active students. It was done because the students 
were tired after doing sport lesson in the morning. By giving the reward, the 
teacher could attract the students‟ attention. Thus, they could engage in the 
teaching and learning process. 
Fourth, TPS technique is believed to be effective in giving the students 
more opportunity to practice speaking. The approach of the teaching and 
learning process was not teacher-centred anymore. The students could be the 
focus on the lesson. By using this technique, they could explore their speaking 
ability in English. Thus, they could improve their selves in speaking since 
language is a matter of habits. 
Fifth, there were some factors that should be considered by the teacher to 
minimize the problem during the implementation of the technique. First, the 
teacher should consider the time. The teacher should be able to manage the 
time well so that the students would get enough time to practice speaking. 
Second, the teacher should be able to control the class. By using this technique, 
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the students had to practice in speaking with their pairs so that the teacher 
should control the class situation in order to not disturb the other classes. 
The last, the implementation of TPS technique provides positive effects 
to the students‟ speaking skill. After the students were taught by using TPS, 
they were able to speak fluently and confidently. The steps in TPS helped them 
to express their mind. They not only practiced to read the English sentences, 
but also to interact with surroundings with English. They had to notice people 
talks and how to respond it in English. The students‟ speaking ability was 
improved since TPS technique required them to be the active speaker in every 
activity. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, SUGGESTIONS 
 
A. Conclusions 
The aim of this research is to improve the students’ speaking skills 
through Think-Pair-Share (TPS) technique. The researcher used action 
research as the method in this research. As stated in the discussion in the 
previous chapter, it can be concluded that the use of TPS technique is 
believed to be effective in improving the students’ speaking skills. In 
formulating this result, the researcher gained two kinds of data in this 
research. The first data were qualitative data, and summarized as follows. 
From Cycle I, it was found that TPS technique could improve the 
students’ motivation and involvement. However, the students were still shy to 
speak up. They lacked expression, gesture, and also intonation when 
performing a dialogue. In addition, Their motivation was not consistent. They 
were the reasons why the researcher felt that she had to continue in 
implementing the TPS technique and add some actions for the second cycle. 
From Cycle II, it was found that the TPS could improve the students’ 
speaking skill. They also showed their confidence in speaking. They were 
able to perform a good dialogue with proper expression, gesture, and the 
intonation. Their participation to ask and answer questions highly improved. 
In terms of quantitative data, there was an improvement on the 
students’ speaking skill. It could be seen from the result of the test in the end 
of the first and the second cycle. The mean of the students’ scores improved 
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from 6.76 to 7.99. To avoid bias in scoring, the collaborator also scored the 
students. This shows that TPS technique was successful in improving the 
students’ speaking skill. 
 
B. Implications 
There were some implications due to the result of this research. The 
implications of the actions were described as follows. 
1. The use of classroom English in the teaching and learning process allowed 
the students to obtain more vocabularies. This implies that the English 
teacher needs to use English continuously in order to familiarize the 
students with it. 
2. The use of TPS technique was effective to improve the students’ speaking 
skill. It helped the students to formulate what they want to say. Thus, the 
students could explore themselves in expressing their opinion in English. 
Moreover, it was effective in improving the students’ confidence in 
speaking. By using the technique, the students had more opportunities in 
interacting with their friends using English. This implies that the English 
teacher could use this technique as one of the techniques in the teaching 
and learning process of speaking. 
3. The use of interesting activities by using TPS technique was effective to 
improve the students’ motivation. It could encourage the students in doing 
the tasks since the teaching and learning process was not monotonous. The 
students were enjoying the activities since the researcher used game and 
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role-play in the speaking class. This implies that the English teacher 
should provide various activities during the teaching and learning in order 
to maintain the students’ attention and involvement. 
4. The use of feedback was effective in boosting the student’s confidence in 
pronouncing the English words since they had known how to pronounce it 
correctly. It helped the students to speak better. They made less errors or 
mistakes in pronouncing the words then. This implies that the English 
teacher should take into account the students’ utterances and give feedback 
on it. 
 
C. Suggestions 
 After conducting the research, the researcher gives several 
recommendations for the students, English teacher, and other researchers. 
They are presented below. 
1. To the students 
The English teaching and learning process can run effectively if 
every participant involved gives positive contribution. Thus, the students 
as the subject in the teaching and learning process should actively 
participate in the activities during the class. If they feel that English is a 
difficult subject to be learned, they should learn it seriously and not to 
ignore the lesson. They need to keep practicing if they want to be fluent 
in speaking. 
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2. To the English teacher 
It is essential for the English teacher to improve the students’ 
speaking skill as well as the other English skills. The teacher needs to use 
the various techniques that appropriate with the students’ needs. It is 
useful for them to use TPS technique as one of the appropriate techniques 
in teaching speaking. 
3. To other researchers 
It is suggested that the researcher who will conduct similar 
research can improve and explore other alternative kinds of cooperative 
learning technique to improve the teaching and learning process and also 
the students’ speaking skill. It is also suggested that the results of this 
research can be used as an input in conducting another research. 
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FIELD NOTES 
 
No  : FN.01 
Date  : Monday, January 14
th
 2013 
Time  : 02.30 p.m. 
Activity : Asking research’s permission 
Place  : Teachers’ office 
Respondent  : R    : Researcher 
  ET  : English Teacher (Sugeng Wahyudi, S. Pd) 
 
The R arrived at the school at 02.30 p.m. and asked security guard’s permission to 
see ET. Next, he asked the R to go inside the teachers’ office. In the teachers’ office, the R 
met the ET. Then, the R introduced herself to the ET. The ET seemed still remember that the 
R had done the KKN-PPL in that school. She continued the conversation about the research 
that would be conducted. She asked the students’ problems in English lesson especially in 
speaking. They discussed the students’ problems and the solution for about 15 minutes. 
Later, the R asked the permission to conduct the research in SMAN 2 Klaten and the ET 
agreed. He suggested to conduct the research in grade XI students in OSN class because the 
students in that class had problems in speaking and the R agreed. The R asked ET’s 
permission to observe the OSN class in English lesson. The ET gave the permission and 
asked the R to observe the teaching and learning process on 21
st
 January 2013. He also asked 
the R to ask the headmaster’s permission. She agreed to conduct the observation in that time 
and promise to ask headmaster’s permission as well. Later, she thanked the ET and ask 
permission to go home. 
 
  
No  : FN.02 
Date  : Thursday, January 17
th
 2013 
Time  : 09.00 a.m. 
Activity : Asking research’s permission 
Place  : Headmaster’s office 
Respondent  : R    : Researcher 
  HM : Headmaster (Drs. Kawit Sudiyono, M. Pd) 
 
The R arrived at the school at 09.00 a.m. and asked security guard’s permission to 
see HM. She was asked to wait for a while in the lobby. Then, he asked the R to go inside 
the headmaster office. She met the HM and talked about the research that would be 
conducted. The HM kindly responded the R’s proposal and gave the permission. He also 
asked the R to discuss it with the english teacher. The R explained that she had discussed it 
with ET before and had the permission from the ET to observe the teaching and learning 
process in English lesson. Later, the HM asked the R to provide the permit letter from the 
R’s faculty. She agreed and promised to provide it immediately. After that, she thanked the 
HM and asked permission to go home. 
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No  : FN.03 
Date  : Monday, January 21
st
 2013 
Time  : 08.15 a.m. 
Activity : Observation 
Place  : XI OSN class 
Respondent  : R    : Researcher 
  ET  : English Teacher 
 
P arrived at school at 07.45 a.m. and went to teachers’ office to see ET. Then ET 
asked the R to wait until the English lesson started. The class started at 08.15 a.m. R together 
with ET and went to the class at that time. In the class, the ET asked the R to introduce 
herself. Then ET asked R to sit at the back of the room. While observing the lesson, R took 
notes. The  ET ended the lesson as the bell rang at 09.45 a.m and asked the R to leave the 
class. Then the ET and the R discussed the teaching and learning process and focused on the 
students’ participation. They agreed that most of the students were passive and tended to be 
silent when the ET asked some questions. After doing the discussion about the problems and 
solution, the R asked his permission to interview some students. The ET gave the permission 
to do it. Later, the R interviewed some students at breaktime. After that, she came to 
teachers’ office and asked permission to go home. 
 
 
No  : FN. 04 
Date  : Monday, February 11
st
 2013 
Time  : 08.15 a.m. 
Activity  : Meeting 1 (Cycle I)  
Place  : XI OSN class 
Respondent  : R     : Researcher 
  ET   : English Teacher 
    C      : Collaborator (Merisa Rindi S. P) 
    Ss     : Students 
 
The class started at 08.15 a.m. R together with ET and C went to the class. When we 
came in the class, Ss were busy organizing their desks. ET greeted the Ss and introduced R 
to the Ss. Then R greeted the Ss and introduced C, her collaborator. R also explained that for 
a couple of weeks, R would teach the class to conduct a research. After that, ET let R to 
handle the class. ET and C sat at the back of the class. 
R started with checking students’ attendance. Then R gave apperception to the 
students related to the topic. “Have you ever smoked?” asked the R. Because the Ss looked 
confused, R asked the Ss with Bahasa Indonesia “Ada yang udah pernah ngrokok?” Some 
of them said yes, and the others said no. “Is there any smoker here? Ada perokok gak di 
kelas ini?” asked the R. “Ada, ini ini” shouted the Ss while pointing of their friends. The R 
asked one of the Ss to help her preparing the LCD and speaker and then played a recording, a 
dialogue about smoking. The Ss took a note about it. Unfortunately the voice of the 
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recording was too slow; the Ss were difficult to get the details of the conversation. 
Nevertheless, they could get the main point of the dialogue. 
The R then asked the Ss about the dialogue. “What is the topic of the dialogue?” 
asked the R. “Smoking” answered the Ss. Next, the R asked the Ss the expression about 
asking and giving opinion based on the dialogue. “What words do they use to ask opinion? 
And how to respond?” asked the R. “What do you think? I think” shouted the Ss. The R 
asked the other expression they could use to ask someone opinion and how to respond. “Do 
you know the other expressions?” asked the R. Some of the Ss mentioned the other 
expressions. The R gave the other examples of expression they could use. The Ss repeated 
the expressions after the R. The Ss were given a hortatory text then. They read it by 
themselves. 2 minutes passed, the R discussed the text with the Ss. “What is the text about?” 
asked the R. “Smoking”, shouted the Ss. “Okay, smoking. But can you give the more 
specific one?” asked the R. “Smoking children” answered the Ss. “Good, smoking child” 
said the R. The R then asked the content of the text, and most of the students understood the 
main point but they had difficulty in understanding some vocabulary. “Tantrum apa Miss?” 
asked one of the Ss. “tantrum, is there any difficult words?” asked the R. “satisfied, 
encouraged, toddler” shouted some of the Ss. The R gave some vocabulary related to the 
topic and how to pronounce it. The Ss then repeated the vocabulary after the R. 
Next, the Ss practiced to make dialogue based on their roles. The Ss got clue 
dialogue to help them in creating conversation. They had to think by themselves about their 
own roles before discussed it with their partners. Some of the students had difficulty in 
finding the vocabulary. They had also difficulty in giving pre-closing. The R monitored and 
helped Ss in making the dialogue. “Kalo pre-closing itu gimana Miss?” asked one of the Ss. 
“It‟s like when you want to go sleep or want to go somewhere else. Misalnya, udah dulu ya, 
aku ngantuk, mau tidur dulu. Do you get the point?” answered the R. “Oh gitu, iya-iya 
mudeng.” replied the Ss. Since some other students also asked the same thing, then I 
explained it in front of the class. 
15 minutes passed, I asked the volunteer to share their dialogue but no one would. 
Then I pointed two students to practice, but they were still shy and afraid. “Deshynta and 
Rizki, please do” pointed the R. “Nggak mbak, yang lain dulu aja” responded the Ss. “It‟s 
okay, just do it. Gak papa, ayo” encouraged the R. They finally did it. I asked the other pair 
to do the task. They spoke hesitantly and seemed afraid in making mistake. The R asked 
them not to read their notes, but some of them did it. 
Since the teachers should visit the condolence, the time in every subject has 
decreased. The Ss had to continue to practice the conversation in the next meeting. The R 
brushed up today’s lesson. “What have you learnt today?” asked the R. “smoking, asking 
opinion, giving opinion” shouted the Ss enthusiastically. The R ended the lesson by greeting 
Ss. 
 
No  : FN. 05 
Date  : Monday, February 18
th
 2013 
Time  : 12.10 p.m. 
Activity  : Meeting 2 (Cycle I)  
Place  : XI OSN class 
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Respondent  : R     : Researcher 
  ET   : English Teacher  
    C      : Collaborator  
    Ss     : Students 
 
ET, R and C came in the class at 12.10 p.m. The students had not finished in taking 
note from the previous subject, then the R asked them to finish it first. ET and C sat at the 
back of the class and observed the teaching and learning process. “Good morning”, greeted 
R. “Good morning” responded the Ss. The R asked the Ss’ condition and the attendance. 
“Who‟s absent today?” asked the R. “Nihil” answered the Ss. The R started to review the 
last material and asked them about the homework. Then the Ss practiced the homework 
given. They practiced a conversation in front of the class. 
After giving feedback to the Ss related their conversation, the R continued the next 
materials about expressing love and sadness. The R gave apperception to the Ss. “Have you 
ever expressed your love?” asked the R. “Yees” shouted the Ss. “What did you say to 
express it?” asked the R. “I love you” answered some Ss. After that, the R played a video 
related to the topic and asked the Ss to take a note about the expression and the character’s 
emotion. The Ss seemed very enthusiastic in watching the video. The Ss being asked the 
comprehension focus related to the video they had seen. The Ss seemed had more confidence 
in speaking English. “Do you think they are still in love?” asked the R. “Yes” shouted the 
Ss. “Why” asked the R. “They could‟ve move on, Alex says I love you” answered some of 
the Ss. “Good” complimented the R. After giving some questions to the Ss, the R asked 
them to practice a conversation. The R and the Ss discussed about the performance of their 
friend. “Which is right /basi/, /busi/, or /‟bizi/” promted the R. “/busi/, /‟bizi/” answered the 
Ss. “Are you sure?” asked the R. Then the R gave them the example how to pronounce the 
words by showing the Cambridge dictionary and showed it in the LCD projector. They were 
enthusiast since this was new way of learning for them. They practiced to pronounce it 
correctly. After correcting some mistakes, the R asked whether any difficult words or not. 
The Ss mentioned some other words, and then the R gave the meaning and the right 
pronunciation. Next, they repeated the words enthusiastically. 
Next, the R gave some expression of love and sadness. The Ss practiced to 
pronounce it and the R corrected the miss pronounce words. Later, the R conducted a game 
in the class. First, they have to think about the expression of love and sadness that they 
wanted. Second, they had to make a conversation spontaneously with their partner, in 
expressing love to their partner. The partner might say they loved too, or say their sadness 
because could not accept it. Third, they had to share it again to the other friends. The more 
expression of love they said, the more chance they could win the game. Some of the Ss still 
shy in expressing their love, but most of the Ss were active in expressing feeling to others. 
15 minutes passed, the R stopped the game. “Who is the most memorable one? 
Siapa yang paling mengesankan ketika menyatakan perasaannya?” asked the R to one of the 
Ss. “Rika miss” answered the Ss. “Why?” asked the R. “The respond is really touching, tapi 
akhirnya gak diterima” answered him. The other students laughed him. Before the R left the 
class, she reviewed the material. “What you have learnt today?” asked the R. “expressing 
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love, expressing sadness” answered the Ss. “Good, are you happy with today‟s lesson?” 
asked the R. “Yes” shouted the Ss. Finally, the R closed the lesson and greeted the Ss. 
 
 
No  : FN. 06 
Date  : Thursday, February 21
st
 2013 
Time  : 11.30 a.m. 
Activity  : Meeting 3 (Cycle I)  
Place  : XI OSN class 
Respondent  : R     : Researcher 
  ET   : English Teacher  
    C      : Collaborator  
    Ss     : Students 
 
The class started at 11.30 a.m. R together with ET and C went to the class. When we 
came in the class, the Ss were very noisy because the teacher in the previous lesson did not 
come. The R asked the Ss to sit properly. Then R asked ET and C to sit at the back of the 
room. The R greeted and asked the students’ condition. She also checked the students’ 
attendance. The R then reviewed the material from the previous meeting. “Do you still 
remember what we‟ve learned last meeting?” asked the R. “Yes” answer the Ss. “What is 
that?” prompted the R. “Expression love, expression sadness” responded the Ss. “Good” 
complimented the R. 
The R explained what they would learn. “Have you ever argued with someone?” 
prompted the R. Most of them did not know the meaning of the question. The R then 
translated it in Bahasa Indonesia. “Ya, sama orang tua” answered one of the Ss. “What did 
you say?” asked the R. However, the Ss just kept silent. They seemed quite confused, so the 
R explained it in Bahasa Indonesia and the Ss started to state their mind. Next, the R played 
a short video about having argument, love, and sadness. The R asked the Ss to note the 
important information and expressions. After playing the video, the R asked some questions 
related to the content of the video and asked their opinion about that. “Do you think the boy 
doesn‟t love the girl?” asked the R. “No”, “yes” answered the Ss. They had different 
opinion about the video. Then R played the video once again to make them sure about their 
opinion. “Do you think the boy doesn‟t love the girl?” asked the R. “Yes, he loves the girl” 
answered the Ss. “Why do you think so?” asked the R. The Ss just talked quietly, one of 
them shouted. “Dari mimik mukanya” shouted one of the Ss. “Great, from the facial 
expression, gesture” complimented the R. Then R explained that they could get the 
information from the gesture and facial expression. 
After asking some questions, the R gave an exercise to the Ss. They had to complete 
a dialogue with their partner orally. The R helped the Ss to understand the situation of the 
dialogue. In this time, some of the Ss seemed less enthusiastic in doing the exercise. They 
seemed tired in the last lesson. After asking some pairs to speak it in front of their friend, the 
R gave another activity to the Ss. 
The R divided the class in to a group of four. She selected the members of the group 
so the more fluent students could help the less fluent students. The R gave a roleplay activity 
and they had to practice it in front of the class. The R applied the TPS technique. First, they 
had to think individually about the role they got. Second, they could discuss the dialogue 
with their friend in the group. Last, they had to perform the role play in front of the class. 
The Ss seemed enthusiastic in doing the activity. Some of them asked R when they found 
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difficulties. “Miss, kalo kayak gini gimana? Betul gak?” asked one of the Ss. “Please add 
letter „s‟ here” answered the R. “Kenapa pake „s‟ miss?” he confirmed. “The subject is 
„she‟, so you must add letter „s‟ after the verb” answered the R. “Oh iya” he responded. 
After giving enough time to the Ss preparing the role play, the R asked the group to 
perform it. They seemed enthusiastic in doing the role play. Some of them recorded their 
friend performance. Later, the R gave feedback of the performances and reviewed the 
material they have learnt today. The R asked one of the Ss to lead a prayer. The R greeted 
the SS to close the lesson. 
 
 
No  : FN. 07 
Date  : Friday, February 22
nd
 2013 
Time  : 08.00 a.m. 
Activity  : Discussing the result of Cycle I and planning action in Cycle II 
Place  : Teachers’ office 
Respondent  : R     : Researcher 
  ET   : English Teacher  
     
The R arrived at school at 08.00 a.m. and came to teachers’ office. She greeted ET 
and discussed the implementation of the technique in the research. Because of the limited 
time, the ET and the R agreed to end Cycle I. Then, they discussed the plan for Cycle II. 
Since the students were still shy in speaking English and often made mistakes in 
pronouncing the words, the ET and the R planned to continue applying TPS technique, 
giving feedback and and giving credit points to boost the students’ motivation to speak 
Engish well. After that, the R asked permission to go home. 
 
 
No  : FN. 08 
Date  : Monday, February 25
th
 2013 
Time  : 07.30 a.m. 
Activity  : Meeting 4 (Cycle II)  
Place  : XI OSN class 
Respondent  : R     : Researcher 
  ET   : English Teacher  
    C      : Collaborator 
    Ss     : Students 
 
As the bell rang at 07.30, the R together with ET and C entered the classroom. Ss 
were still busy doing their own activities. As ET, C, and R entered the class, Ss kept silent. R 
then asked ET and C to sit at the back of the room. “Good morning” greeted the R. “Good 
morning” answered the Ss. After checking the condition and the attendance of the Ss, the R 
reviewed the last material. “Do you still remember what we have learnt so far?” asked the 
R. “expression of love, sadness, and opinion” answered the Ss. 
Then the R moved on to the next material. “Have you ever done silly thing in your 
life?” prompted the R. The Ss did not know the meaning of the word silly. They just kept 
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silent when I asked them. “Silly, what does it mean?” asked the R. Then the R wrote the 
word on the blackboard and explained the meaning. Soon after knowing the meaning of the 
question, the Ss mentioned the silly thing of one of their friend. Next, the R played a 
recording that contained embarrassment expression. The Ss listen carefully and tried to 
complete the missing dialogue provided. They also identified the expression of 
embarrassment from the dialogue. The R then asked the other expressions that can be used in 
showing an embarrassment. “I‟m so shy, I‟m ashamed” shouted one of the Ss. “Great” 
complimented the R. She gave the other expressions related to embarrassment. The Ss 
repeated the expressions after the R. She asked the difficult words in the expressions. “Is 
there any question?” asked the R. “I don‟t think it‟s a big deal, artinya apa Miss?“ asked 
one of the Ss. She explained the meaning of the words and also gave the other vocabulary 
related to the material. The Ss repeated the vocabulary after the R. 
After making sure that there is not any question, the R asked the Ss to practice. She 
gave them a clue dialogue to help them in creating a conversation to ask their friends’ funny 
experience. They were helped by the TPS worksheet. They had to think individually about 
their role first. They then discussed and practiced it with their pairs. At last, they have to 
share it in a larger group. They had to find five of their friends’ funny experience. They were 
really enthusiastic in doing this activity. Before sharing their dialogue, some of them asked 
to the R the difficult words they faced. The R helped and monitored the Ss’ works. They 
were still asking their friends experience when the R announced the time was over. They 
seemed really enjoy the activity. There were seven students who had not found five of their 
friends’ experience yet. They had an extra activity, telling their funny experience in front of 
the class. The class was becoming noisy since they laugh each other. 
After giving feedback to the Ss’ performances, the R brushed up the material in that 
day. “What have you learnt today?” asked the R. “embarrassing experience, expression of 
embarrassment” answer the Ss. “Good”, complimented the R. At last, she closed the class 
by greeting the Ss. 
 
No  : FN. 09 
Date  : Thursday, February 28
th
 2013 
Time  : 11.30 a.m. 
Activity  : Meeting 5 (Cycle II)  
Place  : XI OSN class 
Respondent  : R     : Researcher 
  ET   : English Teacher  
    C      : Collaborator  
    Ss     : Students 
 
At 11.30 a.m., the R together with C and ET came to XI OSN class. R then asked ET 
and C to sit at the back of the room. “Good Morning” greeted the R. “Good Morning” 
answered the Ss. “How are you today?” asked the R. “I‟m fine thank you, and you?” 
responded the Ss. “I‟m fine too, thank you” answered the R. She felt the Ss were tired and 
sleepy. “Are you tired?” asked the R. “Iya, abis olahraga, capek” answered the Ss. “In 
English please” asked the R. “After doing exercises Miss” shouted one of the Ss. The R 
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announced that there will be a reward for the best performance, the most active person, and 
the best feedback. 
After opening the class, the R reviewed the last material. The Ss still remember the 
embarrassment expression from the last meeting. Then R moved to the next material about 
expressing annoyance. She gave a prompt to the Ss related to the material. Next, she played a 
short part of a movie about annoyance. The Ss watched it carefully and noted the important 
information. The R played it three times. “What do you think about his feeling?” asked the 
R. “annoyed” answered the Ss. “Good” complimented the R. She asked some questions 
related to comprehension focus of the video. The Ss asked the difficult words and R helped 
them to pronounce it correctly. The Ss repeated the vocabulary after the R. She gave the 
other expression to show annoyance. They also repeated the expression of annoyance. Later, 
the R explained about the rising and falling intonation. The Ss seemed more enthusiastic 
knowing the explanation and asked question about it. “Is there any differences between the 
American and British English?” asked one of the Ss. “No, it just depends on the sentence” 
answered the R. “Soalnya denger-denger tu beda” continued him. “No, there‟s no difference 
about it, yes/no questions, or WH questions” explained the R. “Oh ya ya” responded him. 
After that, the Ss practiced to make a dialogue using TPS. They had to think about 
their dialogue of their roles. Then they discussed and practiced it with their pair. Last, they 
had to share it in front of the class. The other student gave feedback to the performances. 
Some of the Ss gave feedback seriously, but some of them did not really pay attention to the 
performances, because they practiced the conversation with their pair. The R and the Ss 
discussed about the performance of their friend. “Which is right /bɔrɔwed/ or /‟bɔrəud/” 
promted the R. “/borowed/, /‟bɔrəud/” answered the Ss. “The first or the second one? asked 
the R. “The second Miss” answered some of the Ss. “Yes, the second one, /‟bɔrəud/. How 
about annoyed, /ə’nɔid/ or /ə‟nɔyed/?” asked the R. “/ə’nɔid/” shouted the Ss. “Great, 
/ə’nɔid/” complimented the R. 
After giving feedback to the Ss’ performances, the R reviewed the material in that 
day. “What have you learnt today?” asked the R. “annoyance experience, expression of 
annoyance” answer the Ss. “Good”, complimented the R. At last, she closed the class by 
greeting the Ss. 
 
No  : FN. 10 
Date  : Thursday, March 2
nd
 2013 
Time  : 06.45 a.m. 
Activity  : Meeting 6 (Cycle II)  
Place  : XI OSN class 
Respondent  : R     : Researcher 
  ET   : English Teacher  
    C      : Collaborator  
    Ss     : Students 
 
The bell rang at 06.45. The R together with the ET and C entered the class. The Ss 
seemed confused because it was not the schedule for the English lesson. The R explained 
that the Chemist teacher should be the examiner of national practice examination. The R 
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greeted the Ss then asked one of them to be a leader to sing Indonesia Raya song. She then 
checked the students’ condition and students’ attendance. Later, she reviewed the last 
meeting’s material. “Do you still remember what we have learnt last meeting?” asked the R. 
“Yes, annoyance” shouted the Ss. “Good” complimented the R. 
 After giving a prompt related to the next material, the R played a dialogue recording 
about it. “What is it about?” asked the R. “Masih bingung.” answered the Ss. Then the R 
played it again twice and the Ss understood the main point of the dialogue. She asked some 
questions related to the recording. “What is it about?” asked the R. “anger, cheating” 
shouted the Ss. After asking some questions, the R gave the dialogue script. The R asked the 
difficult words and helped them to figure it out. The Ss then repeated the difficult words after 
the R. Later, the Ss identified the anger expression. “Which one stating anger expression?” 
asked the R. “I‟m extremely disappointed with your behaviour” answered one of the Ss. 
“Great” complimented the R. “What else?” continued the R. The Ss mentioned some other 
anger expressions, “I’m angry, I’m displeased”. Then she asked the other criteria that could 
be considered as anger. “Intonation” shouted one of the Ss. “Great, even the words don‟t 
express the anger, it can be anger expression if using high intonation” explained the R. The 
Ss nodded their head. The R then gave more examples of the anger expression. The Ss 
repeated the expressions after the R. 
 Next, the Ss practiced expressing anger. They were divided into group of four. They 
were five groups and each person in the group got different roles. They thought their role 
individually and wrote it in TPS sheet. They seemed enthusiastic and asked some questions 
to the R in creating a dialogue. “What is faithful?” asked the Ss. “Faithful means setia” 
answered the R. Then they discussed it with their pair to make a good conversation. Last, 
they performed it in front of the class without any hints. The R announced that there would 
be a reward for the best performances. The R monitored the students. “You have to improve 
the story, and don‟t forget the facial expression” said the R to one of the groups. “Terserah 
kan nanti gimana performnya?” asked one of the Ss. “Yeah, it‟s up to you. You can use your 
creativity to perform the dialogue” replied the R. “Iya, ini baru buat skenario, hehe. Nanti 
pake kertas gak majunya?” asked one of the Ss. “No, you have to do spontaneously in front 
of the class” said the R. “Tapi gak hafal” said one of the Ss. “You can do it, practice it with 
your friends first” motivated the R. “Okay, I‟ll try” said one of the Ss. Then they continued 
practicing the dialogue and the R kept monitoring the Ss. 
Twenty minutes passed, they had to be ready to perform the role play. The first 
group did the play well. They used their emotion in expressing their anger based on the 
situation. The performances were great until the last group. Every group had their own plot 
and improvisation in expressing their anger. The R and the C had a problem in deciding the 
best performances since all the Ss had done great performances. Finally, Zenda’s group was 
chosen as the best performance since they can manage their emotion and there were 
improvement in individual skill of each member of the group. 
At last, the R gave the reward and added feedback related to the performances. The 
R then reviewed the material that had been learnt. She also said goodbye to the Ss since it 
was the last meeting. She closed the lesson by greeted all the Ss. “Good bye, see you next 
time” greeted the R. “See you” greeted the Ss. 
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INTERVIEW TRANSCRIPTS  
 
 
Interview 1 
Date : Monday, January 14
th
 2013 
Time : 14.30 
R : Researcher 
ET : Teacher 
 
R : Selamat siang Pak. 
ET : Siang mbak, ada keperluan apa ini? 
R : Begini Pak, saya mau tanya-tanya mengenai masalah apa yang berkaitan 
dengan pembelajaran Bahasa Inggris. Apakah bapak ada waktu? 
ET : Oya,mari mbak duduk di sini. Bagaimana tadi? 
R : Setelah saya melaksanakan kegiatan PPL di sini, sepertinya ada masalah 
mengenai speaking ability siswa. Menurut bapak bagaimana? 
ET : Ya kalau masalah itu memang sebagian besar siswa masih takut-takut kalau 
disuruh ngomong menggunakan Bahasa Inggris. 
R : Ya Pak. Jadi begini, saya Insyaallah akan mengadakan penelitian di sini, jadi 
saya ingin mengobservasi kembali mengenai proses belajar mengajar Bahasa 
Inggris. Bagaimana Pak? 
ET : Ya silakan mbak. 
R : Kira-kira kelas mana yang mempunyai kesulitan Bahasa Inggris menurut 
Bapak? 
ET : Kalau dari speaking skill, kelas XI OSN lebih mempunyai masalah mengenai 
itu.  
R : Baik Pak. Untuk jadwalnya bagaimana? 
ET : Untuk kelas XI OSN hari Senin jam 3-4. 
R : Baik Pak. Kalau begitu saya pamit dulu, terimakasih atas waktunya. Mari Pak. 
ET : Ya mbak, mari, sama-sana. 
 
 
Interview 2 
Date : Monday, January 21
st
 2013 
Time : 10.05 
R : Researcher 
ET : Teacher 
 
R : Maaf Pak, setelah ini apakah bapak juga mengajar? 
ET : Tidak, saya hanya mengajar kelas tadi. 
R : Saya mau minta waktunya untuk berbincang-bincang mengenai pembelajaran 
yang tadi Pak.  
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ET : Ya, Bagaimana? 
R : Terkait dengan observasi yang saya lakukan tadi, ada beberapa hal yang saya 
amati. Saya lihat kok siswa terlihat kurang aktif. Ketika ditanya, mereka 
banyak diamnya. Apa hal itu sering terjadi? 
ET : Ya seperti itulah mbak. Banyak siswa yang malu, tidak mau berbicara. 
Kadang ada juga yang mau menjawab, tapi juga tidak banyak. Mungkin dua 
atau tiga orang saja. 
R : Terus kalau menurut Bapak, sebenarnya kesulitan-kesulitan apa saja yang 
dihadapi siswa dalam berbicara Bahasa Inggris? 
ET : Saya rasa motivasi mereka kurang, jadi terlihat kurang aktif di kelas. 
R : Kalau mengenai vocabulary Pak? 
ET : Saya rasa tidak terlalu menjadi masalah. Tapi saya juga masih bingung. Kalau 
mereka disuruh maju dan langsung bicara, mereka mengalami kesulitan dan 
cenderung tidak bisa meneruskan. Tapi ketika mereka disuruh menuliskan 
mengenai sesuatu, mereka bisa mengerjakan. Anda tadi juga dapat melihat kan, 
setiap siswa punya hasil kerja dari soal yang diberikan.  
R : Ada yang lain mungkin Pak? 
ET : Saya rasa itu Mbak. Mungkin kalau mereka lebih termotivasi dalam 
pembelajaran Bahasa Inggris, mereka lebih aktif. Berbicara mengenai keaktifan 
siswa. Dulu sempat ada dosen dari UGM yang observasi juga. Beliau 
mengatakan kalau di kelas imersi, kelas lebih berjalan lancar daripada di kelas 
regular. Ya memang waktu itu siswa dari kelas imersi memang lebih pintar. 
R : Begitu ya Pak.  
ET : Ya mbak.  
R : Mungkin itu saja dulu, terimakasih telah diperkenankan masuk di kelas 
Bapak. Permisi Pak. 
ET : Ya Mbak sama-sama. 
 
 
Interview 3 
Date : Monday, January 21
st
 2013 
Time : 10.15 
R : Researcher 
S : Student (Setya) 
 
R : Dek setya, kamu suka Bahasa Inggris gak? 
S : Sedikit. 
R : Kenapa cuma sedikit? 
S : Karena susah. 
R : Susahnya dimana? 
S : Speaking. 
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R : Kenapa sih kok susah? 
S : Karena kurang latihan, vocabnya juga kurang. 
R : Oh gitu. Terus tadi waktu ditanya kok diem aja sih? Gak nyletuk-nyletuk apa 
gitu? 
S : Hehe, itu masalahnya..karena saya tidak tahu. Kalau speaking itu susah e 
mbak. 
R : Pengennya pembelajaran Bahasa Inggris tu gimana? 
S : Ya ada latihan speakingnya, soalnya jarang sih. 
R : Oh gitu, ya udah, makasih ya.  
S : Iya mbak. 
 
Interview 4 
Date : Monday, January 21
st
 2013 
Time : 10.20 
R : Researcher 
S : Student (Wentri) 
 
R : Dek Wentri, minta waktunya sebentar ya? 
S : Iya Mbak, ada apa? 
R : Pengen ngobrol aja tentang Bahasa Inggris. Sebenernya suka gak sama 
Bahasa Inggris? 
S : Hehe, enggak suka mbak. 
R : Kenapa gak suka? 
S : Speakingnya susah terus grammarnya, sama itu, kalau orang Inggris kan kalau 
ngomong cepet, jadi susah nangkepnya. 
R : Berarti yang paling susah itu speaking ya? Kenapa? 
S : Gurunya juga terlalu cepat kalau ngomong pake bahasa Inggris, jadinya gak 
jelas. 
R : Berarti sebenarnya suka, tapi karena gak tahu maksudnya ya? 
S : Ya mungkin gitu, hehe. 
R : Terus pengennya pembelajaran bahasa Inggris itu kayak gimana? 
S : Ya dibuat lebih menarik. 
R : Misalnya? 
S : Permainan atau apa gitu. 
R : Kenapa tadi kebanyakan pada diem kalau ditanya gurunya? 
S : takut sih mbak, habisnya tegang kalau pas pelajaran. Jadi kalau ditanya itu 
takut jawabnya salah. 
R : Okay. Makasih ya Dek. 
S : Iya mbak, sama-sama. 
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Interview 5 
Date : Monday, January 21
st
 2013 
Time : 10.25 
R : Researcher 
S : Student (Adrian) 
 
R : Dek Adrian, minta waktuya sebentar ya? 
S : Iya Mbak, gimana? 
R : Suka Bahasa Inggris gak? 
S : Ya kadang suka kadang enggak. 
R : Sukanya kenapa, enggaknya kenapa? 
S : Sukanya tu kalau lagi mudeng gitu lo mbak, kalau gak mudeng ya gak suka. 
R : Hari ini tadi pas mudeng gak? 
S : Kalau hari ini tadi suka, tapi kemaren-kemaren ya kadang-kadang mbak. 
R : Terus ada kesulitan gak waktu belajar? 
S : Sulit itu pas di vocabnya. 
R : Yang paling susah diantara listening, speaking, reading, writing itu yang 
mana? 
R : Speaking mbak. 
S : Soalnya masih gak biasa mbak. 
R : Jadi masih kurang latihan gitu ya? 
S : Iya mbak. 
R : Ya udah, segitu dulu. Makasih ya. 
S : Iya mbak. 
 
Interview 6 
Date : Monday, January 21
st
 2013 
Time : 10.30 
R : Researcher 
S : Student (Oka) 
 
R : Dek Oka, minta waktuya sebentar ya? 
S : Iya Mbak, gimana? 
R : Suka Bahasa Inggris gak? 
S : Suka sih mbak. 
R : Kenapa? 
S : Ya suka aja, dulu di SMP sering ngomong pake Bahasa Inggris, gurunya juga. 
R : tadi gurunya juga pake bahasa Inggris kan? 
S : Iya, tapi ini tadi terlalu cepet, jadi agak gak jelas juga. 
R : Terus ada kesulitan gak waktu speaking? 
S : Ya itu tadi, karena udah jarang dipraktekin jadi banyak yang lupa-lupa. 
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R : Kalau tadi enjoy gak waktu pelajaran? 
S : Suka-suka aja, tapi hari ini baru gak konsen, jadi gak maksimal juga sih. 
R : Okay, pengennya pembelajaran bahasa Inggris itu yang kaya gimana? 
S : Ya yang murid lebih aktif, lebih banyak ngomong daripada gurunya. 
R : wah makasih banget ya dek, segini dulu. 
S : Iya mbak. 
 
Interview 7 
Date : Monday, February 11
st
 2013 
Time : 09.35 
R : Researcher 
S : Student (Nata) 
 
R : Dek Nata, gimana pelajaran hari ini? 
S : Menyenangkan sekali mbak. 
R : Kenapa? 
S : Karena mungkin yang ngajarinnya itu seru, itu yang pertama, yang kedua 
Miss Nana ngomongnya jelas, terus ngajarinnya juga jelas, pake itu LCD. Trus 
ngajarnya juga satu persatu, jadinya lebih jelas. Kalau ada yang tanya juga 
dijawab, njawabnya itu juga jelas. 
R : Tadi kan ada drilling, ngulangin pengucapan gitu, menurutmu gimana?  
S : Itu mengajarkan kita untuk lebih memahami pengucapan, malah bagus kok 
mbak buat kita.  
R : Hari ini bisa tambah motivasi buat ngomong bahasa Inggris gak? 
S : Bisa banget. 
R : Kira-kira hari ini kurangnya apa? 
S : Mungkin sebelum dikasih tugas itu dijelasin dulu, harusnya gimana. 
R : Oke, makasih ya Dek Nata. 
S : Iya sama-sama Miss. 
 
Interview 8 
Date : Monday, February 11
st
 2013 
Time : 09.37 
R : Researcher 
S : Student (Ian) 
 
R : Dek Ian, gimana pembelajaran hari ini? 
S : Bagus, enak. 
R : Kenapa kok enak? 
S : Banyak, diajari speaking, ada listeningnya juga. 
R : Kamu jadi lebih termotivasi buat speaking apa enggak? 
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S : Ya. 
R : Lebih percaya diri juga gak? 
S : Ya dikit 
R : Berani gak kalau maju di depan kelas, trus ngomong pake bahasa Inggris? 
S : Ya apalan sih, hehe. 
R : Ya lebih banyak latihan lagi besok, gak boleh diapalin lo ya. 
S : Ya Miss. 
R : Trus hari ini kurangnya apa? 
S : Tadi kurang waktunya Miss, kan dikurangi jamnya. 
R : Iya e. Aktivitas hari ini yang buat dialogue pake TPS gitu gimana? 
S : Ya mbantu juga Miss. Jadi tau mau ngomong apa nantinya. 
R : Oke, segini dulu, makasih ya. 
S : Ya Miss. 
 
Interview 9 
Date : Monday, February 11
st
 2013 
Time : 09.39 
R : Researcher 
S : Student (Oka) 
 
R : Dek Oka, gimana pelajaan hari ini? 
S : Kalau hari ini enak sih, nyenengin lah. 
R : Kenapa? 
S : Ya seru, kalau gurunya yang ngomomg, aku pasti ngantuk. Kalau ini tadi 
enggak ngantuk. 
R : Trus lebih termotivasi buat speaking gak? 
S : Iya, aku suka Bahasa Inggris kalau speaking. Seneng aku Mbak 
R : Lebih percaya diri? 
S : Tambah dikit. 
R : Kalu hari ini kurangnya apa? 
S : Kalau kayak gini tadi kayaknya udah kok, gak ada yang kurang. 
R : Buat kegiatan hari ini yang ngulangin pengucapan itu gimana? Apa kekanak-
kanakan? 
S : Ya gak sih, biar tau aja, biar belajar juga. Malah bener kayak gitu harusnya. 
R : Ya udah, makasih banyak Dek Oka. 
S : Oke Miss. 
 
Interview 10 
Date : Monday, February 11
st
 2013 
Time : 09.40 
R : Researcher 
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S : Student (Novia) 
 
R : Dek siapa namanya? 
S : Novia. 
R : Oke Dek Novia, gimana pembelajaran hari ini? 
S : Nyenengin, asik. Missnya juga asik, jadi pelajaran bahasa Inggrisnya juga jadi 
asik. 
R : Trus tadi ada yang menirukan pelafalan kata-kata, menurutmu gimana? Kayak 
anak kecil?  
S : Enggak, malah asik. Jadi kita tau bacaannya yang bener itu gimana. 
R : Oke, aktivitas hari ini bisa nambah motivasi buat speaking gak? 
S : Bisa. 
R : Lebih percaya diri? 
S : Ya dikit. 
R : Kegiatan hari ini susah apa gimana? 
S : Nyenengin Miss. Missnya juga enak, jadi kita juga nikmatin. 
R : Oke, makasih banyak Dek Novia. 
S : Iya, sama-sama Miss. 
 
Interview 11 
Date : Monday, February 18
th
 2013 
Time : 09.57 
R : Researcher 
S : Student (Sheila) 
 
R : Namanya siapa dek? 
S : Sheila mbak. 
R : Hari ini menurutmu gimana? 
S : Menyenangkan, Soalnya bisa berekspresi langsung.   
R : Kalau pakai teknik TPS ini gimana? Membantu gak? 
S : Iya, jadi lebih menarik. 
R : Kalau waktu perform di depan kelas udah berani? 
S : Ya lumayan, soalnya masih takut salah, kan malu, hehe 
R : Ya besok gak usah malu-malu lagi. Makasih ya Dek. 
S : Ya mbak. 
 
Interview 12 
Date : Monday, February 18
th
 2013 
Time : 09.59 
R : Researcher 
S : Student (Galuh) 
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R : Dek Galuh, menurutmu hari ini gimana pelajarannya? 
S : Seneng banget mbak, menyenangkan. Daripada yang kemaren, kayaknya 
lebih aktif hari ini. 
R : Aktivitas hari ini gimana? Susah gak? 
S : Kalau susah sih enggak, soalnya kan juga sama temen, jadi lebih enak aja 
mbak ngomongnya. 
R : Kalau pake teknik TPS ini gimana? 
S : Enak aja, jadi lebih banyak waktu buat belajar ngomong, gak cuma monoton 
liat gurunya nerangin. 
R : Hari ini jadi tambah berani buat ngomong bahasa Inggris apa enggak? 
S : Iya udah tambah berani mbak, walaupun agak malu tapi asik, hehe 
R : Kurangnya hari ini apa? 
S : Kurangnya dari siswanya sih, kalau buat praktek, masih agak malu sama gak 
percaya diri gitu. 
R : Oh gitu, ya makasih ya Dek Galuh. 
S : Iya mbak. 
 
Interview 13 
Date : Monday, February 18
th
 2013 
Time : 10.00 
R : Researcher 
S : Student (Deshinta) 
 
R : Dek Deshinta, minta waktunya sebentar ya, gimana pembelajaran hari ini? 
S : Menyenangkan mbak. 
R : Kenapa? 
S : Bisa belajar buat mengekspresikan apa yang dirasain ke temen-temen 
R : Kalau pake video gitu gimana? 
S : Aku lebih suka, daripada cuma diterangin. 
R : Lebih termotivasi buat ngomong gak? 
S : Iya 
R : Lebih percaya diri buat ngomong gak? 
S : Iya mbak. 
R : Yang kurang hari ini apa? 
S : Management waktunya mbak, seharusnya dari awal udah dikasih tau jadi kita 
bisa prepare juga gitu 
R : Oh iya, makasih ya Dek 
S : Iya mbak, sama-sama. 
 
Interview 14 
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Date : Thursday, February 18
st
 2013 
Time : 13.13 
R : Researcher 
S : Student (Dian) 
 
R : Dek Dian, gimana pembelajaran hari ini? 
S : Seru, asik. 
R : Kenapa kok seru? 
S : Ya bisa berlatih dialog yang topiknya juga mudah, tentang yang ada di sehari-
hari gitu. 
R : Kira-kira hari ini kurangnya gimana? 
S : Kayaknya enggak ada mbak. 
R : Jadi tambah percaya diri buat ngomong gak? 
S : Iya mbak, kan udah dikasih contoh-contoh ekspresinya, jadi lebih tahu.  
R : Gimana penggunaan bahasa Inggris yang sering dipake guru? 
S : Bagus mbak, jadi bisa tau kosa kata baru sama cara ngomongnya. Jelas juga, 
aku bisa nangkep artinya. 
R : Pake teknik TPS gimana? 
S : Malah tambah seru mbak, apalagi tadi kan pake kaya drama gitu, sebelum 
maju udah tau kira-kira mau ngomong apa nanti. 
R : Oke kalo  gitu, makasih ya. 
S : Iya. 
 
Interview 15 
Date : Thursday, February 21
st
 2013 
Time : 13.14 
R : Researcher 
S : Student (Daus) 
 
R : Dek daus, gimana pelajaran hari ini? 
S : Pelajaran hari ini sangat menyenangkan. 
R : Kenapa menyenangkan? 
S : Ya seneng aja, lebih bervariasi.  
R : Kurangnya hari ini pas awal-awalnya, soalnya videonya dipotong, jadi cuma 
sebentar, hehe. 
S : Kalau pake teknik TPS tadi gmn? 
R : Lebih mudah, kan dari bahasa sehari-hari juga, diterapkan ke Bahasa Inggris, 
tapi lebih enak, bisa tau apa yang mau diomongin pake Bahasa Inggris. 
S : tambah percaya diri buat ngomong gak? 
R : Iya, tapi masih sedikit. 
S : Oke, makasih. 
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R : Iya. 
 
Interview 16 
Date : Thursday, February 25
th
 2013 
Time : 09.10 
R : Researcher 
S : Student (Dian) 
 
R : Dek Dian, gimana pembelajaran hari ini? 
S : Seneng mbak, lucu. 
R : Kenapa? 
S : Ya jadi lebih brani ngomong pake bahasa Inggris terus jadi tahu pengalaman 
temen-temen juga, hehe 
R : Terus, terbantu gak pake Think-Pair-Share? 
S : Iya, kata-kata yang sebelumnya gak tahu bisa jadi tahu soalnya kan bisa 
diskusi sama temen juga 
R : Jadi tambah motivasi buat ngomong gak? 
S : iya mbak 
R : Okay, makasih ya Dek 
S : Iya mbak. 
 
Interview 17 
Date : Thursday, February 25
th
 2013 
Time : 09.11 
R : Researcher 
S : Student (April) 
 
R : Dek April, gimana pelajaran hari ini? 
S : Seru mbak, aku bisa praktek ngomong sama bisa tau pengalaman lucu temen-
temen, nyenengin lah aktifitasnya. 
R : Terus tadi kan pake Think-Pair-Share itu gimana? 
S : Iya mbantu mbak, jadi bisa tau pelan-pelan, gak langsung buat percakapan, 
tapi trus akhirnya bisa buat percakapan secara gak langsung waktu tanya-tany 
atadi 
R : kira-kira hari ini kurangnya apa? 
S : Apa ya mbak, kayaknya udah kok 
R : Tambah berani buat ngomong gak? 
S : Iya, tapi kalau sama guru yang lain belum. 
R : Kalau sama guru lain jadinya gak berani? 
S : Ya berani, tapi gak seberani ini, hehe. 
R : Okay, makasih ya dek waktunya. 
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S : Iya mbak. 
 
Interview 18 
Date : Thursday, February 25
th
 2013 
Time : 09.12 
R : Researcher 
S : Student (Rizky) 
 
R : Dek Rizky, gimana pelajaran hari ini? 
S : Enak sih mbak. 
R : Kenapa enak? 
S : Kan menceritakan pengalaman yang lucu, tapi sebenarnya lebih lucu lagi pas 
nyeritainnya tadi, hehe 
R : Okay, tadi kan pake Think-Pair-Share, terbantu gak? 
S : Ya mbantu sih, jadi lebih gampang nyusun kata-kata, apa yang mau 
diomongin. 
R : Hari ini jadi tambah berani buat ngomong gak? 
S : Iya, hehe 
R : Kira-kira hari ini kurangnya apa? 
S : Nggak kok mbak, malah lebih enak dari yang kemaren. 
R : Okay, makasih ya Dek. 
S : Iya. 
 
 
Interview 19 
Date : Thursday, February 28
th
 2013 
Time : 09.10 
R : Researcher 
S : Student (Ria) 
 
R : Namanya siapa Dek? 
S : Ria 
R : Dek Ria hari ini gimana pelajarannya? 
S : Menyenangkan mbak. 
R : Kenapa menyenangkan? 
S : Ya jadi lebih aktif daripada yang biasanya. 
R : Kalau pake video gitu gimana? 
S : Aku pribadi sih lebih tertarik, kalau yang biasanya kan cuma nyatet, kalau ada 
video sama game gitu kan lebih menarik pembelajarannya. 
R : Terbantu gak pake teknik TPS? 
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S : Iya mbak, kan bisa mengeksplor diri sendiri dulu trus kalau gak bisa baru 
tanya temen. Jadi semua juga mikir gitu mbak. 
R : Oke, makasih ya Dek Ria 
S : Iya mbak. 
 
 
Interview 20 
Date : Saturday, March 2
nd
 2013 
Time : 09.56 
R : Researcher 
S : Student (Suci) 
 
R : Dek Suci, minta waktunya sebentar ya, gimana pelajaran hari ini? 
S : Seru trus seneng mbak. 
R : Oke, tadi kan pake Think-Pair Share, itu mbantu gak? 
S : Ya mbantu mbak. 
R : Gimana pake teknik itu? 
S : Kita tu kayak bisa berlatih buat mengekspresikan diri di think, terus bisa 
latihan dulu juga, soalnya kan kadang-kadang masih binggung mau ngomong 
apa. 
R : Selama ini, vocabulary nambah gak? 
S : Iya nambah. Kan diajarinnya ada cerita, terus dikasih tau arti kata-kata sulit 
sama cara mbacanya, pake Think-Pair-Share juga bisa nambah, soalnya kan 
ada kata-kata baru juga waktu bikin dialog. 
R : Terus jadi berani ngomong gak pake Bahasa Inggris? 
S : Insyaallah, hehe 
R : Oke, makasih Dek  
S : Iya mbak. 
 
Interview 21 
Date : Saturday, March 2
nd
 2013 
Time : 09.58 
R : Researcher 
S : Student (Wentri) 
 
R : Dek Wentri, pelajaran hari ini gimana? 
S : Menarik, kan pake kaya drama gitu, jadi lebih menarik aja mbak. 
R : Terus pake Think-Pair-Share tadi mbantu gak? 
S : Mbantu banget, itu kan kita saling diskusi juga, bisa saling mbantu. 
R : Jadi berani buat ngomong gak? 
S : Ya, iya lebih berani 
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R : Pake reward jadi ada motivasi buat ngomong gak? 
S : Iya, jadi lebih ada tantangannya. 
R : Terus vocabulary nambah gak? 
S : Nambah, kan di kasih kata-kata sulit sama cara ngomongnya dari pertemuan 
pertama. 
R : Oke, makasih ya 
S : Iya. 
 
 
Interview 22 
Date : Saturday, March 2
nd
 2013 
Time : 10.03 
R : Researcher 
S : Student (Deshynta) 
 
R : Dek, gimana pelajaran hari ini? 
S : Asik mbak. Jadi kan bisa mengekspresiin marah tapi ya masih sopan 
R : Tadi kan pake Think-Pair-Share, itu mbantu gak? 
S : Sangat membantu, bisa mempermudah komunikasi sama yang lain 
R : Lebih berani buat ngomong gak? 
S : Iya, jadi lebih berani. 
R : Makasih ya Dek 
S : Iya. 
 
Interview 23 
Date : Saturday, March 2
nd
 2013 
Time : 10.04 
R : Researcher 
S : Student (Ratih) 
 
R : Dek Ratih, gimana pembelajaran hari in? 
S : Nyenengin mbak, bisa belajar ngungkapin ekspresi lewat drama gitu 
R : Terus tadi kan pake Think-Pair-Share, itu mbantu gak? 
S : Mbantu banget, jadi kita juga bisa tau yang belum bisa itu bagian apa gitu. 
R : Jadi berani ngomong gak? 
S : Insyaallah, hehe 
R : Pake reward gitu jadi tambah motivasi gak? 
S : Waktu perform ada kesenengan tersendiri, kalau performnya bagus kan 
bangga juga, apalagi ada rewardnya. 
R : Oke, makasih ya. 
S : Iya mbak. 
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OBSERVATION CHECKLIST OF THE TEACHING AND LEARNING 
PROCESS 
Filled by the collaborators 
No. Observation Items Meetings 
1 2 3 4 5 6 
Yes No       Yes  No Yes No Yes No Yes No Yes No 
1. Pre-Teaching 
a. The teacher greets 
the students. 
b. The teacher 
responds to the 
students’ greeting. 
c. The teacher asks 
the students’ 
condition. 
d. The teacher checks 
the students’ 
attendace 
e. The teacher leads a 
prayer. 
f. The teacher 
reviews the last 
materials. 
g. The teacher asks 
whether there are 
any questions 
about the last 
materials. 
h. The teacher 
explains the goal of 
teaching. 
i. The teacher gives 
apperception to the 
students. 
 
V 
 
 
V 
 
 
V 
 
 
V 
 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
 
V 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
V 
 
 
 
V 
 
V 
 
V 
 
 
V 
 
 
 
V 
 
 
V 
 
V 
 
 
 
V 
 
 
 
V 
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V 
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V 
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V 
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V 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
V 
 
V 
 
 
V 
 
 
 
V 
 
 
V 
 
V 
 
 
 
V 
 
 
 
V 
 
 
V 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Whilst Teaching 
a. The students are 
ready to learn. 
b. The students listen 
to a dialogue. 
c. The students take a 
 
V 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
V 
 
 
 
 
 
 
 
 
 
V 
 
V 
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note in identifying 
the language 
functions of the 
dialogue. 
d. The teacher gives 
the explanation. 
e. The teacher gives a 
chance to the 
students to ask 
questions or give 
opinions. 
f. The students repeat 
the expressions 
after the teacher 
g. The students 
practice a dialogue 
with their partner. 
h. The teacher gives 
the students 
situation. 
i. The teacher asks 
the students to 
make a dialogue. 
j. The students think 
individually about 
the situation. 
k. The students 
discuss with their 
partner about the 
situation. 
l. The students 
perform the 
dialogue in a larger 
group. 
m. The students give 
feedback to the 
performers. 
n. The students and 
the teacher discuss 
the performance of 
the students. 
V 
 
 
 
 
V 
 
V 
 
 
 
 
V 
 
 
V 
 
 
V 
 
 
V 
 
 
V 
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V 
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o. The teacher gives 
feedback of their 
performances. 
p. The teacher gives 
rewards to the 
students 
V  
 
 
 
 
V 
V  
 
 
 
V 
V  
 
 
 
V 
 
V 
 
 
V 
  
V 
 
 
V 
  
V 
 
 
V 
 
3. Post-Teaching 
a. The teacher 
summarizes the 
materials given. 
b. The teacher gives 
reflection towards 
the teaching and 
learning process. 
c. The teacher gives 
preview of the next 
materials. 
 
 
V 
 
 
 
V 
 
 
V 
 
  
 
V 
 
 
 
V 
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V 
 
 
 
V 
 
 
 
 
 
 
 
 
 
 
 
 
 
V 
 
 
V 
 
 
 
V 
 
 
V 
 
  
 
V 
 
 
 
V 
 
 
 
 
 
 
 
 
 
 
 
 
 
V 
 
 
 
V 
 
 
 
V 
 
 
 
 
 
 
 
 
 
 
 
 
 
V 
 
4. Class situation 
a. The students 
enthusiasm/ 
motivation in the 
class 
b. The students’ 
involvement in the 
class. 
c. Time allocation 
used by the teacher 
d. Media 
e. The teacher’s 
instruction 
f. The students 
response toward 
the technique and 
activities used by 
the teacher 
g. The students’ 
understanding 
about the materials. 
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INTERVIEW GUIDELINE 
 
Before the implementation  
For the English teacher 
1. What are the difficulties of the students in speaking ability? 
2. What kind of activities do you think suitable to solve the difficulties of the 
students in speaking ability? 
3. How is your opinion about the use of Think-Pair-Share in improving 
speaking ability of the students? 
 
For students 
1. Do you like English? 
2. Do you like speaking in English? 
3. Is there any difficulty in speaking? 
4. What are your difficulties in speaking English? 
5. Do you like having discussion with your friends in English? 
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INTERVIEW GUIDELINE 
 
After the implementation (Cycle 1)  
For the English teacher 
1. What is your opinion about the implementation of the technique today? 
2. What do you think about the activities? 
3. What do you think about the interaction between the teacher and the 
students during the teaching and learning process? 
4. Do you think the students are motivated and confident in speaking? 
5. What is your suggestion for the next implementation? 
 
For students 
1. Bagaimana pendapat kalian tentang pembelajaran hari ini? 
2. Apakah kalian senang ketika menggunakan teknik Think-Pair-Share? 
3. Menurut kalian, apa yang kurang dalam penerapan Think-Pair-Share? 
4. Bagaimana pendapat kalian tentang aktivitas yang dilakukan tadi? 
5. Apakah kalian termotivasi untuk lebih banyak berbicara dalam Bahasa 
Inggris dengan menggunakan teknik tersebut? 
6. Apakah kalian merasa lebih yakin dan percaya diri dalam berbicara dalam 
Bahasa Inggris? 
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INTERVIEW GUIDELINE 
 
After the implementation (Cycle 2)  
For the English teacher 
1. What is your opinion about the implementation of the technique today? 
2. What do you think about the activities? 
3. What do you think about the interaction between the teacher and the 
students during the teaching and learning process? 
4. Do you think the students are motivated and confident to be active when 
they are given credit points? 
5. What is your suggestion for the next implementation? 
 
For students 
1. Bagaimana pendapat kalian tentang pembelajaran hari ini? 
2. Apakah kamu bisa lebih memahami bacaan dengan menggunakan teknik  
Think-Pair-Share ini? 
3. Apakah kalian senang ketika menggunakan teknik Think-Pair-Share 
waktu berbicara dalam Bahasa Inggris? 
4. Menurut kalian, apa yang kurang dalam penerapan Think-Pair-Share? 
5. Apakah kalian merasa lebih percaya diri dalam berbicara dengan Bahasa 
Inggris? 
6. Apakah kalian lebih termotivasi lagi untuk aktif dalam mengikuti pelajaran 
dengan adanya credit points? 
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ATTENDANCE LIST OF XI OSN 
SMAN 2 KLATEN 
 
NO NAME M/F 
Date (February – March) 
11
st 
18
th 
21
st 
25
th 
28
th 
2
nd 
1 Akib Rizkon Swastana M ● ● ● ● ● ● 
2 Aprilia Pujayani F ● ● ● ● ● ● 
3 Bella Titi Sari F ● ● ● ● ● ● 
4 Deshynta Dwijaya F ● ● ● ● ● ● 
5 Dian Faqhih Larasati F ● ● ● ● ● ● 
6 Galuh Oktavia W. F ● ● ● ● ● ● 
7 Gradia Olfactra Ilokana M ● ● ● ● ● ● 
8 Heru Dyah Firlani F ● ● ● ● ● ● 
9 Maknasetya Amoriyan M ● ● ● ● ● ● 
10 Miftah Alfirdaus M s ● ● s ● ● 
11 Moch Andrian R. M ● ● ● ● ● ● 
12 Muhammad Rizky Agung P M ● ● ● ● ● ● 
13 Nata Amalia Sudarmo F ● ● ● ● ● ● 
14 Nola Ardiana Safita F ● ● ● ● ● ● 
15 Noor Riyani Herawati F ● ● ● ● ● ● 
16 Novia Latifah Utami F ● ● ● ● ● ● 
17 Rais Zenda Putri F ● ● ● ● ● ● 
18 Ratih Ismawati F ● ● ● ● ● ● 
19 Rika Hapsari F ● ● ● ● ● ● 
20 Suci Gian Pratiwi F ● ● ● ● ● ● 
21 Wentri Asri Suryandari F ● ● ● ● ● ● 
         
 
 
Note : i : izin 
 s : sakit 
 a : absen 
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The Students’ Speaking Skills Scores in Cycle I 
Students 
Number 
Researchers’ 
Score 
Collaborator’s 
Score 
Mean 
Score 
1 6 6.5 6.25 
2 6 7.5 6.75 
3 6.5 7 6.75 
4 7 7.5 7.25 
5 6.5 7 6.75 
6 6.5 8 7.25 
7 8 7.5 7.75 
8 6 7.5 6.75 
9 6 6 6 
10 6.5 6.5 6.5 
11 7 5.5 6.25 
12 5.5 6.5 6 
13 7.5 8.5 8 
14 6 6 6 
15 7.5 8.5 8 
16 6.5 7 6.75 
17 7 6.5 6.75 
18 6.5 6.5 6,5 
19 6 6.5 6.25 
20 7 6.5 6.75 
21 6.5 7 6.75 
Mean 6.57 6.95 6.76 
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The Students’ Speaking Skills Scores in Cycle II 
Students 
Number 
Researchers’ 
Score 
Collaborator’s 
Score 
Mean 
Score 
1 7 7.5 7.25 
2 7.5 7.5 7.5 
3 8 8.5 8.25 
4 8.5 8.5 8.5 
5 8 8 8 
6 8.5 9 8.75 
7 9 8.5 8.75 
8 7.5 7.5 7.5 
9 8 8 8 
10 7.5 7.5 7.5 
11 7.5 8,5 8 
12 7 7 7 
13 9 9 9 
14 7 6.5 6.75 
15 9 8.5 8.75 
16 8.5 9 8.75 
17 9 9 9 
18 8 8 8 
19 7.5 6.5 7 
20 8.5 7.5 8 
21 8 7 7.5 
Mean 8.02 7.95 7.99 
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SPEAKING RUBRIC 
Aspects Score Criteria Indicator 
Pronunciation 
and intonation 
1 Poor Frequent problems with 
pronunciation and intonation. 
2 Fair Pronunciation and intonation errors 
sometimes make it difficult to 
understand the students.  
3 Good Pronunciation and intonation are 
usually clear or accurate with a few 
problems areas. 
4 Excellent Pronunciation and intonation are 
almost always very clear or accurate. 
Fluency 1 Poor Hesitates too often when speaking, 
which often interferes with 
communication.  
2 Fair Speaks with some hesitation, which 
often interferes with communication. 
3 Good Speaks with some hesitation, but it 
does not usually interfere with 
communication. 
4 Excellent Speaks smoothly, with little 
hesitation that does not interfere with 
communication. 
Accuracy 1 Poor Uses basic structures, makes frequent 
errors.  
2 Fair Uses a variety of structures with 
frequent errors, or uses basic 
structures with occasional errors.  
3 Good Uses a variety of grammatical 
structures, but makes some errors. 
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4 Excellent Uses a variety of grammatical 
structures with only occasional 
grammatical errors. 
Vocabulary 1 Poor Uses only basic vocabulary and 
expressions.  
2 Fair Uses limited vocabulary and 
expressions. 
3 Good Uses a variety of vocabulary and 
expressions, but makes some errors 
in word choice.  
4 Excellent Uses a variety of vocabulary and 
expressions. 
Interaction 1 Poor Purpose is not clear; needs a lot of 
help communicating; usually does 
not respond appropriately or clearly 
2 Fair Tries to communicate, but sometimes 
does not respond appropriately or 
clearly.  
3 Good Communicates effectively; generally 
responds appropriately and keeps 
trying to develop the interaction. 
4 Excellent Almost always responds 
appropriately and always tries to 
develop the interaction. 
 
O’Malley, J. Michael, Pierce L. Valdez. (1996). Authentic Assessment for English 
Learners: Practical Approaches for Teachers. Massachusetts: Addison-
Wesley Publishing Company. 
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IMPROVING THE SPEAKING ABILITY OF GRADE XI STUDENTS OF SMAN 2 KLATEN THROUGH THINK-PAIR-SHARE (TPS) 
TECHNIQUE IN ACADEMIC YEAR OF 2012/2013 
COURSE GRID 
    School : SMA Negeri 2 Klaten   Class : XI OSN 
    Subject : English       
  
STANDARD 
COMPETENCE 
BASIC 
COMPETENCE 
LEARNING 
MATERIALS 
LEARNING ACTIVITY INDICATORS ASSESMENT SOURCES MEDIA 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
interpersonal 
spoken text 
and sustained 
in the daily 
life context. 
9.1 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
interpersonal 
conversation (in 
socialization) 
formal and 
informal 
accurately, 
fluently and 
appropriately 
which use kind 
of the simple 
spoken languages 
in the daily life 
contexts that 
involved the 
Expressions in asking 
opinion: 
a. What do you think 
of? 
b. What is your 
opinion? 
c. How do you feel 
about ...? 
d. How do you see 
...? 
e. What about you? 
 
Expressions  in giving 
opinion: 
a. Personally, I 
believe ... 
b. My view of your 
opinion is ... 
c. From my point of 
1. Presentation 
a. The teacher plays a 
recording of a dialogue. 
b. The students listen to the 
recording and take a 
note. 
c. The students find the 
difficult words from the 
dialogue. 
d. The teacher helps the 
students if they have 
difficulties. 
e. The teacher asks the 
students about the 
comprehension focus of 
the dialogue. 
f. The teacher explains the 
other expressions of 
asking and giving stance. 
1. Students are 
able to 
identify the 
expressions of 
asking and 
giving opinion 
in a dialogue 
2. Students are 
able to 
identify the 
expressions of 
expressing 
agreement and 
disagreement 
in a dialogue 
3. Students are 
able to apply 
the 
expressions of 
Performance 
assessment 
 
Tests 
1. Speaking 
Naturally: 
Communic
ation Skills 
in 
American 
English. 
 
2. Function in 
English  
 
 
Recording 
 
Speaker 
 
White 
board 
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
 
expression of 
stance, love, and 
sadness. 
view, ... 
d. According to ... 
e. I think ... 
f. If you ask me, ... 
g. I think ... 
h. I guess ... 
i. I feel ... 
j. It seems to me ... 
 
Expressions in 
expressing agreement: 
a. I agree with what 
you said. 
b. I agree with you. 
c. I agree ... 
d. Well, if you say 
so. 
e. I think so. 
f. I am with you. 
 
Expressions in 
expressing 
disagreement: 
a. Yes, but don’t you 
think ...? 
b. Yes, I see but ... 
c. I don’t think so. 
d. I quite disagree. 
g. The students repeat the 
expressions after the 
teacher. 
h. The teacher asks the 
students the vocabularies 
related to smoking. 
2. Practice 
a. The teacher asks the 
students short article 
about cigarette issues. 
b. The students find the 
difficult words from the 
article. 
c. The teacher gives cued 
dialogues about asking 
and giving opinion. 
d. The students get 
different roles of the 
dialogue. 
e. The students individually 
think what they should 
say in the dialogue. 
f. The students practice the 
dialogue with their pairs. 
 
3. Production 
a. The students share the 
asking and 
giving opinion 
in a certain 
situation 
4. Students are 
able to apply 
the 
expressions of 
expressing 
agreement and 
disagreement 
in a certain 
situation. 
 
 
 
 
 
e. Sorry, I have to 
say “no”. 
dialogue to the other 
friends in front of the 
class. 
b. The teacher and the 
students discuss the 
performance. 
c. The teacher gives 
feedback of the 
performance. 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
interpersonal 
spoken text 
and sustained 
in the daily 
life context. 
9.1 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
interpersonal 
conversation (in 
socialization) 
formal and 
informal 
accurately, 
fluently and 
appropriately 
which use kind 
of the simple 
spoken languages 
in the daily life 
contexts that 
Expressions in 
expressing love: 
a. I fall in love with 
you. 
b. Let me love you. 
c. Let me be with 
you. 
d. I truly love you 
endlessly. 
e. Words fail to 
convey how much 
I love you. 
f. My love will never 
cease till the end of 
time. 
g. I do love you. 
h. I have a crush on 
you. 
1. Presentation 
a. The teacher plays a short 
video about love and 
sadness. 
b. The students watch and 
listen carefully and take 
a note. 
c. The students take a note 
while watching the 
video. 
d. The students find the 
difficult words from the 
video. 
e. The students repeat the 
pronunciation of the 
difficult words. 
f. The teacher asks the 
students about the 
1. Students are 
able to identify 
the expressions 
of love in a 
dialogue 
2. Students are 
able to identify 
the expressions 
of sadness in a 
dialogue 
3. Students are 
able to apply 
the expressions 
of love in a 
certain 
situation 
4. Students are 
able to apply 
Performance 
assessment 
 
Tests 
Interlanguage 
Science and 
Social study 
 
 
Developing 
English 
Competencies 
 
 
Internet 
Recording 
 
Speaker 
 
White 
board 
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
involved the 
expression of 
stance, love, and 
sadness. 
i. I think I love you. 
j. I’ll never stop 
loving you. 
k. I really love you 
and I will always 
do. 
l. There’s nothing 
that compares with 
my love for you. 
 
Expressions in 
expressing sadness: 
a.  ... comes as my 
great sadness. 
b. I’m very sad about 
... 
c. She was 
overwhelmed by 
her sorrow. 
d. I can’t tell my pain 
and sorrow in 
words. 
e. It brought me a lot 
of miseries. 
f. I can’t hold my 
tears on it. 
g. I must say I had 
hoped .... 
comprehension focus of 
the dialogue. 
g. The teacher explains the 
other expressions of love 
and sadness. 
h. The students repeat the 
expressions after the 
teacher. 
i. The teacher asks about 
the other expressions 
related to love and 
sadness. 
 
2. Practice 
a. The teacher gives cued 
dialogues about love and 
sadness. 
b. The students get 
different roles of the 
dialogue. 
c. The students individually 
think what they should 
say in the dialogue. 
d. The students practice the 
dialogue with their pairs. 
e. The students share the 
dialogue to the other 
friends in front of the 
the expressions 
of sadness in a 
certain 
situation 
 
 
 
 
 
h. I can’t believe 
what’s going on. 
i. My heart is so 
burdened. 
j. I’m feeling bad at 
this time. 
k. I’m so sad to hear 
it. 
l. Oh, no ... 
class. 
f. The teacher and the other 
students give feedback. 
g. The teacher asks the 
students to make their 
own dialogue based on 
the situation given. 
 
3. Production 
a. The students share the 
dialogue to the other 
friends in front of the 
class. 
b. The other students give 
feedback related to the 
performance. 
c. The teacher and the 
students discuss the 
performance. 
d. The teacher gives 
feedback of the 
performance. 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
9.1 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
Expressions in asking 
opinion: 
a. What do you think 
of? 
b. What is your 
1. Presentation 
a. The teacher plays a short 
video about love and 
sadness. 
b. The students watch and 
1. Identifying the 
expressions of 
asking and 
giving opinion 
in a dialogue 
Performance 
assessment 
 
Tests 
1. Speaking 
Naturally: 
Communic
ation Skills 
in 
Video 
 
Speaker 
 
 
 
 
interpersonal 
spoken text 
and sustained 
in the daily 
life context. 
interpersonal 
conversation (in 
socialization) 
formal and 
informal 
accurately, 
fluently and 
accept which use 
kind of the 
simple spoken 
languages in the 
daily life 
contexts that 
involved the 
expression of 
stance, love, and 
sadness. 
opinion? 
c. What about you? 
 
Expressions  in giving 
opinion: 
a. Personally, I 
believe ... 
b. My view of your 
opinion is ... 
c. I think ... 
d. If you ask me, ... 
e. I guess ... 
f. I feel ... 
 
Expressions in 
expressing agreement: 
a. I agree with what 
you said. 
b. I agree with you. 
c. I think so. 
d. I am with you. 
 
Expressions in 
expressing 
disagreement: 
a. I don’t think so. 
b. I quite disagree. 
c. Sorry, I have to 
listen carefully and take 
a note. 
c. The students take a note 
while watching the 
video. 
d. The students find the 
difficult words from the 
video. 
e. The students repeat the 
pronunciation of the 
difficult words. 
f. The teacher asks the 
students about their 
opinion of the video. 
g. The teacher reviews the 
other expressions of 
asking and giving stance, 
love and sadness. 
h. The students mention the 
expressions. 
 
2. Practice 
a. The students do the 
exercises with their pair. 
b. The teacher gives 
divides the students in a 
group of four. 
c. The teacher gives the 
2. Identifying the 
expressions of 
expressing 
agreement and 
disagreement 
in a dialogue 
3. Identifying the 
expressions of 
expressing 
love and 
sadness in a 
dialogue 
4. Using the 
expressions of 
asking and 
giving opinion 
in a certain 
situation 
5. Using the 
expressions of 
expressing 
agreement and 
disagreement 
in a certain 
situation 
6. Using the 
expressions of 
expressing 
American 
English. 
 
2. Function in 
English  
 
 
 
White 
board 
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
 
say “no”. 
 
Expressions in 
expressing love: 
a. I fall in love with 
you. 
b. Let me be with 
you. 
c. I do love you. 
d. I think I love you. 
 
Expressions in 
expressing sadness: 
a. I’m very sad about 
... 
b. I can’t hold my 
tears on it. 
c. I can’t believe 
what’s going on. 
d. My heart is so 
burdened. 
e. I’m feeling bad at 
this time. 
f. I’m so sad to hear 
it. 
situation to the students. 
d. The students get 
different roles in the 
group. 
e. The students individually 
think what they should 
say in the dialogue. 
f. The students discuss it 
with their pairs. 
 
3. Production 
a. The students share the 
dialogue to the other 
friends in a larger group. 
b. The other students give 
feedback related to the 
performance. 
c. The teacher and the 
students discuss the 
performance. 
d. The teacher gives 
feedback of the 
performance. 
love and 
sadness in a 
certain 
situation 
 
 
 
 
 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
interpersonal 
spoken text 
and sustained 
in the daily 
life context. 
9.2 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
interpersonal 
conversation (in 
socialization) 
formal and 
informal 
accurately, 
fluently and 
accept which use 
kind of the 
simple spoken 
languages in the 
daily life 
contexts that 
involved the 
expression of 
embarrassment, 
anger and 
annoyance. 
Expressions in 
expressing 
embarrassment: 
a. I must say that 
it’s an 
embarrassment 
b. That’s a real 
embarrassment 
c. It’s my 
embarrassment 
to... 
d. I am embarrassed 
e. I feel ashamed 
f. I was so ashamed 
g. What an 
embarrassment! 
h. What a shame! 
i. Shame on me 
 
Expressions in 
responding 
embarrassment: 
a. You may not 
have such a 
feeling 
b. I don’t think it’s a 
big deal 
c. You must be 
1. Presentation 
a. The teacher plays a 
recording of a dialogue. 
b. The students listen to the 
recording and complete 
the missing sentences. 
c. The students identify the 
expression in the 
dialogue. 
d. The students find the 
difficult words from the 
dialogue. 
e. The teacher helps the 
students if they have 
difficulties. 
f. The teacher asks the 
students about the 
comprehension of the 
dialogue. 
g. The teacher explains the 
other expressions of 
embarrassment. 
h. The students repeat the 
expressions after the 
teacher. 
i. The teacher asks the 
students the other 
expressions related to 
1. Identifying the 
expressions of 
embarrassment 
in a dialogue 
2. Using the 
expressions of 
embarrassment 
based on 
situation given 
 
Performance 
assessment 
 
Tests 
1. Speaking 
Naturally: 
Communic
ation Skills 
in 
American 
English. 
 
2. Function in 
English  
 
 
Video 
 
Speaker 
 
White 
board 
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
 
ashamed 
d. Don’t worry 
about it. 
e. It’s okay 
embarrassment. 
 
2. Practice 
a. The teacher gives cued 
dialogues. 
b. The students get 
different roles of the 
dialogue. 
c. The students individually 
think what they should 
say based on their role. 
d. The students discuss the 
dialogue with their pairs. 
e. The teacher monitors 
and helps the students if 
they have difficulties. 
f. The students find 5 
friends to be asked about 
their funny experience. 
 
3. Production 
a. The students practice the 
dialogue in a larger 
group. 
b. The other students give 
feedback related to the 
performance. 
c. The teacher and the 
 
 
 
 
students discuss the 
performance. 
d. The teacher gives 
feedback of the 
performance. 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
interpersonal 
spoken text 
and sustained 
in the daily 
life context. 
9.2 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
interpersonal 
conversation (in 
socialization) 
formal and 
informal 
accurately, 
fluently and 
accept which use 
kind of the 
simple spoken 
languages in the 
daily life 
contexts that 
involved the 
expression of 
embarrassment, 
anger and 
Expressions in 
expressing annoyance: 
a. I’m very 
displeased with ... 
b.  ... is very 
irritating. 
c. I’m extremely 
unhappy about 
this. 
d. I’m very annoyed. 
e. It is extremely 
irritating. 
f.  ... really makes me 
mad. 
g. I cannot stand ... 
h. Why on earth he 
didn’t ...? 
i. What a nuisance! 
j. Oh no! 
k. It makes me mad. 
1. Presentation 
a. The teacher plays a short 
video about annoyance. 
b. The students watch and 
listen carefully 
c. The students take a note 
while watching the 
video. 
d. The students find the 
difficult words from the 
video. 
e. The students repeat the 
pronunciation of the 
difficult words. 
f. The teacher asks the 
students about the 
comprehension focus of 
the dialogue. 
g. The teacher asks about 
the other expressions 
related to annoyance. 
h. The teacher explains the 
1. Identifying the 
expressions of 
annoyance in a 
dialogue 
2. Applying the 
expressions of 
annoyance in a 
certain 
situation 
 
Performance 
assessment 
 
Tests 
1. Speaking 
Naturally: 
Communic
ation Skills 
in 
American 
English. 
 
2. Function in 
English  
 
Recording 
 
Speaker 
 
White 
board 
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
annoyance. other expressions of 
annoyance. 
i. The students repeat the 
expressions after the 
teacher. 
j. The teacher asks the 
other things that can 
show someone’s feeling. 
k. The teacher explains 
raising, and falling 
intonation, gesture and 
facial expression. 
 
2. Practice 
a. The teacher gives cued 
dialogues about 
annoyance. 
b. The students get 
different roles of the 
dialogue. 
c. The students individually 
think what they should 
say based on their role. 
d. The students discuss the 
dialogue with their pairs. 
e. The teacher monitors 
and helps the students if 
they have difficulties. 
 
 
 
 
f. The students practice the 
conversation with their 
pair. 
 
3. Production 
a. The students share the 
dialogue to the other 
friends in front of the 
class. 
b. The other students give 
feedback related to the 
performance. 
c. The teacher and the 
students discuss the 
performance. 
d. The teacher gives 
feedback of the 
performance. 
9. Expressing the 
meaning in the 
formal 
transactional 
and 
interpersonal 
spoken text 
and sustained 
in the daily 
9.2 Expressing 
the meaning in 
the transactional 
(to get things 
done) and 
interpersonal 
conversation (in 
socialization) 
formal and 
Expressions in 
expressing anger: 
a. I really hate ... 
b. I’m extremely 
unhappy about 
this. 
c. I’m not pleased at 
all. 
d. Oh, dear! 
1. Presentation 
a. The teacher plays a 
recording of a dialogue. 
b. The students listen to the 
recording and take a 
note. 
c. The students find the 
difficult words from the 
dialogue. 
1. Identifying the 
expressions of 
anger in a 
dialogue 
2. Using the 
expressions of 
anger in a 
given situation 
 
Performance 
assessment 
 
Tests 
1. Speaking 
Naturally: 
Communic
ation Skills 
in 
American 
English. 
 
2. Function in 
Recording 
 
Speaker 
 
White 
board 
 
 
 
 
 
life context. informal 
accurately, 
fluently and 
accept which use 
kind of the 
simple spoken 
languages in the 
daily life 
contexts that 
involved the 
expression of 
embarrassment, 
anger and 
annoyance. 
e. Oh, bother! 
f. I can’t stand ... 
g. What displeasure! 
h. I’m really mad 
with ... 
i. What a nuisance! 
j. Oh no, what’s 
next? 
k. That’s the last 
straw. 
 
d. The teacher helps the 
students if they have 
difficulties. 
e. The teacher asks the 
students about the 
comprehension focus of 
the dialogue. 
f. The teacher asks the 
other expressions of 
anger. 
g. The teacher gives the 
other expressions. 
h. The students repeat the 
expression of anger. 
 
2. Practice 
a. The teacher divides the 
students in a group of 
four. 
b. The teacher gives the 
situation to the students. 
c. The students get 
different roles in the 
group. 
d. The students individually 
think what they should 
say based on the role. 
e. The students discuss it 
English  
 
Board-
marker 
 
Printed 
materials 
 
 
 
 
 
with their pairs. 
 
3. Production 
a. The students perform the 
role play in front of the 
class. 
b. The other students give 
feedback related to the 
performance. 
c. The teacher and the 
students discuss the 
performance. 
d. The teacher gives 
feedback of the 
performance. 
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LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 35 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken text 
and sustained in the daily life context. 
II. Basic Competency  
9.1 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve the 
expression of stance, love, and sadness. 
III. Indicators : 
1. Identifying the expressions of asking for and giving opinion in a dialogue 
2. Identifying the expressions of expressing agreement and disagreement in a 
dialogue 
3. Using the expressions of asking for and giving opinion in a given situation 
4. Using the expressions of expressing agreement and disagreement in a given 
situation 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of stance 
accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 ( Exploration ) 
Clara and Jasmin are closed friends. They have a drink in a cafe and they do not 
feel comfortable when the other guess is smoking. 
Jasmin : Oh, I don’t like the smoke. Can we move to that seat? 
Clara  : Obviously. I don’t like it either. Let’s move. 
Jasmin : By the way, what do you think about the smokers? 
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Clara : I think they just hurt themselves. They don’t think the effects of it. 
Jasmin : Yeah, you’re right. The smoke also harms the people around them. 
Daniel : Do you know what I think? The government should ban smoking in 
public places. 
Jasmin : I may be wrong but many cigarette companies sponsored some sport 
competition in Indonesia. How could we ban it then? 
Clara : In my opinion, that’s the government’s duty to fix it. Cigarette and sport 
competition is not relevant at all. 
Jasmin : I strongly agree with your opinion. 
Clara : Well, let’s take a fresh air outside. 
Jasmin : Nice idea. Let’s go.  
 
Questions 
1. How many speakers are in the dialogue? 
2. What is the topic of the conversation? 
3. Does this seem to be a fight or a friendly argument?  
4. What words do they use to ask someone’s opinion and to give response? 
5. How do they express agreement and disagreement? 
 
 
 Here are some other examples 
ASKING OPINION    GIVING OPINION 
What do you think of . . .?   Personally, I believe . . . 
What is your opinion?   My view of your opinion is . . . 
How do you feel about . . .?   From my point of view, . . . 
How do you see . . . ?   According to . . . 
What about you?    I think . . . 
      If you ask me, . . . 
      You know what I think? I think . . . 
      I guess . . . 
      I feel . . . 
      It seems to me . . . 
 
COMPLETE AGREEMENT   TENTATIVE AGREEMENT 
I agree completely . . .   I suppose you’re right 
That’s just what I think, of course.  Well, maybe . . . 
In my opinion, you are correct. 
I couldn’t agree more. 
You’re right. 
Sure. 
 
More 
formal 
 
 
Less 
formal 
More 
formal 
 
 
 
 
 
Less 
formal 
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INDIRECT DISAGREEMENT   DIRECT DISAGREEMENT 
I’m not sure I can agree.   I’m sorry, but I have to disagree 
In my opinion, . . .    I couldn’t agree less. 
Are you absolutely sure?   I couldn’t disagree more. 
That really surprises me.   I refuse to believe that . . . 
I may be wrong, but . . .   No, that’s wrong. 
But I thought . . .    No way. 
Really? 
Yes, but . . . 
 Activity 2 ( Elaboration ) 
Vocabularies: 
Words Pronunciation Meaning 
cigarette (kb) [sigəˈret] rokok 
light (kkt) [lait] menyalakan 
inhale (kkt) [inˈheil] menghirup 
symptom (kb) [ˈsimptəm] gejala 
anxiety (kb) [æŋˈzaiəti] kecemasan 
restlessness (kb) [ˈrestləsnəs] kegelisahan 
passive (ks) [ˈpæsiv] pasif 
lung (kb) [lʌɳ] paru - paru 
risk (kb) [risk] resiko 
smoky (ks) [ˈsməuki] berasap 
cancer (kb) [ˈkænsə] kanker 
substance (kb) [ˈsʌbstəns] zat 
ban (kkt)           [bæn] melarang 
smoke (kb)            [sməuk] asap 
tantrum (kb) [ˈtæntrəm] kemarahan 
addiction (kb) [əˈdikʃn] ketagihan 
dangerous (ks) [ˈdeindʒərəs] berbahaya  
tobacco (kb) [təˈbækəu] tembakau 
 
Should we smoke? 
Being smoking addicted can happen to a child. One of the reasons is because the parent is a 
smoker too. The children tend to imitate the behaviour around them. It makes the children want to try to 
smoke when their family is smoking. One of the cases is happened to two year old boy. He smoked about 
two packs a day and threw violent tantrums if his addiction was not satisfied. To solve this problem, he 
received psychosocial therapy for one month. The therapists kept him busy with activities and encouraged 
him to play with kids of the same age. Knowing this fact, we should not try to smoke, and try to keep 
away the children from smoke. 
 
More 
formal 
 
 
 
Less 
formal 
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Situation: 
A and B are roommates. They are watching television together about a smoking 
toddler in their boarding house. 
 A       B 
1. asks B about A’s opinion of the issue 1. Gives opinion 
2. agrees with B’s statement,  2. Disagrees politely with A’s 
    suggests a solution   opinion, gives your own opinion 
3. expresses doubt, asks for more 3. Gives further explanation/ 
    information /explanation   more information 
4. gives tentative agreement 4. Gives pre-closing 
5. replies to pre-closing 5. Says good-bye 
6. says good-bye 
 
 
Grammar corner 
Question Word Question 
Pattern : QW + Aux + S + V +... ? 
Example : 
1. He goes to school everyday.  Where does he go everyday? 
  goes      go 
2. They visited Mary last year.  When did they visit Mary? 
         did    visit 
3. She is fine.     How is she? 
 
VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Recording  
b. Speaker 
c. LCD 
d. Power point presentation 
e. Clue dialogue 
 
Auxiliaries: 
To be : is/ am / are 
Do / does / did 
Has / have / had 
Modals : can/ will/ may/ must/ shall 
   Could/ would/ might/ should 
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VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception 
Have you ever smoked? Do you think it is a good thing to do? 
 
B. Main Activities 
1. Presentation (20’) 
a. The teacher plays a recording of a dialogue. 
b. The students listen to the recording and take a note. 
c. The students find the difficult words from the dialogue. 
d. The teacher helps the students if they have difficulties. 
e. The teacher asks the students about the comprehension focus of the dialogue. 
f. The teacher explains the other expressions of asking and giving stance. 
g. The students repeat the expressions after the teacher. 
h. The teacher asks the students the vocabularies related to smoking. 
2. Practice (30’) 
a. The teacher asks the students short article about cigarette issues. 
b. The students find the difficult words from the article. 
c. The teacher gives cued dialogues about asking and giving opinion. 
d. The students get different roles of the dialogue. 
e. The students individually think what they should say in the dialogue. 
f. The students practice the dialogue with their pairs. 
3. Production (30) 
a. The students share the dialogue to the other friends in front of the class. 
b. The teacher and the students discuss the performance. 
c. The teacher gives feedback of the performance. 
C. Closing (5’) 
a. The teacher gives questions to students about the materials that have been 
learned. 
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What have we learned today? 
b. The teacher reviews the lesson. 
In the lesson today, we learned how to express stance.  
c. The teacher ends the class. 
Okay, the time is up. Have a nice weekend and see you. 
 
IX. Sources 
 Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
 Blundell, J., Higgens, J., Middlemiss, N. 1992. Function in English. New York: 
Oxford University Press. 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
The Guideline Assessment: attached 
Max score  : 4 x 5 = 20 
The student’s Mark : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 5 
 
   Klaten, 11 February 2013 
Teacher Researcher   
    
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
143 
 
LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 45 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken text 
and sustained in the daily life context. 
II. Basic Competency  
9.1 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve the 
expression of stance, love, and sadness. 
III. Indicators : 
1. Identifying the expressions of love in a dialogue 
2. Identifying the expressions of sadness in a dialogue 
3. Using the expressions of love in a certain situation 
4. Using the expressions of sadness in a certain situation 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of love and 
sadness accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 ( Exploration ) 
Listen carefully to the dialogue.  
Vincent is Alex old boyfriend. He is pretending to be a death person because 
of military reason and he lied to protect her. One day, Vincent is showing up 
and tell the truth.  
Vincent : It is me. 
Alex : Two soldier came to your mom’s house. They said you were 
dead. 
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Vincent : Alex, I was a part of a special force. I had seen too much, and I 
knew too much 
Alex : I threw dirt on your casket, Vince. (crying). What could be so bad 
that I had to do that? 
Vincent : I know that this is going to be hard to understand, okay? But you 
have to believe me. The funeral was to protect you and everyone I 
cared about. 
Alex :You could’ve come to me. 
Vincent : No, no, it was far too dangerous. You would’ve been caught in 
the crossfire.  
Alex : Who else knows? What about the detective? And don’t say no 
one. 
Vincent : She’s just, she’s a cop that they assigned me to. You should’ve 
just given up on me. 
Alex : I loved you. I can’t do this.  But I just ... 
Vincent : Couldn’t move on? 
Alex : Am I going to see you again? 
Vincent : (upset) 
 
Questions: 
1. What does Vincent tell Alex? 
2. What is Alex’s feeling about what Vincent tells her? 
3. Why is Alex feeling sad? 
4. What words do they use to express their sadness? 
5. Do you think they are still in love? Why? 
 
 
Vocabularies: 
Words  Pronunciation Meaning  
love (kb) [lʌv] cinta  
heart (kb) [hɑ:t] hati 
hurt (kkt) [hə:t] menyakiti 
soldier (kb) [ˈsəuldʒə] tentara 
force (kb) [fɔ:s] angkatan 
threw (kkt) [ɵru:] melempar 
dirt (kb) [də:t] tanah 
casket (kb) [ˈkɑ:skit] peti jenazah 
funeral (kb) [ˈfju:nərəl] pemakaman 
crossfire (kb) [ˈkrɔsfaiə] tembak-menembak 
whole (ks) [həul] keseluruhan 
cop (kb) [kɔp] polisi 
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assign (kkt) [əˈsain] menugaskan 
look out for (kkt) [luk aut fɔ:] mengawasi 
move on (kki) [mu:v ɒn] pindah 
upset (ks) [ʌpˈset] cemas 
 
 
 Here are some other examples 
EXPRESSING LOVE     EXPRESSING SADNESS 
I fall in love with you.     … comes as my great sadness. 
Let me love you.      I’m very sad about …. 
Let me be with you.     She was overwhelmed by her sorrow. 
I truly love you endlessly.    I can’t tell my pain and sorrow in words. 
Words fail to convey how much I love you.  It brought me a lot of miseries. 
My love will never cease till the end of time.  I can’t hold my tears on it. 
I do love you.      I can’t believe what’s going on. 
I have a crush on you.     My heart is so burdened. 
I think I love you.      I’m feeling bad at this time. 
I’ll never stop loving you.    I’m so sad to hear it. 
I really love you and I will always do.   Oh, no… 
There’s nothing that compares with my love for you. 
 
 Activity 2 ( Elaboration ) 
Study the dialogue you have heard and act them out with your partner. 
 
 Activity 3 (Game: Express your love) 
1. Think what will you say to express your love to your friends. 
2. Think about the response if your friends are asking your feeling (Yes and No). 
3. Act it with your pair. 
4. Act it with the other friends in the class. The more expression of love you say, the 
more chance you can win the game. 
For example: 
Jacob and Bella are closed friends. Jacob meets Bella in the way home. They have a 
conversation then. 
Jacob : Bell, do you have time to talk? 
Bella : Yeah, what’s the matter Jack? 
Jacob : I want to be honest, I’m falling in love with you at the first sight. 
More 
formal 
 
 
 
 
 
Less 
formal 
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Bella : Mm.. But, I am already in love. My heart belongs to someone else. I’m sorry. 
Jacob : I’m so sad to hear it, but I just want you to know that I will always love you. 
Bella   : I’m sorry, I can’t.. 
Jacob   : It’s okay Bell. By the way, I thinks it’s going to rain. Let’s go home. 
Bella   : Okay, I do really sorry Jacob. 
Jacob   : Yeah. I should know your answer, but I just want to express my feeling. 
Bella   : Thank you Jack. 
 
Grammar corner 
Yes/ No Question 
Pattern : Aux + S + V +... ? 
Example : 
1. Do you love him?  
   Yes, I do or No, I don’t. 
2. Did he live there? 
    Yes, he did or No, he didn’t.  
 
VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Video 
b. LCD 
c. Speaker 
d. Power point materials 
 
VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
Auxiliaries: 
To be : is/ am / are 
Do / does / did 
Has / have / had 
Modals : can/ will/ may/ must/ shall 
   Could/ would/ might/ should 
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“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception  
Have you ever expressed your love? What did you say? Have you expressed your 
sadness? What did you say? 
 
B. Main Activities 
1. Presentation (20’) 
a. The teacher plays a short video about love and sadness. 
b. The students watch and listen carefully and take a note. 
c. The students take a note while watching the video. 
d. The students find the difficult words from the video. 
e. The students repeat the pronunciation of the difficult words. 
f. The teacher asks the students about the comprehension focus of the dialogue. 
g. The teacher explains the other expressions of love and sadness. 
h. The students repeat the expressions after the teacher. 
i. The teacher asks about the other expressions related to love and sadness. 
2. Practice (30’) 
a. The teacher gives cued dialogues about love and sadness. 
b. The students get different roles of the dialogue. 
c. The students individually think what they should say in the dialogue. 
d. The students practice the dialogue with their pairs. 
e. The students share the dialogue to the other friends in front of the class. 
f. The teacher and the other students give feedback. 
g. The teacher asks the students to make their own dialogue based on the 
situation given. 
3. Production (30’) 
a. The students share the dialogue to the other friends in front of the class. 
b. The other students give feedback related to the performance. 
c. The teacher and the students discuss the performance. 
d. The teacher gives feedback of the performance. 
 
C. Closing (5’) 
a. The teacher asks questions to students about the materials that have been 
learned. 
What have we learned today? 
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b. The teacher reviews the lesson. 
In the lesson today, we learned how to express love and sadness.  
c. The teacher ends the class. 
Okay, the time is up. Have a nice weekend and see you. 
 
IX. Sources 
 Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
 www.dewatv.com 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
         
         
 
The Guideline Assessment : attached 
Max score   : 4 x 5 = 20 
The student’s Mark  : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 5 
 
   Klaten, 18 February 2013  
Teacher Researcher   
    
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
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LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 45 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken text 
and sustained in the daily life context. 
II. Basic Competency  
9.1 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve the 
expression of stance, love, and sadness. 
III. Indicators : 
1. Identifying the expressions of asking and giving opinion in a dialogue 
2. Identifying the expressions of expressing agreement and disagreement in a 
dialogue 
3. Identifying the expressions of expressing love and sadness in a dialogue 
4. Using the expressions of asking and giving opinion in a certain situation 
5. Using the expressions of expressing agreement and disagreement in a certain 
situation 
6. Using the expressions of expressing love and sadness in a certain situation 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of stance, love, 
and sadness accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 (Exploration) 
Listen carefully to the video and note the important information and expressions. 
Script: Mavis is Dracula’s child. She’s falling in love with Jonathan, but her father doesn’t permit it. 
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Mavis  : Is it true? Are you a human? 
Jonathan : Yes.. I’m so sorry. 
Mavis  : I don’t care. I still want to be with you. 
Jonathan : (chuckles) Uh.. Well, tough. Cause I don’t want to be with you. Because you’re 
a monster, and I hate monsters. Goodbye. 
 
 
Dracula : Honey, I always thought the worst thing ever would be seeing you, but the worst 
is seeing you unhappy. Mavey, I want you to live your life. 
Mavis : I don’t know I’m supposed to do that. 
Dracula : You know, Mommy already gave you her birthday present. Can I give you mine? 
Mavis : What do I need this for? 
Dracula : Oh, it comes with an accessory. 
Mavis : You.. 
Jonathan : You 
Mavis : Why are you back? 
Jonathan : Cause you’re my zing, Mavis. 
Mavis : I’m your zing? But you told me you hate monsters. 
Jonathan : Yeah, well.. I was afraid your Dad was gonna suck all the blood out my body if I 
didn’t say that. 
 
1. What is the video about? 
2. Do you think that the boy doesn’t love her? Why? 
3. Do you think that her father doesn’t love her? Why? 
4. Do you find any expression in expressing love? What is that? 
5. Do you feel any sadness there? In what part? 
 
Words  Pronunciation Meaning  
chuckle (kki) [tʃʌkl] tertawa pelan  
tough (ks) [tʌf] susah 
break up (kkt) [breik ʌp] menyudahi 
childish (ks) [ˈtʃaildiʃ] kekanak-kanakan 
allow (kkt) [əˈlau] membolehkan 
zing (kb) [ziŋ] semangat 
live (kki) [liv] hidup 
life (kb) [laif] kehidupan 
afraid (ks) [əˈfreid] takut 
suck (kkt) [sʌk] menghisap 
blood (kb) [blʌd] darah 
 
 
Vocabularies: 
Questions: 
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 Complete the dialogues orally with phrases that you’ve learned or with the other 
appropriate response. 
Example: 
Mary  : Cat, I think it is better for you to end your relationship with Ryan. 
Catherine : Why? I do love him. 
Mary : You have to focus on your national examination. If you’re with him, you will think 
about him. 
Catherine : I think it doesn’t matter. He always supports me to study. 
Mary : I love you Cat, that’s why I want you to pass the examination 
and get the university you want. If something happens with you 
and him, it will be hard for you to study. Believe me, you have 
to focus on your study now. 
Catherine : My heart is so burdened. 
 
Situation 1 
Grace : Ryan, why do you choose her as your girlfriend? 
Ryan : ____________________________________________ 
Grace : But, she’s not the best for you. She is very childish. 
Ryan : ____________________________________________ 
Grace : ____________________________________________ 
 
Situation 2 
Catherine : ____________________________________________ 
Ryan : What’s that? 
Catherine : I need we have to end up our relationship. 
Ryan : ____________________________________________ 
Catherine : My sister doesn’t allow me having any relationship this time. I’m really sorry. 
Ryan : ____________________________________________ 
Catherine : ____________________________________________ 
 
Situation 3 
Ryan : ____________________________________________ 
Grace : What’s the matter? 
Ryan : I break up with her. 
Grace : ____________________________________________ 
Ryan : I think I cannot forget her. 
Grace : Mm,,honestly, I think I’m falling in love with you Ryan. 
Ryan : ____________________________________________ 
Grace : I see. It’s okay then. I know you are still in love with her. 
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 Here are some other examples 
ASKING OPINION    GIVING OPINION 
What do you think of . . .?   Personally, I believe . . . 
What is your opinion?   My view of your opinion is . . . 
How do you feel about . . .?   From my point of view, . . . 
How do you see . . . ?   According to . . . 
What about you?    I think . . . 
      If you ask me, . . . 
      You know what I think? I think . . . 
      I guess . . . 
      I feel . . . 
      It seems to me . . . 
 
COMPLETE AGREEMENT   TENTATIVE AGREEMENT 
I agree completely . . .   I suppose you’re right 
That’s just what I think, of course.  Well, maybe . . . 
In my opinion, you are correct. 
I couldn’t agree more. 
You’re right. 
Sure. 
 
INDIRECT DISAGREEMENT   DIRECT DISAGREEMENT 
I’m not sure I can agree.   I’m sorry, but I have to disagree 
In my opinion, . . .    I couldn’t agree less. 
Are you absolutely sure?   I couldn’t disagree more. 
That really surprises me.   I refuse to believe that . . . 
I may be wrong, but . . .   No, that’s wrong. 
But I thought . . .    No way. 
Really? 
Yes, but . . . 
 
EXPRESSING LOVE     EXPRESSING SADNESS 
I fall in love with you.     … comes as my great sadness. 
Let me love you.      I’m very sad about …. 
Let me be with you.     She was overwhelmed by her sorrow. 
I truly love you endlessly.    I can’t tell my pain and sorrow in words. 
Words fail to convey how much I love you.  It brought me a lot of miseries. 
My love will never cease till the end of time.  I can’t hold my tears on it. 
I do love you.      I can’t believe what’s going on. 
I have a crush on you.     My heart is so burdened. 
I think I love you.      I’m feeling bad at this time. 
I’ll never stop loving you.    I’m so sad to hear it. 
I really love you and I will always do.   Oh, no… 
There’s nothing that compares with my love for you. 
More 
formal 
 
 
Less 
formal 
More 
formal 
 
 
 
Less 
formal 
More 
formal 
 
 
 
 
 
Less 
formal 
More 
formal 
 
 
 
 
 
Less 
formal 
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 Activity 2 ( Elaboration ) 
In a group of four, make a dialogue based on the roles you’ve got and practice it in front 
of the class. 
Situations: 
Ryan is Catherine’s boyfriend. They love each other. Mary is Catherine’s sister, she 
disagrees with their relationship. Grace is Ryan’s friend, she also disagrees with them. 
 
Catherine  talk to Mary and Ryan 
You are Ryan’s girlfriend. You really love him and express your love to him. Unfortunately, your 
sister, Mary, disagrees with your relationship. She wants you to break up with him. You have 
argument with your sister. Finally, Because of the pressure from your sister, you break up with him. 
You express your sadness to Mary and Ryan. 
 
Ryan  talk to Grace and Mary 
You are Catherine’s boyfriend. You really love her and express your love to her. Grace, your friend, 
disagrees with your relationship. She wants you to break up with her. You have argument with Grace. 
However, Catherine wants to break with you. You ask the reason. You express your sadness and tell 
her that you will always love her. 
 
Mary  talk to Catherine 
You are Catherine’s sister. You disagree with Catherine’s relationship. You think it will disturb her 
focus in national examination. You have argument with your sister and want the best thing in her life. 
You suggest her to break up with her boyfriend. You express your sadness because you ask her to 
break up with Ryan.  
 
Grace  talk to Ryan 
You are Ryan’s best friend. You disagree with his relationship with Catherine. You think that she is not 
the best for him. You think Ryan can find another girl that is better than her. You suggest Ryan to 
break up. Finally, Catherine breaks up with Ryan. You express your sadness. And then express that you 
love Ryan, but Ryan still loves Catherine. 
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VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Video  
b. Speaker 
c. Power point materials 
VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception 
“Have you ever argued with someone? What did you say?” 
 
B. Main Activities 
1. Presentation (20’) 
a. The teacher plays a short video about love and sadness. 
b. The students watch and listen carefully and take a note. 
c. The students take a note while watching the video. 
d. The students find the difficult words from the video. 
e. The students repeat the pronunciation of the difficult words. 
f. The teacher asks the students about their opinion of the video. 
g. The teacher reviews the other expressions of asking and giving stance, love 
and sadness. 
h. The students mention the expressions. 
2. Practice (30’) 
a. The students do the exercises with their pair. 
b. The teacher gives divides the students in a group of four. 
c. The teacher gives the situation to the students. 
d. The students get different roles in the group. 
e. The students individually think what they should say in the dialogue. 
f. The students discuss it with their pairs. 
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3. Production (30’) 
a. The students share the dialogue to the other friends in a larger group. 
b. The other students give feedback related to the performance. 
c. The teacher and the students discuss the performance. 
d. The teacher gives feedback of the performance. 
C. Closing (5’) 
a. The teacher asks questions to students about the materials that have been 
learned. 
“What have we learned today?” 
b. The teacher reviews the lesson. 
“In the lesson today, we learned how to express stance, love, and sadness.” 
c. The teacher ends the class. 
“Okay, the time is up. Have a nice weekend and see you.” 
 
IX. Sources 
a. Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
b. Blundell, J., Higgens, J., Middlemiss, N. 1992. Function in English. New 
York: Oxford University Press. 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
The Guideline Assessment: attached 
Max score  : 4 x 5 = 20 
The student’s Mark : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 5 
 
   Klaten, 21 February 2013 
Teacher Researcher   
    
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
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LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 45 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken text 
and sustained in the daily life context. 
II. Basic Competency  
9.2 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve the 
expressions of embarrassment, anger and annoyance. 
III. Indicators : 
1. Identifying the expressions of embarrassment in a dialogue 
2. Using the expressions of embarrassment based on situation given 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of 
embarrassment accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 ( Exploration ) 
Listen to the dialogue and then complete the missing the sentences. 
Lily is Jean’s good friend. One day, Jean comes to Lily’s house. They have a 
conversation then. 
Jean : Hi Lily, what happens? You look nervous. 
Lily : It’s nothing. 
Jean : Really? Your face tells me that something is going on. 
Lily : Yes, you’re right. Actually I’ve had an embarrassing experience. 
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Jean : What is it? 
Lily : When I was on my way home, I saw an old lady trying to cross the street. 
Jean : Why didn’t you help her to cross the street? 
Lily : I did. I helped her to cross the street. 
Jean : That’s great. So, why do you look nervous? 
Lily : Actually, she didn’t want to cross the street. She’s just looking for her 
shopping bag. I was very embarrassed. 
Jean : You shouldn’t feel embarrassed. You did something good. Just take the 
positive side of it. 
Lily : Yes. You’re right. Thanks. 
 
Question: 
1. How does Lily look according to Jean? 
2. What does Lily tell to Jean? 
3. What did Lily do to the lady? 
4. What did the old lady actually want to do? 
5. What words does she use when she is embarrassed? 
 
 Here are some other examples 
EXPRESSING EMBRRASSMENT RESPONDING EMBARRASSMENT 
I must say that it’s an embarrassment. You may not have such a feeling. 
That’s a real embarrassment  I don’t think it’s a big deal. 
It’s my embarrassment to ... You must be ashamed. 
I am embarrassed Don’t worry about it. 
I feel ashamed. It’s okay. 
I was so ashamed. 
What an embarrassment! 
What a shame! 
Shame on me 
 
 
 
More 
formal 
 
 
 
Less 
formal 
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 Activity 2 ( Elaboration ) 
Ask 5 of your friends what is the funniest experience that happened in their life. Use the 
TPS worksheet to help you arranging the sentence and write the funny experiences in 
the report sheet.  
 
 A               B 
1. greets B 1. greets A 
2. asks B’s funny experience 2. tells A your funny experience 
3. asks B’s feeling at that time 3. expresses your embarrassment 
4. tells B your funny experience 4. asks A’s feeling at that time     
5. you express your embarrassment, 5. replies to pre-closing and  
     gives pre-closing     says good bye.      
6. says good bye 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
think pair 
 
share 
 
  
 
  
 
  
 
  
 
  
 
  
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
 
  
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Report sheet: 
Report Sheet 
Name : 
Names Funny experiences Expressions 
1.  
 
 
2.  
 
 
3.  
 
 
4.  
 
 
5.  
 
 
 
Vocabularies: 
Words  Pronunciation Meaning  
amuse (kkt) [əˈmju:z] menghibur 
embarrass (kki) [imˈbærəs] membuat malu 
laugh (kki) [la:f] tertawa 
nervous (ks) [ˈnə:vəs] cemas 
silly (ks) [ˈsili] konyol 
giggle (kki) [ˈgigl] tertawa terkikih-kikih 
ashamed (ks) [əˈʃeimd] malu 
shy (ks) [ʃai] pemalu 
 
VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Recording  
b. Speaker 
c. LCD 
d. Power point presentation 
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VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception 
“Have you ever had a silly experience? What did you say then?”  
 
B. Main Activities 
1. Presentation (25’) 
a. The teacher plays a recording of a dialogue. 
b. The students listen to the recording and complete the missing sentences. 
c. The students identify the expression in the dialogue. 
d. The students find the difficult words from the dialogue. 
e. The teacher helps the students if they have difficulties. 
f. The teacher asks the students about the comprehension of the dialogue. 
g. The teacher explains the other expressions of embarrassment. 
h. The students repeat the expressions after the teacher. 
i. The teacher asks the students the other expressions related to embarrassment. 
2. Practice (30’) 
a. The teacher gives cued dialogues. 
b. The students get different roles of the dialogue. 
c. The students individually think what they should say based on their role. 
d. The students discuss the dialogue with their pairs. 
e. The teacher monitors and helps the students if they have difficulties. 
f. The students find 5 friends to be asked about their funny experience. 
3. Production (30’) 
a. The students practice the dialogue in a larger group. 
b. The other students give feedback related to the performance. 
c. The teacher and the students discuss the performance. 
d. The teacher gives feedback of the performance. 
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C. Closing (5’) 
a. The teacher asks questions to students about the materials that have been 
learned. 
“What have we learned today?” 
b. The teacher reviews the lesson. 
“In the lesson today, we learned how to express embarrassment.” 
c. The teacher ends the class. 
“Okay, the time is up. Have a nice weekend and see you.” 
 
IX. Sources 
 Joko Priyana, Arnys Rahayu Irjayanti, and Virga Renitasari. Interlanguage: 
English for Senior High School Students XI. Jakarta: Pusat Perbukuan 
Departemen Pendidikan Nasional. 
 Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
The Guideline Assessment: attached 
Max score  : 4 x 5 = 20 
The student’s Mark : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 5 
 
   Klaten, 25 February 2013 
Teacher Researcher   
    
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
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LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 45 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken 
text and sustained in the daily life context. 
II. Basic Competency  
9.2 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve 
the expressions of embarrassment, anger and annoyance. 
III. Indicators : 
1. Identifying the expressions of annoyance in a dialogue 
2. Applying the expressions of annoyance in a certain situation 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of anger and 
annoyance accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 ( Exploration ) 
The Lorax and the animals are sleeping in Once-ler’s house. The Once-ler is 
annoyed because they mess up all of his stuff. 
Once-ler : Okay, what are they doing here? And follow up if I may, what 
are you doing here? 
Lorax  : Well, after the incident last night, we found one of your socks 
and came here to return it. But when we got here, you were 
asleep. 
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Once ler : Exactly, and sleeping is the body’s way of telling other people 
to go away. 
Lorax  : I know, but you looked so cozy. And it was cold outside, and 
we just fell asleep. No harm done. 
Once ler : No harm done? No harm done? Okay. Okay I put my lips on 
those. Well, I used to, anyway. Did you just ... in my bowl! 
Lorax  : Why do you have one of these? You don’t have a moustache. 
Once ler : Okay, that’s it! 
Lorax  : What? I thought we made a deal last night. 
Once ler : Yes we did. And I said I wouldn’t chop down any more trees. 
Lorax  : And I said I was going to keep an eye on you. I’m starving.  
Once ler : (grunts) You know what? I got work to do. I got to go into 
town and sell my Thneed. 
Lorax  : You chopped down one of my trees to make that piece of 
garbage? Look at that. 
Once ler : Garbage? Oh no. You don’t get it. This is a revolutionary 
product that will change the world as we know it. it has a 
million uses.  
Lorax  : Go ahead, knocks yourself out. But nobody is going to buy 
that thing. 
Once ler : Good to know. Well, fortunately, you are not the target 
market,  
 
Words  Pronunciation Meaning  
cozy (ks) [ˈkəuzi] nyaman 
deal (kb) [di:l] kesepakatan 
chop down (kkt) [tʃɔp daun] menebang 
starving (ks) [sta:viŋ] kelaparan 
overrated (kkt) [əuvəˈreitid] terlalu berlebihan 
garbage (kb) [ˈgɑ:bidʒ] sampah 
mud (kb) [mʌd] lumpur 
wring (kkt) [riŋ] memeras 
weirdo (kb) [wiədəu] makhluk aneh 
 
Vocabularies: 
164 
 
Questions: 
1. What do you think about the Once-ler’s feeling? 
2. Is he annoyed? Why? 
3. Did the Lorax feel annoyed? Why? 
4. What do you think about the things the animals and the Lorax did? Are they 
polite? 
5. What words do they use when they are annoyed? 
 
Falling and Rising Intonation 
Falling intonation is used when a question begins with WH questions such as what, which, 
who, whom, why, where, when, and how. Thus, a question with falling intonation needs an 
answer in the form of statements, words, or phrases. 
Examples: 
˗ Who is he? 
˗ Where will you go? 
˗ What are you doing? 
Besides, the intonation will fall if the words have negative intention 
Example: You missed the train and had to wait in an hour. You say “Brilliant!”.  
 
Rising intonation is used when the speaker expresses yes no questions. Yes no questions 
usually use modal auxiliary at the beginning of the questions such as could, may, do, does, 
have and so forth. 
Examples: 
˗ Do you angry with him? 
˗ Could you please help me? 
˗ Have you been in London before? 
In addition, the intonation will rise if the words have positive intention. 
Example: Your brother got the highest score in his school. You say “Brilliant!” 
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 Here are some other examples 
EXPRESSING ANNOYANCE 
This is extremely displeased. 
This is extremely irritating. 
I’m very annoyed. 
Oh no! 
Oh dear! 
What a nuisance! 
... annoys/irritates me. 
... really isn’t good enough 
... isn’t very nice/pleasant 
I really hate... [very strong] 
 
 Activity 2 ( Elaboration ) 
Create a conversation based on this cue dialogue. Use TPS sheet to help you out. Practice 
it with your pair. 
A and B are classmates. On the break time, A meets B in canteen. A looks very 
angry. They have a talk then. 
 A               B 
1. greets B, look annoyed 1. greets A, asks why A looks 
    annoyed 
2. expresses your annoyance 2. asks what B’s talking about. 
3. explains that she/he has borrowed your book,  3. expresses your annoyance, saying that it is 
     If you ask about the book, she/he always     annoying to have such a friend. You  
                    forget to bring it tell B that he/she also borrowed your   
comic without permission. 
4. agrees that it is annoying  4. says that you and A must be more         
 patience facing this situation 
5. agrees with B’s suggestion 5. gives pre-closing (the bell is ringing) 
6. replies to pre-closing. (back to class together) 
 
   
 
 
 
 
 
  
 
 
Situation: 
think pair 
 
share 
 
  
 
  
 
  
 
  
 
  
 
  
  
 
  
 
  
 
  
 
  
 
  
  
 
  
 
  
 
  
 
  
 
  
More 
formal 
 
 
 
Less 
formal 
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 Activity 3 
Practice the dialogue you’d made in front of the class. 
Give score and feedback to your friends’ performances using the score sheet given. 
Score sheet 
Name:     Number: 
 
No 
 
Name 
Assessment Aspect  
Comment and feedback  
Pronunciation 
 
Fluency 
 
Grammar 
 
Vocabulary 
Interactive 
Communication 
  1 – 4 1 - 4 1- 4 1- 4 1- 4  
        
        
1: poor  2: adequate  3: good  4: very good 
 Activity 4 
Ask your partner about his/her annoyance experience spontaneously. 
 
VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Recording  
b. Speaker 
c. LCD 
d. Power point presentation 
 
VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception 
Have you ever expressed your annoyance? What did you say?  
167 
 
B. Main Activities 
1. Presentation (20’) 
a. The teacher plays a short video about annoyance. 
b. The students watch and listen carefully 
c. The students take a note while watching the video. 
d. The students find the difficult words from the video. 
e. The students repeat the pronunciation of the difficult words. 
f. The teacher asks the students about the comprehension focus of the dialogue. 
g. The teacher asks about the other expressions related to annoyance. 
h. The teacher explains the other expressions of annoyance. 
i. The students repeat the expressions after the teacher. 
j. The teacher asks the other things that can show someone’s feeling. 
k. The teacher explains raising, and falling intonation, gesture and facial 
expression. 
2. Practice (30’) 
a. The teacher gives cued dialogues about annoyance. 
b. The students get different roles of the dialogue. 
c. The students individually think what they should say based on their role. 
d. The students discuss the dialogue with their pairs. 
e. The teacher monitors and helps the students if they have difficulties. 
f. The students practice the conversation with their pair. 
3. Production (30’) 
a. The students share the dialogue to the other friends in front of the class. 
b. The other students give feedback related to the performance. 
c. The teacher and the students discuss the performance. 
d. The teacher gives feedback of the performance. 
C. Closing (5’) 
a. The teacher gives questions to students about the materials that have been 
learned. 
“What have we learned today?” 
b. The teacher reviews the lesson. 
“In the lesson today, we learned how to express annoyance.” 
c. The teacher ends the class. 
“Okay, the time is up. Have a nice weekend and see you.” 
 
IX. Sources 
 Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
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 Blundell, J., Higgens, J., Middlemiss, N. 1992. Function in English. New York: 
Oxford University Press. 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
         
 
The Guideline Assessment: attached 
Max score  : 4 x 5 = 20 
The student’s Mark : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 
5 
 
   Klaten, 28 February 2013 
Teacher Researcher  
     
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
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LESSON PLAN 
 
School    :  SMAN 2 Klaten 
Subject   :  English 
Class/Semester  :  XI / 2 
Skill    :  Speaking 
Time Allocation  :  2 x 45 minutes 
 
I. Standard of Competence    
9. Expressing the meaning in the formal transactional and interpersonal spoken text 
and sustained in the daily life context. 
II. Basic Competency  
9.2 Expressing the meaning of the formal and informal transactional (to get things 
done) and interpersonal conversation (in socialization) accurately, fluently and 
appropriately using simple spoken languages in the daily life contexts that involve the 
expressions of embarrassment, anger and annoyance. 
III. Indicators : 
1. Identifying the expressions of anger in a dialogue 
2. Using the expressions of anger in a given situation 
 
IV. Learning Objective 
At the end of the lesson, students are able to express the expressions of anger 
accurately and fluently in the daily life context. 
V. Lesson Materials 
 Activity 1 ( Exploration ) 
Mr. Sorensen realizes that Richard is cheating in his class. They have a 
conversation then.  
Mr. Sorensen : Richards, what’s that under your paper? 
Richard : What’s what? 
Mr. Sorensen : Lift up your arm. What’s this? 
Richard : Oh, that. Uh, that’s a grocery list. I’ve got to pick up some things 
on my way home. 
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Mr. Sorensen : Do you really expect me to believe that? 
Richard : Well, that’s what it is. 
Mr. Sorensen : (reading) Soren Kierkegaard, Denmark, 1800s, Hegel, Germany, 
Sartre, Paris, 1900s ... An interesting “grocery” list, Mister 
Jackson! 
Richard : Oh, gee, let me see that. Oh, my gosh, they must be my notes. 
How did they get here? 
Mr. Sorensen : I’d like to see you in my office, please. Now, Richard, would you 
care to explain how the answers to the test questions appeared on 
your desk? 
Richard : I can’t, sir. Someone left them on my desk. 
Mr. Sorensen : Someone left them on your desk! Someone with hand-writing 
identical to yours left them on your desk? I’m afraid I can’t accept 
that answer. 
Richard : Are you accusing me of cheating? 
Sorensen : Yes, I am. 
Richard : You can’t do that without proof! I’m going to call my counsellor! 
Mr. Sorensen : By all means, do that. In the meantime, however don’t come to 
class again. I’m extremely disappointed in your behaviour. 
Richard : (grumbling to himself as he leaves)  
 
Question: 
1. Where are the two speakers, and what is their relationship? 
2. What upset Mr. Sorensen the most? 
3. How did Richard respond to Mr. Sorensen’s anger? 
4. Mr. Sorensen did not hear Richard’s last remark. What do you think the 
result would be if he had? 
5. What words do they use to express anger? 
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Vocabularies: 
Words  Pronunciation Meaning  
lift (kkt) [lift] angkat 
grocery (kb) [ˈgrəusəri] bahan makanan 
expect (kkt) [ikˈspekt] mengharapkan 
gee (kb) [dʒi:] astaga 
gosh (kb) [gɔʃ] astaga 
hall (kb) [hɔ:l] ruangan 
accuse (kkt) [əˈkju:z] menuduh 
appear (kki) [əˈpiə] terlihat 
proof (kb) [pru:f] bukti 
counsellor (kb) [ˈkaunsələ] penasihat 
by all means (kb) [bai ɔ:l mi:nz] silakan 
narrow (ks) [ˈnærəu] sempit 
 
EXPRESSION OF ANGER   
This is extremely irritating. 
I can’t say I’m at all pleased. 
I’m extremely displeased/ angry/ unhappy. 
I’ve had just about enough of this condition. 
Oh, that’s it. 
That’s the last straw. 
I can’t stand it anymore. 
I’m fed up with it. 
He really makes me see red 
He makes me mad. 
Oh no, what’s next? 
 Activity 2 ( Elaboration ) 
In a group of four, make a dialogue based on the roles you’ve got and practice it in front of 
the class. 
 
Jane  talks to Peter 
You are Peter’s girlfriend. You feel that he is a faithful boy. One day, when you have lunch 
with Peter in a cafe, there is a girl (Rose) who comes to your table. She admits that she is the 
girlfriend of your boyfriend. You express your anger to Peter. You argue with Peter and 
decide to break up with him. 
 
 
More 
formal 
 
 
 
Less 
formal 
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Peter  talks to Jane, Billy 
You have two girlfriends, Jane and Rose. One day, when you have lunch with Jane in a cafe, 
Rose comes to your table. Rosa is really angry. You try to explain but Jane doesn’t want to 
listen. She breaks you up. Then you know that your friend (Lily) is telling the truth to Rose. 
You argue and express your anger to Lily. 
 
 
 
 
 
 
 
 
 
Rose  talks to Billy 
You are Peter’s girlfriend. You feel that B is a faithful boy. One day, your friend (Billy) tells 
that your boyfriend is betraying. You do not believe it. Then you and Lily go to the cafe and 
you meet your boyfriend is having lunch with other girl. You come to their table and express 
your anger to Peter. 
 
 
think pair 
 
share 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
think pair 
 
share 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
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Lily 
You are Peter and Rose friend. One day, you see Peter is having lunch with a girl. You think 
that Peter is betraying Rose. You tell Rose the situation and ask her to go to the cafe. You 
argue with Peter and express your anger.  
 
 
 
 
 
 
 
 
 
 
 
VI. Teaching Method 
PPP (Presentation, Practice, Production) 
VII.  Media  
a. Recording  
think pair 
 
share 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
 
 
  
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b. Speaker 
c. LCD 
d. Power point presentation 
 
VIII. Teaching Learning Activities 
A. Opening (5’) 
1. Pre-activity 
a. The teacher greets students. 
“Good morning class.”  
b. The teacher asks student’s condition, 
“How are you today?”  
c. The teacher says a pray, 
“Before we start our lesson, let’s pray together, shall we.” 
d. The teacher checks students’ attendance, 
“Who’s absent today? What happened to him?” 
2. Apperception 
Have you ever expressed your anger? What did you say?  
 
B. Main Activities 
1. Presentation (20’) 
a. The teacher plays a recording of a dialogue. 
b. The students listen to the recording and take a note. 
c. The students find the difficult words from the dialogue. 
d. The teacher helps the students if they have difficulties. 
e. The teacher asks the students about the comprehension focus of the dialogue. 
f. The teacher asks the other expressions of anger. 
g. The teacher gives the other expressions. 
h. The students repeat the expression of anger. 
2. Practice (30’) 
a. The teacher divides the students in a group of four. 
b. The teacher gives the situation to the students. 
c. The students get different roles in the group. 
d. The students individually think what they should say based on the role. 
e. The students discuss it with their pairs. 
3. Production (30’) 
a. The students perform the role play in front of the class. 
b. The other students give feedback related to the performance. 
c. The teacher and the students discuss the performance. 
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d. The teacher gives feedback of the performance. 
C. Closing (5’) 
a. The teacher asks questions to students about the materials that have been 
learned. 
“What have we learned today?” 
b. The teacher reviews the lesson. 
“In the lesson today, we learned how to express anger.” 
c. The teacher ends the class. 
“Okay, the time is up. Have a nice weekend and see you.” 
 
IX. Sources 
 Tillitt, B., Bruder, M. N. 1999. Speaking Naturally: Communication Skills in 
American English. Cambridge: Cambridge University Press. 
 Blundell, J., Higgens, J., Middlemiss, N. 1992. Function in English. New York: 
Oxford University Press. 
 
X. Assessment 
a. The assessment is done during the activities in the teaching learning process.  
b. Technique : Oral test 
c. Form   : Performance 
d. Use assessment rubric to get the score of the students 
 
No 
 
Name 
Assessment Aspect  
Score 
 
Mark Pronunciation Fluency Grammar Vocabulary Interactive 
Communication 
         
         
         
The Guideline Assessment: attached 
Max score  : 4 x 5 = 20 
The student’s Mark : 
(pronunciation + fluency + grammar + vocabulary + interactive communication) x 5 
 
   Klaten, 2 March 2013 
Teacher Researcher   
    
 
Drs. Sugeng Wahyudi     Andriana Vita N. 
NIP. 19640927 198903 1 013 NIM. 09202244027 
  
 
 
 
 
 
 
 
 
 
 
 
APPENDIX I 
Photographs 
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PHOTOGRAPHS 
     
 
 
     
 
 
     
 
The teacher was explaining the use of the 
technique. 
The teacher was monitoring and helping the 
students. 
The students were listening to the video carefully and identfying the expressions from the 
dialogue. 
Some of the students were still hesitant in speaking. 
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The students were practicing the dialogue with their partners. Some of them were still shy in 
speaking English in front of their friends. 
The students were more motivated during the teaching and learning process. They were 
discussing and practicing their task enthusiastically. 
The students were sharing their idea in front of the class. 
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The students were not shy anymore. They were enthusiastic in doing the role play. 
The students were sharing their work by performing a role play in front of the class. 
 
  
 
 
 
 
 
 
 
APPENDIX J 
Letters 
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